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Promoting Lifelong Learning 
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Abstract 

The fact that we are inundated with new information more than ever before challenges 

us in our efforts to keep up with new developments in any given aspect of life. This 

makes the situation even more difficult for students training to perform professional 

roles a few years after graduation. As a result, a lifelong approach to learning is more 

likely to equip individuals with the skills necessary for survival both in our 

professional and social lives. However, it is not always easy for educators to identify 

the ways they can contribute to their students’ development of lifelong learning (LLL) 

skills, which requires a clear definition of the term and straightforward teaching ideas. 

With this aim in mind, this article first summarizes discussions on lifelong learning 

and characteristics of lifelong learners followed by particular teaching ideas based on 

LLL skills classification by Coskun and Demirel (2012).   
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Lifelong Learning  

The discussions on learning being as wide as life itself date back to 380 BC when 

Plato wrote his famous book The Republic. However, a relatively more systematic 

approach to life-wide learning was taken by Dewey, Lindeman and Yeaxle who 

believed that life and learning are two concepts that cannot be divorced from each 

other (Ayhan, 2006, p. 2). According to UNESCO LLL derives  
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… from the concept that education is not a once-for-all experience that 

is confined to an initial cycle of continuous education commenced in 

childhood, but a process that should continue throughout life. Life itself 

is a continuous learning process, but each person needs specific 

opportunities for continuing, purposive and sequential learning in order 

that he or she may keep abreast of technical and social change, may 

equip himself or herself for changes in his or her own … (Titmus, 1979). 

Watson gives a definition of the term adopted by the European Lifelong 

Learning Initiative: 

… a continuously supportive process which stimulates and empowers 

individuals to acquire all the knowledge, values, skills and understanding 

they will require throughout their lifetimes and to apply them with 

confidence, creativity and enjoyment, in all roles circumstances, and 

environments (Watson, 2003, p. 3). 

 What is common with these definitions is that learning takes place throughout 

life, and therefore individuals need to be active seekers of knowledge and skills which 

will contribute to the attempts of improving the quality and meaning of their lives. For 

this to happen, learning needs to be planned, and transfer between various domains 

has to be possible.      

Lifelong Learners 

The concept of LLL requires a definition of the lifelong learner. Crow (2006) 

underlines the skills and the attitudes of encouraging oneself to learning throughout 

one’s life. McCombs (1991) on the other hand says that there is a positive correlation 

between motivation and lifelong learning, which suggests that those who are 

motivated to learn will be more likely to be learning-oriented without time 

restrictions. Duman (2007) believes that lifelong learners regard learning as an 

essential element of life like water and air, and he highlights literacy skills as a 

prerequisite for lifelong learning. He proposes the idea of knowledge literacy as a 

basis for lifelong learning and says that knowledge literate people are able to: 

• accept the fact that knowledge is the key to making informed decisions, 

• know how much knowledge they need as well as when and where they need it,  

• define the kind of knowledge necessary to solve a problem through the question and 

answer technique, 

• define potential sources of knowledge and locate them, 
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• evaluate the usefulness and accuracy of the knowledge they acquire in terms of its 

relevance to the problem at hand,  

• organize different kinds of information to use and store purposefully,  

• integrate new knowledge with existing knowledge and use this new knowledge to 

tackle the problem at hand with a critical perspective.  

Duman (2007) also states that lifelong learners are inquisitive thinkers with strong 

belief in their ability to learn. Not only does this require learners to have intrinsic 

motivation for learning but also to be aware of different learning skills at their 

disposal.  

 

Lifelong Learning and Schools 

The definitions above suggest that learning cannot be confined to classroom settings. 

It is obvious that learning at school is greatly affected by the kinds of learning 

experiences outside the classroom. Therefore, learning inside and outside school 

complement each other, and educators have the responsibility to combine both to 

make learning relevant to life. This is especially important when the fast pace of 

developments are considered in the Information Age.  

What people have learned at school will be insufficient soon after they 

graduate, requiring them to update their knowledge and skills. This, however, is 

largely dependent on their aptitude for learning. This has caused interest in some 

researchers to construct LLL scales to determine learners’ readiness and inclination 

for LLL in various university contexts. One such recent scale, the Lifelong Learning 

Tendency Scale (LLTS), was developed by Coskun and Demirel (2012). The LLTS 

identifies four subsections of LLL subscales: motivation, perseverance, self-regulation 

and curiosity. In a recent small-scale study (not yet published) I carried out into LLL 

orientations of engineering students in Freshmen English courses in the UAE context, 

the participant received an overall score just above average. I also found that their 

scores for curiosity and motivation subsections were higher than perseverance and 

self-regulation. I feel this finding is quite indicative since it suggests that the 

participants had some aptitude for LLL, but were likely to opt out since they lacked 

the necessary skills for regulating learning on their own and therefore had difficulty in 

persevering. Similar to the results in my study, Meerah et al (2011) also found that the 
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trainee teacher participants in their study lacked skills for adapting learning strategies 

and directing their own learning. Taken together, it can be inferred that learners might 

need more focused guidance from their instructors to acquire essential LLL skills, 

with a stronger emphasis on the two latter skills.  

Promoting Learners’ LLL Skills 

The need for focused attention on LLL skills gave this paper the impetus to discuss 

various instructional applications that might promote the skills identified and put into 

the four categories by Coskun and Demirel (2012). Despite the fact that the 

discussions for each category are organized separately below, I believe that there is 

great potential for all four parts to overlap and therefore supplement each other. After 

all, the nature of (lifelong) learning does not allow us to divide the categories with 

definite borders.  

Curiosity:  

A broad definition of curiosity is “a desire for acquiring new knowledge and new 

sensory experience that motivates exploratory behavior” (Litman & Spielberger, 

2003, p. 1) which suggests that curiosity can be regarded as the fuel of intrinsic 

motivation, and therefore, it is crucial for desire for learning to last. 

Intending to make full use of their sessions, many instructors rigidly start with 

the content matter in their text books. I feel that this may discourage learners who 

tend to think that text books or lectures are generally boring, and therefore lack 

curiosity. Starting classes with some kind of impact might, instead, arouse students’ 

interest and get them curious about what is coming next. For this purpose, one can 

start the class with anecdotes, mind-teasers or some interesting realia related to the 

content. These serve as triggers that induce attention and arouse interest. In his 

qualitative study, Mitchel in Schiefele (2009) found that puzzles and mind-teasers 

helped catch students’ attention and hold it over a longer period of time. Lomax and 

Moosavi (2002) state that when opening each statistics class they use humor related to 

a concept that they have just taught or will teach as a warm-up activity, which appears 

to reduce statistics anxiety among students and makes them more willing to learn. 

Personally, I have noticed this in my teaching as well. When I run seminars on 

effective listening, I sometimes read my students stories with a moral lesson. I stop at 

certain places asking them what might come next. I ask them to find stories based on 



8 

 

their own interests and share them with their friends. From my experience, I can say 

that these stories help grab even the most uninterested student’s interest, especially if 

they can relate them to their own lives.  

Curiosity can also be promoted by having students discuss controversial 

issues. People who hold strong opinions about certain topics are easily moved by 

controversies. Harwood and Hahn (1990) note that students develop their critical 

thinking skills when engaged in discussions over controversial issues since they are 

encouraged to construct hypotheses, collect and evaluate data. They also say it 

improves interpersonal skills such as effective listening and cooperative work, which 

are among key skills for lifelong learners. Critical thinking skills can be promoted via 

-role-plays where students are assigned to argue for an idea they would normally be 

against. It would be useful to ask them to do some research about the topic to prepare 

what they say to defend the given idea. In this way, they are encouraged to question 

their own beliefs and look at issues from others’ perspectives. This way will naturally 

lead to greater understanding among the members of their society. This can be further 

promoted by having students talk to different students. Students tend to sit at the same 

desk, next to the same person all the time. Although this gives them a sense of 

security, it deprives them of the opportunity of learning from others’ life-stories. This 

might happen despite our nature to be curious about others. Such kind of curiosity can 

be stimulated by having students more mobile in class, which will help them become 

more curious about others and have smoother social interactions later in life, making 

LLL an integral part of their social lives as well.    

