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Abstract

A number of studies revealed that learners developed their language through
extensive reading. Some also stated that it is an effective way to help learners gain their
vocabulay and grammar acquistion. However, in the implemetation of extensive reading
activities, incidental and intentional learning instructions also played a remarkable role and
effected significantly on t he | ear rcleer s 6 | a
investigated the effects extensive reading o
learning intructions, incidental and intentional. Participants were students of English
Department of State Polytechnic of Jember attending Reading 4 ¢bl#8#&). The results
showed the incidental learning instruction in extensive reading activities gained more

significant effect on the studentsd acqui sit
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Extensive Reading (ER), often known as Sustain Silent Reading (SSR), book flood,
free reading activity and reading for pleasure, is an altenative apmbeedding which aims
at devel oping studentso6 | anguage ability an
enjoy reading for their pleasure. In more elaborated perspective of classroom implementation,
Davis (1995) argued that ER is classified as a plampentary class
library scheme and is attached to an English course in which pupils are given time to read
pleasurably based on their level and no test is administered. In ER, students are exposed to a
large amount of reading and they can choose whatwhey and when to read. It is intended
to develop good reading habits, to build up knowledge of vocabulary and structure, and to
encourage a liking for reading. (Richards & Schmidt, 2002). ER has been put into
consideration by language teachers and poagtis in recent decades and has shown
significant effects on students second language proficiency development.

In communicative language teaching, the teaching of language components
(vocabulary ad grammar) has faced a turndowroweéver, teaching grammahould not be
solely neglected since it helps learners reach a higher level of language competence (Ellis,
2002). In relation with extensive reading, Krashen (1993) suggested that to improve
grammatical performance and output, extensive reading can bedappd to obtain more
significant result, the reading program shou
reading skills Wong (2001). Chio (2009) also anticipated that such research in the future
would further enhance the implementation of reading
programs to promote second language acquisition. From such situation, this study aims to
investigate the effectiveness of the implementation extensive reading with incidental and

intentional instructions to promote | earners

Literature Review
Incidental Vs Intentional Learning

In language teaching and learning instruction, many scholars have noted the necessity
of incidental (implicit) and intentional (eksplicit) learning. Incidental learning is defined as
not planned by both the teacheprsodundt étafdearnt
activity while another intentional learning is regarded as being deliberately intended by the
teacher or the students (Nation, 1990). Incidental lerning is closest in meaning to inplicit
learning in sense that they are unintentionatl aincontrolled (Reber, 1996). Informal

incidental lerning suits the needs of adult education since it takes place anywhere and
6



anyti me. l ncident al |l erning has been proven
of vocabulary learning throughxensive reading (e.g., Krashen, 1993; Laufer, 2009).

However, focusing solely on incidental vocabulary learning is not sufficient (Nation,
2010) since in vocabulary learning, extensive reading could not provide enough opportunities
to learn vocabulary rpficiently within a restricted time (Waring and Nation, 2004). They
proposed that explicit vocabulary learning that focuses on linguistic
forms is more effective in learning vocabulary. Other findings also showed that a
combination of both incidental ankhtentional learning is necessary for L2 acquisition
(Dekeyser, 2003; Ellis, 2004). From several of the explanations, there have been many
studies investigating extensive reading and its implication toward vocabulary learning, but
few investigated incideat and intentional L2 grammar learning from reading program. Thus,
the focus of this study is to investigate the effect of extensive reading with incidental and

intentional grammar learning toward stuteis 6 gr ammar acqui si ti on.

Methodology
Participants

Seventy one students majoring in business English and taking Reading IV course
became the participants of this stutlye language proficiey of the students vary and most
of the studentsvereon intermediate level. Prior to the treatment, the studesits required
to take a grammar test which were adopted from several valid sources (e.g TOEFL exercise
book) and thus, the content validity of the test can be assured as well as the test reliability.
The test included question on general gramamaiconsised of 100 items.
Materials

Graded readers were selected as the materials in impelmenting ER. It is in line with
what Nation (2009) and Waring &Takaki (2003) edlthat graded readers are useful reading
materials for students. The students were giverethssigned reading material and four free
book chosen by the students based on their interest and preference. The books were selected
from the Bookworm seried published by Oxford University Press.
Treatment (Experimental Procedures)

The students were dded into two groups (Control Group/CG and Experimental
Group/EG). The participants in the control group received extensive reading only. They were
required to finish reading the short books within two months. Every week, the students had

classroom discugm related with the books they read and wrote their opinion on the report
7



book provided. However, the experimental group was also given the same treatment with an
additional activity, which was explicit grammar explanation and exercises. The sample
senteges were taken from the books the students read. After the activities, the students were
asked to speak out a sentence or create a sentence by using the target patterns. During the
treatment process, the students were asked to focus on reading the kibdksd aheir
enjoyment in reading and were without being told that a test would be administered after they
finished the program.
Instrumentation

Theinstruments applied in this studyasa general grammar test. The instument was
used to collect primary ¢k and consisted of 100 objective test items and was adopted from
various resouces of Grammar handbooks and standardized English Proficiency test (e.g.,
TOEFL and TOEIC). The items were selected based on the distribution of grammar
materials.The grammardst was scoredichotomously with one point for choosiagcorrect
option and zero poinfior choosing an incorrect option. The total score for this test is 100
points.It was used for both pretest and posttést.example of the item can be found below
(Phllips, 2003).

The horn of rhinoceros consists of a cone of tight bundles of

keratin ... from the epidermis.

A. grow

B. grows

C. growing

D. they grow



Findings and discussion
The main data of this study were obtained from grammar Tést descriptive statistics
results of the grammar test is displayed in Table 1.