In order for curiosity to last lifelong, students need to acquire the habit of 

asking questions. Accepting what their instructors tell them as absolute truths without 

questioning them is likely to result in dogmatic knowledge. However, students cannot 

be expected to ask questions readily. They will need assistance to notice types of 

questions they can ask and how they would ask them. For this to happen, the teacher’s 

guidance is crucial. The teacher needs to be a role-model and ask the students 

questions, especially ‘the wh’ ones. Yang, Newby and Bill (2005) point out that such 

questions lead students to engage in critical thinking since they encourage them to 

experience self-reflection, revision and social negotiation. Therefore, asking students 

to keep a tally of the questions you ask may help them notice inquiry skills. It would 

be good to ask different students to do this in different classes. Engel (2013) also 
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suggests that teachers record their conversations with their students to analyze the 

kinds of questions their students tend to ask, which will show them inquiry skills 

exhibited in their classes. It will also give the teachers ideas about the kinds of things 

their students are curious about, and they can build their lessons on these.  

The traditional belief that students are empty vessels expecting to be filled 

with the rich information teachers have obviously has no grounds anymore. However, 

in order for us to raise students’ schemata and help them become curious before their 

journey of learning they need to be trained to ask what they already know about the 

topic, what they wish to know, and in what different ways they can acquire what they 

want to learn. Some learners might feel that they know nothing and therefore are 

discouraged from going any further. To prevent this, instructors need to help them 

realize that what is in their text books will have some implications in practice. Should 

they see one tiny example of these, they will be more curious and motivated to 

continue learning. This will also help them recognize the fact that knowledge is not 

confined to classrooms and they can learn throughout life as long as they are curious.   

Among some other key questions students could ask after class are: “What did 

I learn?” “How well did I learn it?” “How did I learn it?” and “What is the use of it in 

my life?” These questions are particularly important since they require students to 

exhibit reflection and metacognitive skills. What’s been learned in class should not be 

confined to the classroom. If the students acquire the habit of asking such questions, 

they will be more curious about learning before, while and after learning. In this way, 

the content matter will have relevance to their lives, leading to desire for learning for 

life and throughout life. 

With the penetration of technology into every aspect of our lives, we hardly 

remember the old days when teachers and students were limited to textbooks. It seems 

likely that instructors ignoring the new generation’s interest in technology will make 

them less curious about the content of their classes. Many instructors tend to complain 

about their students’ keen interest in their mobile phones, tablets and laptops both 

during and outside class hours. This is partly because of instructors’ own lack of 

technological skills. It is perfectly acceptable for people to avoid things that look too 

complicated. However, one way of arousing curiosity in students is giving them the 

opportunity to teach their instructors technological skills. It is important to admit our 

lack of knowledge to our learners, but show interest in learning about them. This will 
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show students that learning takes place throughout life as long as we are interested. 

Also, it appears that quite a few students use their technological devices for more 

social purposes. They are not always aware of the kinds of learning applications they 

can benefit from. Encouraging them to make use of these in their quest for 

information or presentations of their work is very likely to stimulate the interest of 

technology-oriented learners. For example, Glogster and Prezzi are some alternative 

ways of giving presentations, which seems to offer students the chance to use their 

creativity. Also, if we consider the fact that most learning takes place outside 

classroom, instructors can use the online learning platform ‘Collaborize Classrooms’ 

to promote discussions within or across classes allowing learning to transfer to real 

life. The kind of challenge posed by new applications will keep curiosity levels high 

and encourage LLL skills in terms of searching for novelty and updating 

knowledge/skills after graduation too.  

It is a fact that throughout our lives we strive to fill gaps in our existing 

knowledge and skills, and the role of curiosity in this is undeniable. This needs to be 

reflected in classroom practices as well. To do this, instructors can create information 

gaps. Puck and Johnson (2011) emphasize that information gaps are a must for 

evoking curiosity about a topic. Learners’ feelings of satisfaction derived from 

resolving gaps will encourage them to aim for further learning. However, special care 

needs to be taken not to make gaps too large; otherwise, curiosity will be low. One 

common way of creating information gaps is for students to do jigsaw reading 

(Harmer, 2003). In this kind of reading, students in groups are assigned particular 

segments of a text to read and take notes. Then they come together and share their 

understanding of their assigned segments of the text. Alternatively, they may write 

questions for different parts of a text and test their friends’ understanding.  

Motivation 

What counts for learning to be a lifelong endeavor is intrinsic motivation, which can 

primarily be created by making sure that learners see the empirical use of what they 

learn and implement it in real life conditions. This could be done by helping learners 

to recognize a problem in their immediate environment and encouraging them to 

devise ways of overcoming it. Surely, if learners face these problems themselves, they 

can be more proactive. However, knowing that they can contribute to the solutions of 

problems faced by others about whom they care would also give them a sense of civic 
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responsibility. For instance, engineering courses need to dwell on how students can 

have civic involvement since engineers are normally there to ease others’ lives more 

than their own. This is particularly important since it will equip students with the 

enthusiasm and skills they will need to aspire to make a difference in others’ lives 

when they start working. The positive effects of involvement in civic activities on 

students’ future lives have been documented in the literature. For instance, Youniss, 

McLellan and Yates (1997) report that students engaged in such activities developed 

more of a civic identity showing a sense of agency and social responsibility in 

contributing to their communities’ welfare. It is obvious that this will require them to 

be active seekers of information and have a questioning mind even after they graduate 

from university, which means that they need to maintain their LLL skills.  

 Some students easily lose interest in their classes if they cannot relate to the 

topics. One way of helping them to avoid this is to tap into their interest areas. The 

number of text-books they are required to read and long lectures can easily put them 

off since they distance students from their enjoyable activities. Therefore, relating 

content matter to what they like to do in their free-time may help them see more value 

in their course contents. For instance, a student whose greatest interest lies in 

computer games could be asked to evaluate certain games in terms of their 

contribution to raising awareness of players’ environmental issues. Students who 

enjoy public debates can be given the opportunity to debate social and/or 

environmental effects of an engineering project.  

 It is also important to note that in our daily lives we do things that we take 

interest in, which needs to be reflected in classroom situations as well. In order to do 

this, students can be given choices. Scott (2010) says that providing learners with a 

choice helps them personalize learning and therefore gives them a sense of ownership 

of the content to be learned. Often, instructors give their whole class the same 

identical homework assignment. Although such homework is easier to mark, it 

undermines personal variables such as interest and level.  

 Motivation is also affected by the level of challenge learners are exposed to. It 

is generally accepted that intermediate level of challenge will result in more intrinsic 

motivation (Malone & Lepper, 1987). If the challenge level is above students’ 

capacity they will be likely to opt out, having far-reaching consequences later in life.  
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Perseverance 

One of the early definitions of perseverance is “the amount of time learners are 

willingly and actively engaged in learning” (Caroll, 1963). Rovai (2003), on the other 

hand, defines it as “the behavior of continuing action despite the presence of 

obstacles” (p. 1). Taken together, these definitions suggest that individuals need to 

pursue learning based on their intrinsic motivation and should not give up when faced 

with various challenges. Therefore, college students who do the minimum to pass 

courses may not be really said to be persevering. Life after college is sure to pose 

other difficulties such as family and work responsibilities, which may lead to 

challenges for perseverance of LLL. However, instructors can help their learners 

acquire the necessary skills for their students to be persistent lifelong learners. In this 

way, they will be more successful professionals, family members and citizens when 

they participate in their societies as adults.      

 Baxendell (2007) believes that the most important factor that contributes to an 

instructor’s attempts to instil perseverance skills in learners is to get to know them as 

individuals. For this to happen, instructors need to learn their learners’ values, 

interests and past learning experiences, especially their failures. They are required to 

spend some time with them. I believe meeting learners outside class in a more relaxed 

atmosphere would help learners confide in their instructors. Should learners feel their 

instructors treat them with respect and care, they will be more likely to persist 

(Barseghian, 2013). Respect as a contributing factor to perseverance requires us to 

avoid judging learners’ previous failures, and labeling them as potential failures since 

it has the power of becoming self-fulfilling prophecies. Perseverance in the face of 

challenges and failures can be facilitated through reflective writing. Instructors can 

provide some guiding questions to help learners who are not experienced in reflective 

thinking. Asking learners to reflect on their previous experiences and write their 

feelings about them will encourage them to look at them more constructively. 

However, we should remember that it is in our nature to be ashamed of our failures, 

and therefore, we may not even be willing to admit them to ourselves let alone share 

them with others. It may be useful to let learners have some intrapersonal 

communication, and avoid forcing them to share their reflections with their instructors 

or peers until they are ready. When they are prepared to do so, they will see that they 

are not alone. This very feeling of solidarity will encourage learners to take further 
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steps. With this in mind, learners might be assigned tasks they need to perform in 

collaboration with others who may have had similar experiences and provide support 

for each other. The whole process will also be facilitated if instructors model the 

process. Modeling will give learners the chance to see how perseverance works in 

action (Baxendell, 2007), and adds value to instructors’ words since they will be seen 

as practicing what they preach. This will also serve as scaffolding instruction defined 

as “the role of teachers and others in supporting the leaner’s development and 

providing support structures to get to that next stage or level” by Vygotsky in 

Raymond (2000, p. 176). 

 Goals are another factor that contributes to perseverance. This is because, 

according to Sternberg and Williams (2002), they help people remember where they 

are and where they wish to be. It is necessary to make sure that goals are achievable, 

neither too challenging nor too easy; otherwise, the sense of failure will lead learners 

to lose motivation. The ones which they find too easy, on the other hand, will mean 

lack of novelty and therefore hamper persistence. Some learners may also have low 

self-efficacy and therefore avoid setting themselves challenging tasks or surrender 

easily when faced with challenges in the process of attaining their goals. These 

learners can be helped to persist by showing them examples of historical figures who 

persevered despite having experienced countless failures, which reveals the power of 

determination as in the example of Edison, who actually invented 1000 bulbs before 

he was able to create one that worked.  

 Having learners’ awareness raised in terms of malleability of individual 

characteristics including intelligence would also help. Baxendell (2007) emphasizes 

such interventions teach learners that intelligence grows with effort. To further this, 

Dweck (2000) suggests that when giving feedback instructors focus on the effort that 

individual students exhibit rather than personal traits.  

Self-regulation 

People’s level of self-regulation is determined “by the degree that they are 

metacognitively, motivationally, and behaviorally active participants in their own 

learning process” (Zimmerman, 2013, p. 5). The terms ‘self-directed’ learning is often 

used synonymously. Knowles (1975) defines self-directed learning as a process where 

learners  
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take the initiative, with or without the help of others, in diagnosing their 

learning needs, formulating learning goals, identifying human and material 

resources for learning, choosing and implementing appropriate learning 

strategies and evaluation learning outcomes (Knowles, 1975, p. 8). 

 These two definitions underline individuals’ willingness to assume active roles 

in every stage of learning, from planning to evaluation. Knowles (1990) says that 

adult learners differ from young learners in that they develop more tendency for self-

directedness as they grow older. By taking this into consideration in educational 

practices, educators will contribute to adult learners’ development of LLL skills, and 

they will be more equipped to survive in the Information Age, which requires people 

to retrain due to ever-changing nature of work life (Brookfield, 2009) and therefore 

remain more employable (Zimmerman, 2002). In addition, they will be able to make 

more informed decisions, have more rewarding recreational experiences 

(Zimmerman, 2002), adding value to the meaning of their lives. Self-directed learners 

will also be more able to transfer their skills and knowledge across different domains, 

allowing for greater success in life.  

 All things considered, it seems essential that educators plan their instruction in 

a way which supports self-regulation in their learners. Luftenegger et al. (2012) 

identified three phases of learning actions that comprise self-regulated learning that 

promotes LLL: (1) initiating and planning a learning action, (2) taking learning 

actions, and (3) assessment of learning actions. 

The first phase is related to identifying the need for particular knowledge 

and/or skills and devising a plan that helps meet this need. By analyzing needs, 

learners first develop their awareness of existing knowledge and skills. A comparison 

of these with where they want to be will reveal the needs to meet, which assists the 

goal setting process. In the case of language learners, the can-do statements in the 

self-assessment grid in the Common European Framework (CEFR) (Council of 

Europe, 2001) can help learners to assess their levels and set themselves language 

goals. See Figure 1 for sample can-do statements for writing skills according to 

CERF. 

 

A1 A2 B1 B2 C1 C2 
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I can write 

a short, 

simple 

postcard, 

for example 

sending 

holiday 

greetings. 

I can write 

short, 

simple notes 

and 

messages 

relating to 

matters in 

areas of 

immediate 

needs. 

I can write 

Simple 

connected 

text on 

topics 

which are 

familiar or 

of personal 

interest. 

I can write 

clear, 

detailed 

text on a 

wide range 

of subjects 

related to 

my 

interests. 

I can 

express 

myself in 

clear, well-

structured 

text, 

expressing 

points of 

view at 

some 

length. 

I can write 

clear, 

smoothly-

flowing text 

in an 

appropriate 

style. 

Figure 1. Sample statements from CEF self-assessment grid for writing 

Educators can also exploit K-W-L charts (Ogle, 1986) to train their learners identify 

what they already know about a particular topic (K), what they want to learn about it 

(W), followed by what they have learned about it (L) after task completion (See 

Figure 2.). After some hands-on experience with this, learners are expected to develop 

an intuitive habit of doing it in different dominions of learning, which promotes LLL. 

Warrington (2005) comments that K-W-L charts help learners brainstorm ideas, 

which raises their schemata and interest. They also allow for both continuous and 

overall assessment of how well they have met their aims.  

K 

What I Know 

W 

What I Want to Know 

L 

What I Have Learned 

 

 

 

  

Figure 2. K-W-L Chart 

In the second stage where plans are put into practice, it is important for learners to use 

the appropriate ways of learning that fit their learning styles. It is a fact that not 

everyone learns in the same way, and therefore instructors need to assist their learners 

to perform learning actions in the way they prefer. Although this requires instructors 

to vary their teaching styles, the main responsibility lies with the learners themselves 

as lifelong learners since most learning takes place outside class. Above mentioned 

discussions on perseverance apply here as well since the challenges they may face 

should not prevent them from progressing. 
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The final stage where learners evaluate their overall progress is critical since it 

determines how much learners value their learning experiences. In traditional settings, 

learners may expect their learning to be evaluated by a formal authority such as the 

teacher. However, being dependent on the teacher for evaluation will impede LLL. 

Therefore, learners’ autonomy in evaluation needs to be fostered. They can still 

benefit from their instructor’s and peers’ feedback since it gives them the opportunity 

to look at their learning experience from different perspectives. Instructors’ feedback 

needs to start with the positive aspects and not dwell too much on learners’ 

‘weaknesses’. It is also important to avoid using words like ‘should’ and ‘must’ since 

they generally have a negative connotation, and therefore, are likely to decrease the 

learners’ motivation. During evaluation, learners need to be encouraged to avoid 

focusing too much on the end product, but rather on the whole process. Learners also 

need to be encouraged to construct their own rubrics, and asked to refer to them 

throughout the process.  