Table 1 The Descriptive Analysis Summary of the Posttest Result

Group Pretest Posttest

Control Group EX 2391 = F X 2585 =
(Extensive Reading with Z X =5716881 Z X = 6682225
Incidental Learning) X =664 X =718

N =36 N =36
Experimental Group EX 2419 = FX 2642 =
(Extensive Reading with Z X =5851561 Z X = 6980164
Intentional Learning) X =691 X  =7549

N =35 N =35

Note. From the statistical testp value 0.0001 < .05. Within each of the the group, the pretest and posttest
results of statistical analysis showgdalue of .006205 (the control group) and of in the experimental group of
.000064. The results were significanpat .05.

The result showed that there was a significant effect of both treatment from the results
of the pretest and postte#t can be inérred that both treatments (incidental and intentional
learning in extensive reading), within each of the gspypovided contribution to the
studentsé grammar | earning. The findings of
Lee, Schallert, & Kin (2014) and Algadi & Algadi, (2013) which showed that extensive
reading worked best for studentsd grammar Kk
the groups received the same treatment, in terntBeyfwere giventhe samepost reading
activity (discussion) after they did extensive readsimce @st reading activities like report,
reading journal, or discussion provide learners more rppidies to develop their language
proficiency. Resketi & Bagheri (2014) called the activity as enhance ex¢aesiding. Their
study on enhance extensive reading revealed that learners who received enhanced extensive
reading outperformed the ones who received unenhanced extensive reading instruction in
thers of incidental acquisition of English phrasal verbs.

Meanwhile, another point of this study is to investigate significance effectiveness of
the implementation of extensive reading with incidental and intentional learning. The result

called that students taught using extensive reading with intentionalngawotperformed

9



those taught using extensive reading with incidental learning. This finding support previous
studies on explicit grammar teaching in reading programs. Together with discussion, explicit
instruction led to significantly greater gainsondseint s gr ammar test Rod
Gribbons (2004).

Conclusion

This study illustrates some evidence for the use of extensive reading with incidental
and intentional grammar teaching. The implementation of both instructions increase students
generalgrammar knowlegde. However, students taught using intentional grammar learning in
extensive reading gained more significnt result compared to those taught using extensive
reading with incidental learning. The pedagogical implication of this extensivéngead
program is the engangement of students and teacher in the process of reading and post
reading activities. Teachers need to al ways
motivate them to participate in post reading activities, ask them to oskef language

forms, and provide feedback for their improvement in the target element acquisition.
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Abstract

To develop students™ knowledge subjectg.(denglish) and character (e.g., honesty),
the Ministry of Education of Indonesia in 2013 launched a new curriculum ¢&liekiulum
2013 All subjects in this curriculum were claimed to be fully integrated with character
education (CE). Notwithstandinggaowing body of research stressing the need for CE to be
integrated into school curricula, empirical studies on teachers’ perceptions regarding the
i mpl ementation of CE fnhave made few inroads
the current reseeh aimed to explore English teachers™ perceptions in Indonesia regarding the
teaching methodology and assessment of CE integrated into the English high school
curriculum. It utilised semstructured interviews with four English teachers as the
respondentsRegarding the teaching methodology, the findings revealed that teachers (1) had
little consensus on how moral values could be integrated into English teaching materials and
methods, (2) employed different strategies in teaching values, and (3) fackshgdslin
implementing CE (e.qg., lack of training). In terms of assessment, it was found that teachers

12
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(1) mostly employed observation as the assessment tool, (2) claimed the invalidity of
guantitative assessment, and (3) expressed concern over they\waidite assessment of

students™ behaviour.

Keywords: teaching methodology, English curriculum assessment, character education,

Englishhigh school curriculum, moral education

Introduction
Context Information

In 2013, the Indonesian government (MONEC Number 59 Year 2014) launched a
new curriculum calledKurikulum 2013 (Curriculum 2013), wherein all subjects (e.g.,
Mathematics, English) were integrated with character education (henceforth CE). This means
that all teachers, from elementary to high school, not only focused on improving students’
academic achievement, baiso on their moral development, by cultivating universal moral
values (Kemendiknas, 2011). These goals appear to reflect the goals of Indonesian education
as depicted in the Indonesian Government Regulations Number 20 Year 2003 about the
National Standadof Education that any formal learning activities are required to focus upon
the devel opment o f student s’ Afaith, charac
i ndependence, democracy and responsibility?o
Theoretical Framework

The @ove goals of Indonesian education seem similar to what was addressed by
Lickona (2000) t hat al |l school s, al | over
devel opment of i ntell ect and the devel opmen
intellect efers to the knowledge subjects (e.g., Physics, Biology, English, Mathematics),
while the development of character covers the teaching of character (or morality e.g.,
honesty, hard work, discipline). Lickona (ibid) claims that, of these two main goalenudilf
education, fAcharacter is the more important,
el sedo (p. 59) . Among other approaches (val u
is an approach to moral education, by seeking to instil studetitertain universal moral
values (e.g., honesty, patriotism, hard work).
Relevant Studies and the Research Gap as the Rationale

Despite a growing body of research stressing the need for CE being integrated into

school curricula (e.g., Jones et al., Q9%routman, 2014; Qoyyimah, 2015; Beachum et al.,
13



2013; Mathison, 1999), studies that have specifically focused on teachers™ perceptions
regarding CE in English classrooms could be said to be few in number. Howard et al. (2004)
stated that the fieldof CRE suf f er s from having relatively f
205) . It is particularly so in high school s.
few inroads in high schoolsodo (p. 84) ,yal beit
targeted the elementary and middle devel opm
Albeit a number of studies (e.g., Jones et al., 1999; Donovan, 2000) have examined teachers’
perceptions regarding the implementation of CE, apparently the onlyieahgtudies that

have focused on English teachersdé perceptio
Mambu (2014) and Qoyyimah (2015). Mambu (2015) also has specifically addressed some
challenges in assessing CE.