Having ongoing one-on-one meetings with learners to discuss progress will 

help both parties to identify necessary adjustments needed. Learners who have 

focused reflection on their learning experiences will be stronger in identifying 

alternative courses of actions and transfer skills in different domains. As an 

alternative approach to traditional self-reflection methods, Wilder (2013) suggests 

writing a letter to future learners stating what they have learned, how they tackled 

challenges and what they have learned about their own learning that might also help 

their audience. It would also help to think about what other approaches they would 

take if they experienced the same situation again.  

Conclusions 

A lifelong approach to learning distances us from the idea of learning taking place 

mainly within schools. This necessitates a new look at what learning is and the roles 

of the stake-holders, may it be school administrations, teachers or learners themselves. 

I believe that the assumptions of LLL should underlie any teaching philosophy, and 

learners should be given the opportunity of promoting LLL skills through dialogues 

between various disciplines.   
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No one denies that, in general, reading literature is beneficial. But if we read literature 

particularly for pleasure, we find all kinds of surprising benefits. Conducting this 

study uncovered some of these benefits for English majors at Sultan Qaboos 

University. This study aimed to investigate how this activity affected English majors' 

personal, emotional, social, and language learning lives. A questionnaire, with 

quantitative and qualitative sections, was distributed among 66 English Arts, English 

Education, and Translation students. The results indicated that language learning was 

the most prominent benefit, though participants were aware that reading literature for 

pleasure was uncommon in Oman.  
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Introduction 

It is accepted that reading is a vital skill for the acquisition of either a second or 

foreign language (Al-Mahrooqi, 2012). Gioia (2006) even suggests that being a reader 

means that “you are overwhelmingly more likely to engage in positive and civic 

behavior than non-readers.” (p. 19). In addition, she suggests that the activity helps 

readers to understand people's situation in their different communities. 

So, when people are willing to devote their leisure time to reading, does this 

make it more beneficial? Clark and Rumbold (2006) state that when people actually 

choose to read (rather than being required to do so), then they read for pleasure. They 

explain that reading for pleasure means selecting texts that suit individuals’ own 

interests and preferences and at a time and place that are convenient. Moreover, they 

stress the social and personal benefits of this. For instance, they show that adults 

develop wider knowledge and obtain higher language proficiency through such 

reading (Ibid). Moreover, Ross (1999) says research shows that for some people 

reading for pleasure is something they cannot live without.  

An article by Gioia (2006) focuses on literary texts, by which she means 

imaginative texts written in the form of a poem, short story, play or novel. She writes 

that “Literature awakens, enlarges, enhances and refines our humanity in a way that 

almost nothing else can.” (p. 2). To add to the benefits of reading literature, Hopper 

(2005) states that it helps readers cognitively and emotionally. For their part, Kuiken 

et al. (2004) mention a personal impact this has, citing, for example, readers' self-

modification. They add that readers realize new aspects of life not yet experienced, 

consequently becoming more likely to understand themselves. Seilman and Larsen 

(1989) argue in a similar vein that reading literature recalls events, objects and people 

from the past, on the basis of which future action might well be improved. 

To return to Gioia (2006), her clear view is that when students read literature for 

pleasure, they are likely to read a text of their choice, which increases the possibility 

of their achieving the maximum possible benefits. According to Clark and Rumbold 

(2006), these range from increasing student self-confidence in reading skills to 

enhancing text and grammar comprehension. 

As the present study was conducted in Oman, it is important to see how the 

local culture perceives reading in general and literature in particular. According to Al-
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Mahrooqi (2012), Oman lacks a reading culture. Children are simply not raised to 

love reading. In addition, her article shows how challenging it is for Omani children 

to read in a foreign language. A further study she did with Al-Wahaibi (Al-Mahrooqi 

& Al-Wahaibi, 2012), which examined 6 teachers and 28 students, found that the 

majority of the students had negative views of literature before taking any literature 

course (in English), though during the course itself these negative views decreased 

immensely. Though several studies have been conducted in Oman on the importance 

of literature, none before this had investigated the importance of reading literature for 

pleasure. Hence, this study aimed to look at how this activity affected English-majors' 

personal, emotional, social, and language learning lives. 

Our view has long been that reading literary work can inspire people and give 

them a sense of joy. In fact, it can change their perceptions and attitudes, and hence its 

effect can be felt in their character (Clark and Rumbold, 2006). It can also teach them 

how to become writers themselves. The effect of literature can be seen in real life. For 

example, the poem, “Waiting in the Line at the Drugstore” by James Jackson 

indicates how he became a literary devotee simply by reading when he was waiting at 

the drug-store to pay for his purchases, this amounting to about an hour per day for 

more than a year. Since literature changed his and so many others’ lives, we felt it was 

important to explore the benefits it would have for our English majors at Sultan 

Qaboos University. 

Reading for pleasure 

Clark and Rumbold (2006) see reading for pleasure as an interpretive activity 

constructed by reader's experience, expectations and immediate reading environment. 

As alluded to already, their definition explains that reading for pleasure is the reading 

of texts which “reflect [readers'] own choice, at a time and place that suits [them]” (p. 

6). Pullman had previously said the same, adding that readers are free to proceed in 

any way they choose: for instance, they can skim and scan, read very slowly, or even 

read just to extract specific information (cited in Clark & Rumbold, 2006). However, 

Ross (2009) thinks that readers must make time in their daily schedule in order to 

read for pleasure. He assumes that if they do so, it will in part reflect well on their 

character. Clark and Rumbold (2006) add the further point that reading for pleasure 

can be done at any age. It is never too late, they say. These different sentiments all 

point to the fact that reading for pleasure is an entirely positive activity. 
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The Benefits of Reading for Pleasure 

Clark and Rumbold (2006) cite three major kinds of benefits of reading for pleasure - 

learning, social and personal - although Ross (2009) mentions only personal benefits. 

Learning benefits 

Learning benefits (Clark and Rumbold, 2006) can be divided into those advancing 

language skills and those deepening and widening knowledge. The Organisation for 

Economic Cooperation and Development (2000) stresses that reading for pleasure can 

improve readers' reading and writing skills. Additionally, Cox and Guthrie (2001) 

think that it enhances both textual comprehension and linguistic competence. As for 

knowledge benefits, Cunningham and Stanovich (1998) suggest that readers enhance 

their cognitive abilities through improving their knowledge about specific issues. 

Social benefits 

Clark and Rumbold (2006) see reading for pleasure as exposing readers to different 

cultures, thus possibly increasing their cultural tolerance, while Bus, Van Ljzendoorm 

and Pellegrini argue that those who choose to read books on social problems are more 

likely to participate in their community and help to solve them (cited in Clark & 

Rumbold, 2006). A point here is that all literary texts in one way or another explore 

social issues, whether directly or indirectly. 

Personal benefits 

Burner (cited in Clark & Rumbold, 2006), believes that reading for pleasure increases 

readers' self-confidence. Ross (1999) meanwhile notes that it is a passion some cannot 

live without. As a student he remarked: “If I were stuck on a desert island without 

books, I would go crazy” (p. 787). While considerable learning, social and personal 

benefits have been adequately highlighted in the literature, this is not the case with 

emotional benefits. 

Further Benefits of Reading Literature 

Mar, Djikic and Oately (2008) cite numerous studies in order to examine two 

hypotheses, which show that literature can have both social and personal benefits. 

The first tries to prove that reading fiction can improve readers' social skills. Van Peer 

and Matt’s study assures us that the convenient style and form of short stories 

increases readers' sympathy and improves their sensitivity around social issues. 
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Hakemulder (2000) builds on this idea, suggesting that literature is a moral laboratory 

which enhances empathy and changes values and self-concepts. For example, fiction 

can inspire readers to acquire the roles of the story's characters, which then makes 

them more empathetic. 