Studies on teachers™ perceptionsareiing CE implementation have revealed some negative
feedback including teachers’ lack of training for CE (Jones et al., 1999; Troutman, 2014), the

lack of consensus about what character education is and how it should be taught (Jones et al.,
1999), the ioonsistency in defining moral values (Donovan, 2000), teachers™ low confidence

in being a good role model (Donovan, 2000), being afraid of religious indoctrination
(Mathison, 1999), the need for family, or homes, as the central role for CE (Leming &
YendolHoppey, 2004; Romanowski, 2005), the issue to quantify the assessment of CE
(Romanowski, 2005) and the urgency to prepare students for academic standardised tests
(Yandles, 2008).

Conversely, other studies have suggested positive findings. These findiluge the
perceptions that most teachers support and agree with the importance of CE being integrated
into the school curriculum (e.g., Beachum et al., 2013; Mathison, 1999, Chang, & Mufioz,
2006; Jones et al, 1990; Troutman, 2014), that teachers digecrio cultivate values or are
good role models (Mathison, 1999; Milson & Mehlig, 2002; Troutman, 2014), that religion
needs to serve as a compelling framework for CE (Jones, 1999; Milson & Mehlig, 2002) and
that teachers begin to know their student$ebg€Leming & YendolHoppey, 2004). Hence,
this current research aims to contribute to this debate in the sense that the research questions
will be formed based on these findings.

Specifically, on English teachers™ perceptions in the implementation oih Gke
English curriculum of Indonesia, Qoyyimah (2015) reported that all respondents, regardless
of their religion, supported the integration of CE in the school curriculum, particularly in

assisting students to become religious as one of the eightescerilped values by the
14



Indonesian government. (The eighteen moral values include religiosity, honesty, tolerance,
discipline, hardworking, creativeness, independence, democratic, motivation to learn,
patriotism, nationalism, supportive, love to read, peaveker, friendliness and
communicativeness, environmental awareness, social awareness and responsibility
Kemendiknas, 2011). Despite this support, however, some of the teachers failed to suggest
evidence of the implementation of CE in their classroom, whiak due to their lack of
training. Nevertheless, those who had regul.
taught the nominated values in classroomso (

However, another study, conducted to determine university teachers perseptio
regarding religiosity in English classrooms in Indonesia, indicated contradictory findings.
Mambu (2014) reported that some teachers naf
prayero (p. 97) . Despite the ng afadigiodittha t t he
spiritualityo (p.2100), they considered teacl
main aim in their professions. In a more recent study, Mambu (2015) suggested the
challenges in teaching and assessing the value of tolara&erglish classrooms. One of the
examples of this was the fact that students and teachers seemed to have a different way of
defining the value of tolerance.
Research Aims, Questions and the Significance

Based on their empirical studies, both Qoyyimahl80and Mambu (2014; 2015)
appeared to indicate contradictory findings, to the extent that, while Qoyyimah suggested
teachers’ positive support over the policy of teaching CE, Mambu indicated teachers
negative support. To contribute to this debate, theenti research aimed to explore the
perceptions of English high school teachers in Indonesia regarding how they teach and assess
moral values while teaching English simultaneously, or, in other words, how they integrate
CE into their ways of teaching Engfii. The results of the study might provide useful
information for the curriculum designers, or trainers, to make informed decisions in the future
for improvements to the integration of CE into the English curriculum. Furthermore, the
current paper employddterviews as the main instrument in that both studies above utilised
interviews as one of the instruments for the data collection. More specifically, to address the
research aims, the following research questions were formed:

1. What are English teachers emeptions regarding the teaching methodology of

character education in the English high school curriculum in Indonesia?

15



2. What are English teachers’ perceptions regarding the assessment of character

education in the English high school curriculum in Indoa®s

Methodology
Research Approach and Dat&athering Tool

The abovementioned research questions call for some kind of interpretation of
teachers™ attitudes or perceptions, and hence the current research can be considered to adopt
the approach ahterpretivism (Thomas, 2013; Bryman, 2012). More specifically, the current
study adopted a phenomenological approach as the design frame (Gray, 2014; Starks &
Trinidad, 2007). For the datathering tool, it utilised a serstructured interview since it
could allow more detailed responses from the participants by the use of probes, and they can
be asked to clarify what they have said (Gray, 2014).
Participants

The current study used criterion sampling, a type of purposive sampling (Gray, 2014),
in that theparticipants were selected based on three main criteria. Firstly, it was imperative
that the teachers had been implementing character education (CE) in their classroom (and the
school as well) for more than one semester. Secondly, it was crucial thaathers were
implementing the latest curriculum, Curriculum 2013. Thirdly, it was essential that they had
undergone training in implementing CE, in order for them to provide a comprehensive

understanding (Gray, 2014).

Table I. A summary of the participian identities
Respondents Sex Age Years of teaching

experience

Respondent Male 36 Thirteen (13) years
A
Respondent E Male 27 Four (4) years

Respondent C Female 26 Three (3) years

Respondent Female 31 Six (6) years
D
Data Analysis
Regarding the data analysi s, this researc

as recommended by Thomas (2013). The steps within this method affirmed the process of
16



data analysis as what Goulding (2005) mentioned. Firstly, all of the transcrigtseaerand
re-read for the researcher to become familiar with the responses, and temporary constructs (or
meaning units) were initiated. Consequently, the first stages were completed. The second
reading resulted in secomdder constructs, which were comed with the first constructs.
Once the constructs were deemed exhaustive, they were then labelled as the themes of the
data.
Procedure

For the procedure, after obtaining the consent form from the interviewees, the
interviews were conducted. Each intervigasted sixty to ninety minutes, and the
interviewees had been informed about the possible length of time prior to conducting the
interview. Following the data analysis, member checking was conducted to elicit the
participants” feedback on the analysispiider to cross check interpretation.

Findings
How Teachers Teach Values and English Simultaneously
There are no specific strategies in integrating values into English teaching materials.

All of the respondents appeared to express the same concern, in that they had no
specific strategies in teaching each of the (moral) values while teaching English. It is worth
pointing out, however, that the government, under Curriculum 2013, had officralcribed
English teachers to implement a scientific approach. Nonetheless, teachers indicated that they
could not effectively use this approach to specifically teach each of the values, while also

teaching English.

Respondent A (RA) commented that Al don
[ scientific approach] makes my student s b «
Asometi mes | cannot relate the teaching mat e

thesylldbus] 0. Respondent C (RC) also reported t
use. I tend to use a variety of teaching s
Respondent B (RB) mentioned, dl dd¢wonthehave [
situation and condition [of] the classroom and what is the objective of the material or lesson
to be taughto.
Teachers integrate values into English materials, and not the reverse.

Furthermore, the above quotations from the four teacherstsepravide hints about

the way they teach moral values while teaching English, that is, by integrating the values into
17



the English materials, or topics, that they would teach, and not the reverse. This means that
the teachers had clear objectives of Esigliessons at the beginning and then attempted to
find certain values that could be integrated into the lessons.

Teachers use varied strategies in promoting values.

Despite the above seemingly consensus that the teachers had no clear hints on specific
straegies, they managed to mention some strategies that they had exercised in their
classrooms. To teach the values of discipline, respect and confidence, RA mentioned that
Astudents must attend [the class] omgani me [ a
time is the product of proper planning; discipline [and] respect for other people’s time.
Educative penalties such as presentation é i
Teachers Teach and Assess Different Values.

When asked about whether he implereenall of the eighteen recommended values,

RA mentioned that Aonly some of them. Il jus
hardwor ki ngo. Similarly, RD also cl aimed th
hardworking and cooperationnd i ke RA and RD, RB cl ai med ¢t
eighteen universal valueso. When asked whett
mentioned that ino, I di dnodt . For exampl e,
teaching, lwoub e hard to find materials that [ are s
Challenges in Promoting Moral Values

Lack of training

All of the respondents seemed to agree that not all moral values that were
recommended by the government could be integrated into their English lessemsn@y,

one of the reasons of this difficulty is due to the lack of training on how to integrate the

values into English teaching material s. RD
when we re stil]l in the uati viefrtshernye . waMD]r e ¢
seminar before it [was] applied. We didndét h

It [CE] can be applied after its socialisation [or trainings] has been comprehensively
addressed to all teacherso.
Lack of collaboration with students™ parents

Regarding the issues in implementing CE, RA seemed to focus more on the
di fficulties I n coll aborating wi t h student
cooperation with the students™ parents. Their parents think that go[ing] to school is just a
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proces i ng of getting certificates and they do
children's character developmento.
Lack of confidence in teaching moral values (or as a role model)

The teachers were also asked whether they had confidence to promas, \cal
could become good role models for their students. RB indicated her low confidence in
promoting values that Abefore build[ing] t h
build our character first. | only have a little confidence. Teachingegalis a big
responsibility. o

However, RC and RD appeared to imply that they had confidence in promoting values

and being role models for their students. R
because education [CE] is our responsibility as @atc her 0 . She also menti
havenot successfully applied it, it means V
teachingo. RD reported that #@Ano need to wai

things [values]. And I consideri as a moti vation for myself [t
Teachers Support the Aims of Character Education.
Teaching English and promoting values are of the same importance.

Despite the aforementioned challenges, all teachers posited that they supported the
government's policy in developing students™ moral character, notwithstanding each teacher
put it in a different way. RA perceived improving students™ characters to be his responsibility
as a teacher, as he menti oned ktohlave séhmo st o]
business. But the problem is their attitude. | try to prepare their attitude. As a teacher | have
to educate themo. When asked about which on:¢
teaching values or teaching English as a subjest,@dgp or t ed t hat #Aboth sho
Teaching English is more important than promoting values.

Unlike RA, who perceived both teaching English and promoting values the same way,
RB preferred to focus more on tteashtdpkngligh En gl i
itself to values. Because as we know that teaching English is not easy. Many problems [are]
faced when teaching the language. So, when teaching English and the value at once is too
di fficult for meo. N o n ettoverethe pdicy of CE, wleen ftatinggg e st €

t hat ARactually | support it but It shoul d
reported that fAas an English teacher, I feel
is [my] academic responsibiliy O . She continued that Aval ue
processes are only additional benefits that
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Promoting values is more important than teaching English.

Unlike the others, RD considered teaching values nmopertant to her compared to
teaching English, as she c¢claimed that At her
English but their behaviours are not good. Teaching English itself is [already] not easy. But
we, educators, [must] play roles in developingt ur e ci vi l i sati ono. She
probably tend to say that teaching values is more important [than teaching English]. This
country really need[s] people with good <char
The Effectiveness of Character Education

Both RA and RD suggest the effectiveness of CE under Curriculum 2013. RA
mentioned that Ain my <c¢l ass, I i mpl ement i
student s’ di scipline, he said that Abetter
discipline is [an] important hi ng t hat can make them success

t hat Amost of them always submit assignment

my cl asso. Similarly, RD reported that Ain ¢
tasks lassi gno. She continued that A | asked t h
visions. Many of them really want [that] the

However, RB contradicted this claim, as s

[improvement]". She further mentioned that there were still many students who violated the
values being promoted, although teachers had implemented CE since 2013. Similarly, RC
commented A[lt i s] not fully &eff ardtheieare] bec al
students who did not pass to get to the high
How Teachers Assess Character Education
Teachers use observation for assessment.

Notwithstanding the government provided three types of assessment ofoSEQfm
the teachers within the current study indicated their preference to employing observation over

selfassessment and peer assessment. When asked about the types of assessment she

i mpl emented, RD answered il us e]ts] lmabes er v at
examination and when | ask them to write pat
students” behaviour from their activeness in

Teachers do not use Anumbersodo for the assess
Although sugested by the government to use (descriptive or predicative) words for
the assessment of spiritual and social attitude (CE), the teachers within the current study

claimed that they used descriptive words to assess their students’ behaviour rather than
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numke r s . Li ke RB, RC reported that A | asses
(descriptions), yet in the end it wildl be ir
Ausing scores [numbers] makes me Furthernibre,t o i d ¢
RA mentioned that @Al just assess [CE] [by th
Challenges in Assessing Character Education
Students” behaviour is dynamic.