By contrast, the author's second hypothesis investigates how reading fiction can 

improve a reader’s self. As cited in Mar, Djikic and Oately (2008), Green and Brock 

suggest that persuasive narrating techniques and well-embedded morals in a reading 

text make possible a change in readers’ perceptions about many issues. Hakemulder 

found that reading a short story about an adulterous love affair by Chekhove made 

men change their attitudes towards adultery in what may be described as a more 

ethically defensible direction, but only when these stories described a negative 

outcome for the women involved (cited in Mar, Djikic & Oatley, 2008, p. 130). 

Hodges (2010) argues that literature can also have learning and emotional 

benefits. He assures us that it helps us to distinguish between the imaginary and real 

world and he classifies literary reading as being either efferent or aesthetic. In efferent 

reading, readers aim to gather knowledge they can apply in real life, suggesting 

influenced behaviour as a possible result. However, aesthetic reading concentrates on 

enhancing readers' emotional development. 

Similarly, Kuiken et al. (2004) also emphasize behavioral and emotional 

benefits. For example, well-presented literary characters can be taken as role models 

and thus influence readers' behavior. In fact, should reader and characters face a 

common dilemma, this might “enrich the reader’s reflection on the ethical principles 

that guide moral conduct.” (p. 267). As for emotional benefits, the authors indicate 

that literature allows readers to experience a flow of feelings, understanding things 

which they hadn’t realized before: “What is realized (recognized) also may become 

realized (made real) and carried forward as a changed understanding of the reader's 

own life-world.” (p. 269).  

Gioia (2006) shows some real-life examples which demonstrate the social 

benefits of reading literature. For instance, she emphasizes, literature readers are 

300% more likely to go to museums than those who don't read. Also, they are three 

times more likely to volunteer, which enhances their bond with society. Moreover, 
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they become more sociable as they tend to share their ideas and beliefs more than 

those who don't read at all. (Ibid).  

While most studies have stressed benefits for readers' present conditions, 

Seilman and Larsen (1989) state that reading literature can also remind readers of 

their past. They think that such benefits are determined by the diversity of knowledge 

extractable from the text. This can be seen as textual, global and specific. Textual 

knowledge includes either grammatical understanding of the text or pragmatic 

knowledge of a direct text structure. Global or world knowledge is non-linguistic 

referring, for example, to information about great international issues. Even when 

these are not directly mentioned, readers will comprehend them and relate them to 

their own lives. (Ibid). 

As cited in Seilman and Larsen (1989), Larsen argues that though specific 

knowledge discusses non-linguistic matters, it still differs from world knowledge 

because it focuses only on events, people and objects a reader might recall while 

reading. Seilman and Larsen examined 20 participants who had read a literary text 

and found a high number of “reminded” occurrences, around 60% of which they had 

been actively involved in. Moreover, they conclude that readers experience a stronger 

reminder of an event in which they were subject and an actor than a mere receiver or 

observer (Ibid). Specific knowledge is beneficial as it allows readers to stay 

connected with their past and on that basis gives them insight into how to act in 

future. Though this reminding aspect is important, we believe that it cannot be easily 

measured. 

What genres are usually read? 

Hopper (2005) argues that some readers he interviewed preferred fiction, especially 

that about magic and fantasy. Clark and Rumbold (2006) agree, saying their research 

shows 95% of readers tending to read fiction on adventure, horror and comedy, with 

only 5% reading non-fiction. However, Ross (1999) believes that preference will be 

determined by mood. For instance, if readers are under stress then they are more 

likely to read an old favourite. By contrast, when they want to be amazed, “they 

might pick books on sheer impulse… and discover new authors.” (p. 790). But his 

assumptions might not be true as not all readers will have specific books for certain 

moods. 
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Strategies for choosing books 

In choosing books independent and dependent strategies are used. The independent 

strategy, as explained in Ross's (1999) article, suggests that readers' choice depends 

either on their own interest or on prior knowledge about the author or publication. By 

contrast, the dependent strategy depends on external factors not directly related to the 

reader, for instance, book marketing and family recommendations. In addition, 

Hopper (2005) thinks that if a book is made into a movie then readers will be more 

encouraged to read it. 

Although it is beneficial to read books which suit personal interest, choosing 

those recommended by family or television promotion can introduce readers to good 

books they might never have intended to read. 

One notices, however, that readers tend to read literary work, which proves that 

literature can be read for pleasure. In addition, there is an argument that being able to 

select books is what makes reading really fun and enjoyable.  

Oman’s reading culture 

Al-Mahrooqi (2012) reports that because Omani society lacks a reading culture, 

“reading in a foreign language might be a truly formidable task.” (p. 24). She asserts 

that Omanis cannot comprehend reading texts, nor do they have proper linguistic 

skills and her 2012 study with Abrar-Ul-Hassan and Asante cites other research to 

support this. Seilman and Larsen (1989) point out that Arabs fail to achieve an 

acceptable level of bilingual proficiency in Arabic and English language due to the 

low degree of similarity between the Arabic and English cultures. Furthermore, 

research shows that such incompatibility increases the potential for dampening the 

motivation of some learners (Al-Mahrooqi & Asante, 2010; Burns, 2010). 

In an attempt to check Omanis’ view of literature, Al-Mahrooqi and Al-

Wahaibi’s 2012 study examined higher education students' view of literature before 

taking any literature course, finding that 44% had positive attitudes and 56% negative 

ones. This clearly suggests that Omani students are not raised in a culture which 

promotes an appreciation of literature. So, can we promote reading literature for 

pleasure among Omanis? The answer is yes we can. Al-Mahrooqi and Al-Wahaibi's 

(2012) study further showed the percentage of students who perceived literature 

negatively decreased from 56% to 28% after studying just one literature course. This 
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shows that Omani students can be motivated to read literature if they get exposed to it 

in the correct manner. And if they are intrinsically motivated, this can improve their 

language proficiency. While it is quite certain that Oman has a weak literature-

reading culture, the problems associated with this can be overcome. 

Method and Data Analysis 

Participants  

The present study was conducted at Sultan Qaboos University (SQU). It involved 

students from three English majors: Education, Translation, and Arts. The sample 

included 66 participants; 22 from each major. This was done to check if there were 

any significant differences between them in terms of, say, the effects of reading 

literature for pleasure. Moreover, the participants were of both genders, 33 females 

and 33 males. This was to calculate if the benefits of reading literature for pleasure 

were directly related to gender. In terms of length of study, the participants’ study 

period at SQU ranged from 1 to 6 years. To be more precise, one participant was in 

year 1, three in year 2, 12 in year 3, 23 in year 4, 24 in year 5 and three in year 6. 

Hence, the majority were either 4
th

 or 5
th

 year students. 

To collect data, the researchers used two types of sampling: stratified sampling 

and a snowball method. A stratified sampling method was adopted to guarantee high 

questionnaire return. However, as the researchers were unable to arrange to meet the 

targeted participants, a less efficient sample was followed. A snowball sampling 

method was therefore adopted.  

Research Instrument  

As stated earlier, a questionnaire was used to collect data as this was believed to be 

the most time-efficient instrument for the purpose of the study. There were three 

sections in the questionnaire. The first elicited background information pertaining to 

students’ gender, major, year of study, preferred literature type and genre, number of 

literature courses taken and number of literature books read per semester. The second 

section contained quantitative questions comprising forty-eight items on a a five-point 

Likert-scale which attempted to examine students’ social, linguistic, personal and 

emotional benefits gained from reading literature for pleasure; also to examine the 

readers’ preference for reading times and places and determine how strong the culture 

of reading literature in Oman was. The last section contained open-ended questions on 
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the benefits of reading literature for pleasure, whether Omanis do indeed read it for 

pleasure and how to encourage them to read or to read more. Following the data 

collection stage, the data were entered in SPSS in order to obtain the means for every 

item and the average means for each group of items. 

Results and Discussion 

The study aimed to investigate the benefits of reading literature for pleasure. Hence 

the following questions were asked: 

1. What is the most prominent benefit of reading literature for pleasure among SQU 

English-majors? 