As might also be indicated within the previous section, two teachersiyeztdbat
assessing students’™ behaviour, which always changed, might lead teachers to give invalid
mar ks (or assessment scores) to student s.

students” behaviour is very complicated. Because we know that behavabways changing

every time for every studento. She al so mer
unstabl e. Someti mes they show good behavio
Mor eover, RA appeared to suppotst belatioursis p henc
al ways dynami c. Behaviour is not [to be] ass

Assessing English and moral values simultaneously might be time consuming.
Three of the respondents suggested that assessing students’™ cognitive competence

(English) aad social and attitude competence (CE) were-im@suming. It is worth pointing
out at the outset that the government officially required teachers, not only to assess these two
types of competence, but also to assess skill competence (or objectivedisti E3sg0ns).
Quotations from RB indicated this phenomenon:

The assessment covers three main points, [namely] affective [spiritual and social

attitude], psychometric [skill], and cognitive [English]. The difficulties are [that] we

should describe those ipts for every competence [every objective for each meeting]

of the material. It [is] really a waste of

Discussions
How Teachers Teach Values and English Simultaneously

In line with previous studies (Jones et al., 1999; Mathison, 1999), this section
indicated overall teachers’ little consensus on how values could be taught, as they reported
utilising different strategies studies (Cheung & Lee; Richardson, et al., 20@8chhng each
of the moral values, albeit teaching the same values. As a result, it was difficult to
specifically determine which strategies for which values. Regarding this, in reviewing

seventyeight empirical studies on fiftfour CE programs, Berkowatand Bier (2007) argued
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t hat Amany of the research reports did not
val ues] and pedagogi cal strategies of the p
many strategieso (p. 5).

The respondents™ claim thatethintegrated values into their English lessons, or, in
other words, they started with English materials and methods first before selecting values for
the integration and not the reverse, which is in line with previous studies (Troutman, 2014;
Qoyyimah,205) . Whil e Troutman c¢cl aimed that nAteac
character gets fitted -BA) an@Qowhiemah i ameguaed o
should choose only the values relevant to EFL teaching materials and teaching activiies .
185).
Teachers Teach and Assess Different Values.

Despite the fact that the government recommended eighteen values to be promoted,
the respondents indicated that they implemented different values in their classrooms. This
appears to corroborate Berkitz and Bier's (2007) statement that CE programmes generally
promote diverse values, albeit within the same programmes, as how it was disclosed within
the current research. Moreover, the current findings also seem to endorse Qoyyimah's (2015)
findings tha English teachers in Indonesia offer different values within their classrooms, as a
result of the difficulties faced by teachers in the integration of values to their English
materials and methods.
Challenges in Promoting Moral Values

As in previous reseah (Jones et al., 1999), teachers appeared to indicate difficulties
in promoting values while teaching English as a result of the lack of training. Moreover,
Mathison (1999) revealed that 71% of his participants (287 teachers) disagreed with the
statement h a t ithe topic of character education
preparation programo (p. 33), while 16% wer e
The teachers within the current study claimed to be unable to integrate all the eighteen
recommended values into thdinglish materials and methods, supporting Qoyyimah's
(2015) findings that English teachers in 1|ni
18 valueso. Qoyyi mah cl ai med t hat despite
Curriculum 2013, they dtifaced the difficulty of integrating values. Perhaps this could be
explained by RD's statement that teachers attending training for Curriculum 2013 were not
encouraged to focus on how values could be integrated into English teaching materials or

methods.
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Of the four respondents, only one indicated that she could not guarantee her character
to be confident in promoting values to students. This could be said to contradict previous
research by Donovan (2000), wherein, of the six teachers interviewed, anlsutygested
they were confident in promoting values and also as being a role model. This could be due to
the fact that Donovan's participants lacked knowledge of the framework of the CE
programme in their context. However, the current research appeasfiioncother studies
(Mathison, 1999; Milson & Mehlig, 2002; Troutman, 2002) that the majority of teachers
believe that they could become a role model to promote moral values to their students, and
were confident to discuss issues of right and wrong (Mdaithi1999).

Additionally, endorsing previous research (Romanowski, 2005), the current study
indicates teachers’ challenges in having good collaboration with students’™ parents in
monitoring the development of their children, particularly related to studemasacter (CE).
Moreover, like Mathison's (1999) study, teachers consider parents and close relatives to have
the primary responsibility for CE, rather than teachers themselves.

Teachers Support the Aims of Character Education.

Overall, the findings witim this section verified a number of previous studies (e.g.,
Jones et al., 1990; Troutman, 2014; Qoyyimah, 2015; Beachum et al., 2013; Mathison, 1999)
that teachers, in general, perceive CE to be important and supported the idea of promoting
values to stuents, despite teachers™ facing challenges in integrating values to the lessons.
Interestingly, the current research also disclosed that one of the respondents considered
teaching values more important than teaching English, albeit her profession is & Engl
teacher. However, two others contradicted this view, while the other perceived both teaching
English and promoting values to be of the same importance.

The Effectiveness of Character Education

Two respondents claimed that the implementation of CE air tontexts indicated
effectiveness, to the extent that they found some improvement in their students™ behaviour
development related to the values they were instilling. However, like Richardson et al.
(2009), the current study only employed teacher ind@rs as the single type of measurement
tools, which might influence the validity of the findings. There also appeared to be a variety
of causes that mi ght influence student s’ be
student maturity, peer presse |, soci al classo and others (RO
reason, the claim should be interpreted with caution (Berkowitz & Bier, 2007). Nonetheless,

inasmuch as other studies (Cheung & Lee, 2010; Denaln, 2014; Lee, 2014), with the use
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of different data gathering tools, also pointed to the effectiveness of CE programs, this claim
might be validated.
How Teachers Assess Character Education

Overall, the teachers within the current research seem to prefer employing observation
to selfassessmennd peer assessment, supporting previous research (Retnawati et al., 2016).
Teachers found it impractical to utilise sasessment and peer assessment, in that teachers
would need to spend a great amount of money and time for printing and the distrdfution
the instruments to the students. Another difficulty was due to the lack of training in making
the assessment rubrics. However, the current findings also contradict Retnawati et al. (ibid),
to the extent that, in their study, some teachers implemehtededifassessment, or the
combination of the three techniques, while all the participants within the current research
only employed observation.

The teachers within the current study used the scale of A to E (excellent to bad), along

with descriptive (orpr edi cat i ve) wor ds, to assess thei
appeared to endorse Romanowski s (2005) fi
di fficult to quantitatively assesso (p. 9) .

study was diierent from the CE programme under the current research. While that of
Romanowski required teachers to do quantitative assessment, the CE programme under the
current study required teachers to employ qualitative assessment.
Challenges in Assessing CharactEducation

Validating previous research (Romanowski, 2005), the teachers claimed to have
difficulties assessing students’ behaviour, in that behaviour was not static. While the
participants within the current study expressed concern over the validiggseissment
scores, those of Romanowski's were concerned with the belief that the changes might not be
caused by the CE programme under implementation, but could be influenced by other factors,
such as nAparent al i nfluencpeessumde vi daal alst
others (ibid, p. 10).

Another challenge that the teachers under study were facing is related to the fact that
they would need to spend much time to do the assessment, as required by Curriculum 2013.
Teachers were required toroa out three types of assessment: (1) social and attitude
assessment (CE), (2) subject knowledge assessment (English), and (3) skill assessment.
Furthermore, each of these types of assessment required different ways of measurement tools.

This phenomenonevr i f i ed Ret nawat. et al. s (2016) fi
24



been interviewed stated that the assessment
39).

Lastly, the teachers suggested that they had difficulties in utilising three ways of
assessing students’ behaviour, as recommended by the government, and, as a result, they
mostly utilised observation. This could be due to the fact that teachers find it demanding and
impractical. It could also be due to the lack of training for the assgggrocess, which then

might lead to the lack of understanding of such assessments (Retnawati et al., 2016).

Conclusion

The findings revealed that teachers seem to have little consensus on how moral values
(or CE) could be integrated into English madéxiand teaching methods. It is also indicated
that teachers, without consistency, implement different strategies in teaching moral values.
This is, perhaps, caused by teachers™ lack of training in integrating values into English
teaching materials and nmeids.

Furthermore, in arranging their teaching materials, the teachers claim that they started
with English teaching materials and methods before selecting certain values that were
appropriate for the integration. In addition to the lack of trairie@chers also mentioned two
other challenges: (1) students™ parents might not be cooperative in monitoring their children's
behaviour (or character), and even more so, they consider that it is merely teachers
responsibility to educate their children; af@&) some teachers might have low confidence in
being role models, or as character educators. Despite the challenges, the teachers indicated
their support over the policy of instilling moral values to students as integrated with the
curriculum. Moreover, thy also claim to find some improvement over their students
character after the implementation of CE in their classrooms.

Regarding the assessment, all teachers appeared to claim that they mostly utilise
observation as the assessment tool, among othenidees (seHassessment and peer
assessment), that are recommended by the government. Teachers provide the report for the
assessment in the form of a scale of A to E (excellent to bad) along with the descriptions of
students® behaviour (descriptive wordsalidating the difficulty for the quantitative

assessment of CE.
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Abstract

This study aimed to gain insights about
were given focused direct feedback. As atest, 24 learners were asked to write a narrative
composition after watching a-Minute video, and the writing was given focusdidect
feedback. A week later the writing which had been given feedback were returned to the
learners and immediate pdsst was performed. 4 weeks later, a delayed-tesstwas
conducted. Interview was then conducted to investigate whether the leaatieed the
feedback previously given. Written data was analyzed qualitatively to see if there was any
improvement on the feedbagkven structures across three pieces of writing. The result of
the study showed that:1) there were improvements on the fdedh&n structures, and 2)
even though the students claimed that they noticed the feedback given, tHeniiete

writing process prevented them in checking back their writing.

Keyword: noticing, focused feedback, writing, grammar
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1. Introduction

For almost two decades, studies about the efficacy of corrective feedback have
continuously been done ever since Truscott (1996, 1999) stated that feedback was not only
useless but also harmful for the learners. His controversial view sparked a huge atimber
researches (Ellis, Loewen & Erlam, 2009; Bitchener, 2008; Bitchener, Cameron & Young,
2005; Sheen, Wright & Moldawa 2009; Daneshvar & Rahimi, 2014; Eslami, 2014), which
aimed to figure out which type of feedback worked best and whether improvemdtedesu
from the feedback can be retained for longer period. To this date, there are mixed results of
how effective corrective feedback can be, with some studies claimed that certain types of
feedback were more effective the other and that some other fouriffekence in the
studentsdé wor k. However, very few studies ¢
see whether the feedback is noticed. This study investigated that cognitive area as well as the

lasting effect of feedback on a new piece oftiwg.