2. What are the preferred literature genres and types among SQU English majors? 

3. At what time and place do SQU English-majors usually read for pleasure? 

4. How strong is the culture of reading literature in Oman? 

 

The benefits were measured in four major areas. It seemed that the participants 

agreed benefits exist since the average mean of the sub sections ranged from 3.54 to 

4.11 as shown in Table 1.  

 

Items The Statements/ (Social benefits) Mean 

1 
Reading literature for pleasure allows readers to vicariously 

experience different cultures and ethnic groups. 4.2 

2 
Reading literature for pleasure makes readers become more tolerant 

of accepting cultural differences. 4 

3 
Reading literature for pleasure makes readers participate in solving 

social issues. 
3.4 

4 

Reading literature for pleasure increases the possibility of making 

readers do charity work as they realize that there are people who 

can't help themselves. 
3.4 

5 
Reading literature for pleasure increases readers' empathy and 

sympathy with their friends. 3.7 

6 
Reading literature for pleasure enhances the readers' values and 

norms.  
3.9 

  Average Mean: 3.77 

Items The Statements/ (language learning benefits) Mean 

7 
Reading literature for pleasure provides readers with a wide range of 

vocabulary. 
4.5 

8 Reading literature for pleasure enhances readers' linguistic skills. 4.1 

9 Reading literature for pleasure improves readers' creative writing 4 
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skills through the exposure to different writing styles. 

10 Reading literature for pleasure improves readers' speaking skills. 3.7 

11 Reading literature for pleasure improves readers' reasoning skills. 4.1 

12 
Reading literature for pleasure improves the quality of readers' 

ideas. 
4.3 

   Average Mean: 4.11 

Items The Statements/ (personal benefits) Mean 

13 Reading literature for pleasure gives readers an aim to live for. 2.8 

14 

Reading literature for pleasure makes readers become decision 

makers. 
3.2 

15 Reading literature for pleasure makes readers more self-confident. 3.4 

16 

Reading literature for pleasure improves readers' concentration and 

focus. 
3.9 

17 

Reading literature for pleasure makes readers become more 

imaginative. 
4.2 

18 

Reading literature for pleasure improves readers' critical thinking 

skills. 
3.8 

19 

Reading literature for pleasure makes readers wiser about the world 

around them. 
3.8 

   Average Mean: 3.59 

Items The Statements/ (emotional benefits) Mean 

20 Reading literature for pleasure reduces readers' stress. 3.5 

21 Reading literature for pleasure builds readers' self-esteem. 3.4 

22 Reading literature for pleasure reduces readers' boredom. 3.9 

23 
Reading literature for pleasure makes readers become more sensitive 

to their surroundings. 3.7 

24 Reading literature for pleasure makes readers develop emotionally. 3.7 

25 Reading literature for pleasure makes readers carefree. 3.1 

   Average Mean: 3.54 

Table 1. Means of the 25 benefits and average means for benefit categories 

Table 1 shows that advantages associated with language learning are the most 

prominent benefits students felt they got from reading literature for pleasure. This was 

because the participants were English majors and might read literature in an attempt 

to develop their language skills. This finding is in line with that of Clark and 

Rumbold (2006), who comment that reading in general proves to be very beneficial 

for reading and writing skills. Language learning benefits had an average mean of 

4.11. The next highest mean was for social benefits, which obtained an average mean 

of 3.77. Emotional benefits had the lowest, with an average mean of 3.54. 
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To elaborate, Table 2 shows two statements regarding the benefits of reading 

literature for pleasure. The first, which obtained the highest mean of 4.5, was number 

7, “Reading literature for pleasure provides readers with a wide range of vocabulary”. 

That is because English-majors think that vocabulary acquisition is important for their 

language learning and reading literature allows them to gain in this area. This goes in 

line with findings from previous literature (Al-Mahrooqi, 2012). By contrast, the other 

statement that obtained the lowest mean of 3.1 was number 25, “Reading literature for 

pleasure makes readers carefree”, which comes under emotional benefits. This is 

probably because many people don't see literature as a way to escape from daily life 

cares.  

Items The Statements SD D N A SA Mean 

7 Reading literature for pleasure 

provides readers with a wide range of 

vocabulary. 

5% 3% 0% 27% 65% 4.5 

25 Reading literature for pleasure makes 

readers carefree. 

3% 6% 26% 44% 21% 3.1 

Table 2. The two statements with the highest and lowest means in terms of the 

benefits of reading literature for pleasure  

Using a qualitative question asking about the benefits of reading literature for 

pleasure, further benefits were presented and Table 3 records them. It shows that 

enhancing vocabulary was the most frequent answer. This finding is in line with what 

was previously recorded from the quantitative questions. In addition, more than 50% 

of students' answers were related to language learning benefits. Moreover, it was 

found that reading literature develops a better use of time as this answer was 

mentioned eight times, though this benefit was not in fact one of the items measured 

in the questionnaire.  

Number The benefits of reading literature Frequency Percentage 

1 It enhances vocabulary. 13 16% 

2 
It enables readers to learn about different 

cultures. 
12 

15% 

3 
It enhances readers’ understanding of the 

world. 
9 

11% 

4 It improves readers’ language skills. 9 11% 

5 It develops a better use of time. 8 10% 

6 It motivates readers to write. 7 9% 

7 It reduces readers’ stress. 5 6% 

8 It enhances readers’ self-confidence. 4 5% 

9 It entertains readers. 4 5% 
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10 It enhances readers’ cognitive skills. 3 4% 

11 It kills boredom. 3 4% 

12 
It allows readers to explore their inner 

potential. 
2 

2% 

13 
It increases readers’ appreciation of 

literature. 
2 

2% 

14 It makes readers become more imaginative. 1 1% 

 Table 3. Other benefits of reading literature for pleasure 

Readers’ preferences  

One of the study's sub-questions concerned the factors that determine participants’ 

choice of literary texts. Table 5 shows that this is mostly determined by the readers’ 

mood as this obtained the highest mean (m=3.9). This echoes Ross' comment (1999) 

that reader preferences are determined by their mood.  

In addition, statement number 28, “I tend to read the book blurb before choosing 

the book”, obtained a high mean of 3.9. This is because readers think that reading the 

blurb is the quickest way to discover if the book will suit them or not. By contrast, 

statement number 30, “I read books recommended by family”, obtained the lowest 

mean of 2.5, probably because parents were not raised to read books and thus are not 

in a position to recommend any for their children. Moreover, most Omani homes have 

no books or personal libraries. In addition, Oman does not have public libraries in 

most regions, and the bookshops are often quite poor in terms of the quality and 

number of books they offer for sale. All of this is found within an oral cultural context 

that, for the most part, does not promote reading (Al-Mahrooqi, 2012). 

Items The Statements SD D N A SA Mean 

26 I tend to read only one genre. 15% 44% 15% 20% 6% 2.6 

27 My genre's choice is 

determined by my mood. 

0% 14% 17% 36% 33% 3.9 

28 I tend to read the book blurb 

before choosing the book. 

3% 6% 15% 47% 29% 3.9 

29 I choose books which are 

closer to my personality. 

5% 15% 18% 35% 27% 3.9 

30 I read books recommended to 

me by my family. 

23% 29% 24% 20% 5% 2.5 

31 I read books recommended to 

me by my friends. 

12% 14% 17% 50% 8% 3.3 

32 I read books recommended to 

me by my teachers. 

9% 14% 18% 39% 20% 3.5 

33 I pick my literature books 

randomly. 

17% 30% 23% 21% 9% 2.8 

Table 4. Readers' text preferences 
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Time for reading literature for pleasure 

Table 5 shows the times when reading literature for pleasure occurs. Statements 35 

and 36 obtained the highest mean (m=3.8). The first is “I usually read whenever I 

have time”, which suggests that readers do not actually make time for reading. The 

second one, “I read at any time of the day”, clearly means most students don't have a 

preferred time for reading. Significantly, statement 34, “I usually make time for 

reading every single day”, obtained the lowest mean (m=2.4). This means that most of 

the students were not willing to read literature for pleasure every day. 

Items  The Statements SD D N A SA Mean  

34 I usually make time for reading 

every single day.  

17% 45% 21% 12% 5% 2.4 

35 I usually read whenever I have 

time. 

2% 11% 11% 58% 20% 3.8 

36 I read at any time of the day. 3% 14% 6% 50% 27% 3.8 

37 I think that the best time to read 

is before sleeping.  

12% 14% 20% 33% 21% 3.4 

Table 5. Preferred times when reading literature for pleasure occurs 

Places for practicing reading literature for pleasure 

Table 6 shows the places where reading literature for pleasure occurs. Statement 

number 40, "I like to read in my own room", obtained the highest mean (m=3.9). This 

perhaps means that readers might see their room as their own private place and thus 

feel more comfortable reading there. By contrast, statement number 41, "I can read in 

any place", obtained the lowest mean (m=2.9.), no doubt because some places are too 

crowded, noisy or un-private. 

Table 6. Preferred places where reading literature for pleasure occurs 

Reading literature in Oman 

The study aimed to investigate Oman’s reading literature culture as one of its sub- 

questions. Table 7 shows that there are libraries from which readers can borrow 

Items  The Statements SD D N A SA Mean 

38 I like to read alone in a closed 

place.  

0% 15% 18% 38% 29% 3.8 

39 I like to read in nature either near 

the sea, in parks, or in the desert. 

8% 17% 26% 29% 21% 3.4 

40 I like to read in my own room. 8% 17% 26% 29% 21% 3.9 

41 I can read in any place. 3% 3% 26% 41% 27% 2.9 
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literary texts as the relevant statement obtained the highest mean (m=3.5). This 

reflects the fact that at SQU there are libraries. However, if we had asked about public 

libraries, we would have found a low mean, because there are very few public 

libraries in the country. Statement number 47, “We have many reading clubs in my 

society”, obtained the lowest mean (m=1.9), again because the country has so few of 

them. In addition, statement number 48, “Students and scholars are the only people 

who read literature for pleasure”, obtained a low mean (m=2.5), suggesting that 

participants believe reading literature for pleasure isn’t only for highly educated 

people but for everyone.  

Table 7: Oman’s literature reading culture 

Table 8 shows that the participants think that most Omanis don’t read literature for 

pleasure. They think this is because of the following reasons: young people are not 

motivated to read by their parents and school; people neither value the benefits of 

reading literature nor make time to read it. Also, there is a lack of a reading culture as 

a basic fact.  

Number Do Omanis read 

literature for pleasure 

Frequency of 

participants' answers 

Percentage 

1 Yes 10 15% 

2 No 56 85% 

Table 8. Participant's views about whether Omanis read literature for pleasure 

Items  The Statements SD D N A SA Mean 

42 My family encourages me to read 

literature books. 

18% 33% 24% 21% 3% 2.6 

43 My friends encourage me to read 

literature books. 

9% 20% 32% 35% 5% 3.1 

44 My friends are likely to read 

literature when they see me 

reading. 

8% 21% 32% 33% 6% 3.1 

45 There are libraries from which I 

can borrow literature books. 

9% 14% 15% 47% 15% 3.5 

46 There are bookshops from where I 

can buy good literature books. 

15% 26% 26% 24% 9% 2.9 

47 We have many reading clubs in my 

society. 

15% 26% 26% 24% 9% 1.9 

48 Students and scholars are the only 

people who read literature for 

pleasure. 

23% 36% 17% 20% 5% 2.5 
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Table 9 shows some of the solutions that participants suggested to encourage reading 

literature for pleasure. Introducing reading clubs was the most preferred solution as it 

was suggested 14 times.  

Number  Solutions to encourage reading literature for 

pleasure 

Frequency Percentage 

1 Increasing reading clubs 14 30% 

2 Building public libraries 9 19% 

3 Increasing children’s early exposure to reading 8 17% 

4 Increasing reading motivation through schools 

and teachers  

6 13% 

5 Building of book stores  4 9% 

6 Introducing reading competitions 3 6% 

7 Increasing literature media advertisements 3 6% 

Table 9. Solutions suggested to encourage reading literature for pleasure 

Gender differences 

The study proved that female students read 1.58 books per semester while males read 

only 1.48, which appears not to be a significant difference. Moreover, the average 

mean of the benefits of reading literature for pleasure was higher among females than 

males. The reason for this is that females are more aware of the benefits of reading 

literature for pleasure. However, the major difference found was related to the place 

reading might take place. To be more specific, Table 11, shows statement number 40, 

“I like to read in my place”, which obtained two highly different means. Although 

males obtained a high mean of 3.7, females obtained a low mean of 2.8. This huge 

difference proved that males are more likely to read in their room than girls. Perhaps 

the reason for this is that girls tend to spend more of their time in their rooms (SQU 

hostel) while males spend less time in their rooms which are off-campus. Also, males 

are often out with their friends doing various activities, so perhaps when they are in 

the privacy of their rooms, they are quieter or more focused, increasing the possibility 

of reading.  
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Table 10. The mean of statement 40 for both genders 

Findings 

This section includes a summary of all the findings. First, it provides answers to some 

of the study's sub-questions which were not shown in the data analysis. Also, it 

includes the major differences between the three kinds of English majors examined.  

Is there any relation between literature courses taken and literature books read per 

semester?  

Table 11 shows that the figure for books read per semester ranges from zero to six. 

The average is 1.53, which is a book and half. To elaborate, a fifth of the participants 

stated that they don’t read any book during the semester. In addition, more than a third 

read only one book per semester. This is very low when compared to the person who 

reads six books per semester.  

 

Number of books Frequency Percentage 

0 13 20% 

1 25 38% 

2 16 24% 

3 7 11% 

4 3 5% 

5 1 2% 

6 1 2% 

 Table 11. The number of literary texts read for pleasure per semester 

 

The study found that there was no clear relation between the number of literature 

courses taken and books read per semester. Table 12 shows the responses of four 

participants. Though each took a different number of literature courses, this had no 

effect on the number of literature books read per semester. For instance, participant 

number 7 took only one literature course and she usually read three books per 

semester. However, participant number 36 took 13 literature courses but only read one 

Items  Gender Statement SD D N A SA Mean 

40 Males I like to read in my 

own room. 

3% 0% 22% 35% 30% 3.7 

40 Females I like to read in my 

own room. 

3% 5% 24% 38% 19% 2.8 
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literature book per semester. This seems to prove that taking more literature courses 

does not necessarily motivate students to read literature for pleasure.  

 

Participant Gender The number of literature 

courses taken 

Number of books read 

per semester 

7 F 1 3 

28 M 2 4 

1 M 3 1 

36 F 13 1 

Table 12. The number of literature courses taken in relation to the literature books 

read for pleasure of four participants 

 

What are the preferred literature genres and types among SQU English majors? 

Table 13 shows the participants' preferred kinds of literature. Short stories were found 

to be the most preferred type, perhaps because they tend to be short and clear. By 

contrast, autobiography and biography were only preferred twice each. This might be 

because they are non-fiction work and supports Clark and Rumbold's (2006) comment 

that only 5% of their participants read non-fiction work.  

 

Preferred Literature Type Frequency Percentage 

Short stories  40 61% 

Poems  22 33% 

Novels  18 27% 

Novella 4 4% 

Autobiography  2 3% 

Biography  2 3% 

Table 13 This shows the preferred literature types 

 

Table 14 shows the participants' preferred literature genres. It shows that adventure 

and romance genres obtained the highest percentages. This might be because these 

genres tend to be more related to everyday issues. On the other hand, science fiction 

obtained the lowest percentage, perhaps because many Omani students are not 

interested in the imaginary world that science fiction usually provides. 
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Genre Literature Type Frequency Percentage 

Adventure 26 39% 

Romance 24 36% 

Fantasy 18 27% 

Fables 15 23% 

Horror  9 14% 

Magic realism 8 12% 

Science fiction 3 5% 

Table 14. Preferred literature genres 

 

How strong is the Omani culture of reading literature? 