2. Literature Review

The efficacy of feedback has been a subject of debates ever since Truscott wrote his
controversial view on feedback (1996). In his articles (1996, 1999) Truscott did not only see
feedback as useless but only harmful. He arguddetren though the students might produce
fewer mistakes in the next draft, but it was not proven that effect was extended to the new
piece of writing. Truscottods extreme Vview un
theorists, and since then contous studies have been done to seek the most effective type of
feedback, the effect of feedback on the stud
Among the issues raised in corrective feedback (CF) studies, some of the major issues are
relaied to: 1) the degree of explicitness of the feedback, and 2) the number of the targeted
structures to be given feedback. Related to the explicitness, feedback is either seen as a)
direct or b) indirect Ellis, 2009) Direct CF means providing the students with the correct
structure while indirect CF simply providing codes where the errors are located without
giving the correct structures. To this date, there are mixed resldted to which type of
feedback is the most effective. Bitchener et.al. (2005) compared different types of direct CF
and found that the group with direct CF combined with metalinguistic explanation
outperformed the direct CF (without additional metalisgc explanation) and the control
group. Bitchener (2008) compared different types of direct CF and investigated whether the

effect of direct feedback lasted for a long period. The result showed that the direct CF groups
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outdone the control group in ti@mediate postest and delayed petst (2 months later).

In another study, Eslami (2014) compared two different CF techniques, those are direct red
pen and indirect techniques. After comparing three pieces of writing, Eslami found that the
indirect feelback group outperformed the direct group on both immediatetggistind
delayed postest.

Another issue in CF studies is whether the feedback should be focused (directed at a
certain error) or unfocused (addressed all kinds of errors). Sheen et.8l) ¢@dtpared the
works of three types of CF groups and a control group. The study found that focused
feedback groups performed better than the control group. More recent study by Daneshvar
and Rahimi (2014) investigated the effect of both direct focusddrezast written CF on
grammati cal accuracy of EFL | earnerso writd.
outperformed the direct group and the control group. The study also found that the lasting
effect of recast was more than the lasting effect ofdihect focused on the grammatical
accuracy of the | earnersd writing.

Some researchers suggested the addition of revision after feedback is given. Ellis
(2009) said that a teacher needs to provide some opportunities for the learners to react
towards the fedback. He argued that revising drafts that had been given feedback would lead
|l earners to o6énoticed6 the feedback and corr
Schmidtdés Noticing Hypothesis (1990, 2001)
input in order for it to be acquired.

3. Methodology
3.1 Participants

This study was conducted in a Grammar | course, one of the compulsory courses for
the college learners patrticipated in this study. 20 female and 4 male learners were involved,
and during the tim the research was conducted, all of the learners have studied English
formally for 12 years.
3.2 Design

The study followed a preest, immediate pogest, and delayed pesist sequence.
For the pretest and postest, the students were asked to wateidao and write a narrative
paragraph describing the daily activities of the character shown in the video. The writing was
then submitted to the teachmisearcher to be scored and given feedback. The feedback given
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was the focused structure, that was pimesent simple verbs for the thipgrson singular
subject.
3.3 Data collection

For the preest, the participants were asked to watchnairfute video and then write
a narrative paragraph about t hesearcheragave at er 0 s
focused direct feedback to this first writing. One week later, immediatetgsisivas
performed, with similar task like the one in the-prst (using different video). Four weeks
later, delayed pogest was carried out. In this test, the participants were asked to write a
narrative paragraph basediempanpedbswonds$i hgmi
tasks (pretest, immediate podest and delayed poestst) were then analyzed. The accuracy
ratio was calculated based on the number of the correct target structures divided by the
number of both correct and incorrectgeir structures produced.

4. Result and Discussion

Based on the interview, 92% of the students claimed that they were aware of the
feedback given to them and the correct grammatical structure they should have produced.
However, a closer look to their answermslicated that they did not really focus on the

structure while writing.

Table 1. Studentsod6 awareness about th
I think itds easier. Becay
Student#13|al ways make it. . Itomge, namwd
hurry.

Student#2 |[Di dndét really pay attenti o

| remembered the structure but not really focus on it beca
Student #22 _
was in hurry.

Student #16| | remembered the feedback, and It helped nmietav which

structure | should fix.

From the table, it could be seen that the students could not really focus on the

structure, even after being given feedback, because their focus was on expressing their
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thought in writing. One student mentioned becawsavas in hurry and he wanted to write a

long composition, he could not pay attention to the structure. Still, the feedback was seen as

helpful because the students knew which error should be fixed.

Related to feedbaegiven structures, below are the saeypbf three pieces of writing from

Student #1 and #15.

Table 2. comparison of 3 pieces of writings of Student #1

Pre-test

Immediate posttest

Delayed posttest

é h & preapers

coffee .

€ h ereapersfor lunch.

€ . . pregaresgo to

work.

€ Sraparesfor go

to the river.

€ ..heprepares
for breakfast...

As shown from the table, in ptest, Student #1 had problems with the correct verb structure

and

spelling

for

the verb

Aprepareo.

correctly and it was maintained in delayed gest four weeks later.

Tabl

e

3.

Compari son

of

Pre-test

Immediate posttest

Delayed posttest

off the fan.

Enter the room Turn

. And make hadunch.

€ .shewakesi p at
she doesome sport
yoga. Thershe makes

coffee é..

.. he goedo
college. Thephe

hasl unch f
he hasEnglish

lesson.

Student

Af ter

#156s

As for Student #15, she produced incomplete sentence structure-espr&he also had

probl em

wi t h

t

he verb

structur e,

as

s hown

consistently had subject and verb structure in her sentences. She also prodeotd/edrr

structures in both posésts.
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5. Conclusion

Based on the interview, it was revealed that the students paid less attention to the
structures while writing, due to time constraint that forced their attention more on the
message that they wantem write. However, comparison of three pieces of writing showed
that there was improvement on the feedbgiolen structures, and that the effect was
maintained to the delayed pdsst. For further studies, it is suggested to add proofreading
and revision essions to let the students check back their writing, notice and revise mistakes.
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Abstract

This paper reports a small part of an ongoing research in an EFL Speaking class at
one state university in Banten, Indonesia. This focusefiah studeniteacher designed
activitiesi mpl ement ati on to devel op isgtskild andthasiré cr it
responses of the activities. A qualitative case study approach was used in this research in that
it deal s -svd dlhe @ amdnafldc used -eachetsiemyagmaimthes |, i
EFL Speaking class. Data were collectbrbugh participatory observations and interviews.