It was shown in Table 8 that not many Omanis tend to read literature for pleasure. 

Supporting this was the finding that participants read only an average of one and a 

half books per semester. This is a low level of reading for a four-month period. In fact, 

although there are people who read literature for pleasure, the reading culture overall 

is very weak.  

Are there any major differences between the three majors? 

Table 15 shows that there is a huge difference between the three majors in terms of 

the literature books read per semester. English Arts students read more than 

Translation, Language and English Education students, with an average of 1.61 

books, English Education students read an average of 1.55 books and Translation 

students read 1.41 books per semester. This might be because English Arts are more 

exposed to different literature types and genres from all around the world than the 

other two groups, thus increasing their willingness to read literature for pleasure. 

Translation students don't read as much as the other two groups, perhaps because they 

are required to be exposed to various reading types besides literature. 

Major Average number of literature books read per 

semester 

English Arts 1.61 

English Education 1.55 

Translation 1.41 

Table 15. The average number of books read by the three English major groups 
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Conclusion 

In conclusion, this study proved that readers can derive social, language learning, 

personal and emotional benefits from reading literature for pleasure. The language 

learning benefit was found to be the most prominent one. The study also confirmed 

that reading literature for pleasure is a wise way of using one’s time. It also indicated 

that short stories are the most preferred type of reading and that adventure and 

romance are popular. The paper also showed, however, that there is a low intrinsic 

motivation for reading literature for pleasure, as a result of which there is a lack of a 

literature reading culture in Oman.  

Because this study examined only a small sample, its findings cannot be 

generalized. Thus, it is recommended that researchers consider surveying a larger 

sample and for a longer period of time. In addition, more research is recommended to 

find the reasons that restrain Oman from having a stronger literature reading culture. 

It is also urged that researchers examine a sample that does not major in English, 

because this would probably produce different findings. 
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Appendix A: Questionnaire 

 

  

A questionnaire on the ways in which reading literature for pleasure affects EFL 

learners 

 

 

This study aims to find the ways in which SQU English majors benefit from 

reading literature for pleasure. Kindly fill in the questionnaire by providing your 

honest answers. Please be assured that your answers will remain confidential and will 

only be used for research purposes. 

 

 

Section 1: 

 

Background Information: 

 

Please answer the following questions: 

 

1. Gender:    □ Male           □ Female  

2. Major:     □ English, Education       □  English, Arts         □ Translation  

3. Year of Study:      

4. Preferred literature genre:  □ adventure   □ fantasy   □ horror  □ fables □ magic realism   □ 

romance  □ science fiction   

5. Preferred literature type: □ autobiography  □ biography  □ poems     □ short stories                                                

□ novels     □ novellas 

6. Number of  Literature courses taken: 

7. Number of literature books read per semester (reading for pleasure):  
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Section 2: 

 

For every item, please tick under the column that best describes your response: 

 

SD: Strongly Disagree, D: Disagree, N: Neutral,   A: Agree,   SA: Strongly Agree.    

 

1). Social benefits of reading literature for pleasure; 

 

 

2). Language learning benefits of reading literature for pleasure; 

Item The Statements SD D N A SA 

1 Reading literature for pleasure allows readers to vicariously experience 

different cultures and ethnic groups. 

     

2 Reading literature for pleasure makes readers become more tolerant to accept 

cultural differences. 

     

3 Reading literature for pleasure makes readers participate in solving social 

issues. 

     

4 Reading literature for pleasure increases the possibility of making readers do 

charity as they realize that there are people who can't help themselves. 

     

5 Reading literature for pleasure increases readers' empathy for and sympathy 

with their friends. 

     

6 Reading literature for pleasure enhances the readers' values and norms.      

Items The Statements SD D N A SA 

7 Reading literature for pleasure provides readers with a wide range of 

vocabulary. 

     

8 Reading literature for pleasure enhances readers' linguistic skills. 

 

     

9 Reading literature for pleasure improves readers' creative writing skills 

through the exposure of different writing styles. 

     

10 Reading literature for pleasure improves readers' speaking skills.      

11 Reading literature for pleasure improves readers' reasoning skills.      

12 Reading literature for pleasure improves the quality of readers' ideas.      
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3). Personal benefits of reading literature for pleasure; 

 

Items The Statements SD D N A SA 

13 Reading literature for pleasure gives readers an aim to live for.      

14 Reading literature for pleasure makes readers become decision makers.      

15 Reading literature for pleasure makes readers more self-confident.      

16 Reading literature for pleasure improves readers' concentration and focus.      

17 Reading literature for pleasure makes readers become more imaginative.      

18 Reading literature for pleasure improves readers' critical thinking skills.      

19 Reading literature for pleasure makes readers wiser about the world 

around them. 

     

 

 

4). The emotional benefits of reading literature for pleasure; 

 

 

 

Items  The Statements SD D N A SA 

20 Reading literature for pleasure reduces readers' 

stress. 

     

21 Reading literature for pleasure builds readers' self-

esteem. 

     

22 Reading literature for pleasure reduces readers' 

boredom. 

     

23 Reading literature for pleasure makes readers 

become more sensitive to their surroundings. 

     

24 Reading literature for pleasure makes readers 

develop emotionally. 

     

25 Reading literature for pleasure makes readers 

carefree. 
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5). Readers' preferences for reading literature; 

 

 

6). Times for practicing reading literature for pleasure; 

 

Items The Statements SD D N A SA 

34 I usually make time for reading every single day.      

35 I usually read whenever I have time.      

36 I read at any time of the day. 

 

     

37 I think that the best time to read is before sleeping. 

 

     

 

 

Items  The Statements SD D N A SA 

26 I tend to read only one genre.      

27 My genre's choice is determined by my mood. 

 

     

28 I tend to read the abstract before choosing the book.  

 

     

29 I choose books which are closer to my personality.  

 

     

30 I read books recommended to me by my family.      

31 I read books recommended to me by my friends.      

32 I read books recommended to me by my teachers.      

33 I pick my literature books randomly. 
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7). Places for practicing reading literature for pleasure; 

 

 

8). Reading literature in Oman; 

 

 

 

Items Statement SD D N A SA 

38 I like to read alone in a closed place. 

 

     

39 I like to read in nature either near the sea, in parks, or in the deserts. 

 

     

40 I like to read in my own room. 

 

     

41 I can read in any place.      

Items Statement SD D N A SA 

42 My family encourages me to read literature books. 

 

     

43 My friends encourage me to read literature books. 

 

     

44 My friends are likely to read literature when they see me reading.      

45 There are libraries from which I can borrow books. 

 

     

46 There are bookshops from where I can buy good literature books.      

47 We have many reading clubs in my society. 

 

     

48 Students and scholars are the only people who read literature for 

pleasure. 
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Section 3: 

 

Please read the questions carefully and answer in as much detail as possible. 

 

1). In your opinion, what are the benefits of reading literature for pleasure? 

...................................................................................................................................................

...................................................................................................................................................

...................................................................................................................................................

...................................................................................................................................................

.................................................... 

  

2). Do many Omanis read literature for pleasure? If not, why? 

...................................................................................................................................................

...................................................................................................................................................

...................................................................................................................................................

...................................................................................................................................................

................................................................................................................................................... 

 

3). How can reading literature for pleasure be encouraged in Oman? 

...................................................................................................................................................

...................................................................................................................................................

...................................................................................................................................................

...................................................................................................................................................

...................................................................................................................................................

............................................................ 

 

 

 

 

Thank you for your cooperation. 

 