The results indicated thawint studentteacher designed activitigselped students develop
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both their critical thinking skills and spe
positive response.

Keywords: Joint syllabus makingpublic speaking skills, critical thinking.

Introduction

Helping students to become a critical thinker as Karimi and Es2@fi4( argued,
needs a strong commitment from both teachers and students especially in dealing with
strategies enabling them to practice their critical thinking skills. In the contemporary
education in general and in English language teaching (ELT) in particttical thinking is
even vital for students to be decisive and epwnded individuals (Paul & Elde2008 and
Aito be 1 ndependdiesncte rtnh ipnrko¢htdiGecger,200¥)! In additom,
critical thinking is also useful to develop because students nowadays are bombarded by
tremendous accessible data, for example, through online media ékeenthat requires their
critical thinking skills Chaffee,2014). Thus in EFL context, it is argued that speaking class
i's a potenti al place to build bot hFalm& dent s
Koleini, 2014).

Literature Review
Critical Thinking and Speaking Skills

It is stated in the literature that there is a strong relationship between the ability to
think critically and speak skillfully Rahim & Koleini, 2014. This suggests that critical
thinking, especially in EFL context, can be improved through various activities as commonly
done in speaking skills classes and vice versa. Critical thinking, in this sense, basically refers
to a thought process (Pau993 and fAa careful, del i berate
should accept, reject, or suspend judgment about the truth of a claim or a recommendation to
acth a certain wayo (Reichenbach, 2001) . Crif
leading to identification, questioning, criticizing, analyzing and decision making abilities in
which all can be practiced in speaking clésst engage their criticalnd creative thinking
skills such as group discussion on current issues happening in the society (Citraningtyas,
2005 as cited in Widiati & Cahyong2006.
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Research Methods

This study employed a qualitative case study design. 2015 defined it as a
research design focuses on st wdigdividuglcaeseip henon
its real world context (see also Baxter & J&B08, that is a speaking classa tertiary EFL
context. The study involved 35 students undertaking Speaking IV class (Public Speaking) and
were chosen based on the convenient sampling procedure (Nunan & Bad8yin which
the researcher is the teacher teaching in
thinking and speaking skills were collected through participatory observations and
interviews. Data were analyzed through thematic analysis design where bgudldatao

certain category and cross checked with supporting theories.

Discussion

The first stage conducted in this research was syllabus making involving students in
the selection of topics and tasks types to do. This is done to follow ideas suggeStaddry
& Snyder, 00§ saying thatritical thinking requires active practice and involvement by the
students and it is a learned skill that nesgdace in the curriculum. This is also supported by
Facione 2013 arguing that teaching students to make a decision for their own learning can
improvetheir critical thinking and contribute better in their future commurmgsed on the
teacher and students agreement, the syllabus includes topics as well as activities which allow
for both speaking and critical thinking practices to happen. The topitsdénd) public
speakingbébs definitions and its areas; 2) p L
problems in English speaking activities and their strategies to solve the problems; 5) text to
text: reproducing written into spoken texts; 6) My Igvebrary and 7) To be a successful
English learner.

The combination of thinking and speaking activities can be seen even in the early
stage of the teaching program that is in brainstorming activity of public speaking definition.
Working in a group of tlee, students were encouraged to formulate working definitions of
public speaking based on their understanding and experience as can be seen below.

Student A ‘ Public speaking is speaking in front of audience of various backgrour

Student B | Publicspeaking is speaking that pays attention to the topic being deli
and the audience
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Studentsd definitions &2WQvVve derfa niiniloinnegh
speaking the process of speaking to a group of people in a structured, deliberate manner
intended to inform, influence or entertain
definitions of publc speaking shared by the students were influenced by their background
knowledge which is vital in helping them to think critically (Chaf2@l4). Interestingly,
although students found this activity usefulagiih am so exci t ed! I l ear
knowledge aboutpuldi speaking and strategies to solve
A), data from observation revealed that they need further guidance from the teacher.

Similar to the brainstorming activity th
skills, anothet opi ¢c | i ke fitext to text: reproducing
required students to read a certain text type (e.g., narrative and argumentative) and designed
an oral activity based on the texd®ry telling and debate wasr e a |l | pgingcanda | | e
usef ul 0 (THasaadtwities wei2 Ydone becaasécal thinking improvement needs
students to actively and skilfully conceptualizing, applying, analyzing, synthesizing, and
evaluating information gathered from, or generated by, obsemyatxperience, reflection,
reasoning, or communicatio€¢ndon, W., & KellyRiley, 2004. This also, as data from
interview reveal ed, knovdeelge s samdtleing they&can @onsruce n e s s
and that i s a libérairgrstondemsgronwthei canfinesi ostho$e classrooms in
which the teacher is traditionally expected to transfer knowledge to students, while students
receive and accept the armation, right or wrong, without deserving the right to question the
aut henticity of the (EahonwlKelangz2014h).éniothey wards,an s f er
the activities allowed students émgage with a knowledge enrichment activity, thinking and
speaking activities important for the improvement of the two skills.

Finally another engaging students to bot|
l ovely Il ibraryo. Tstwere ladgtdh find otiofswhat arifical thinkingis u d e n
and finally relate it to what they have done previously in order to conclude what critical
thinking practice means and how to implement it in daily life. This was later presented by
each group in the cdaroom allowing them to have an idea that critical thinking is an
important factor in helping them to be proficient EFL learners (Kab2&d0. All those
activities illustrated above ad given students numerous activities to deal with the
identification of arguments, evaluating the evidence for the alternative views and weighing
up the opposing arguments of others fairly which are all skills and attitudes important for

students as crital thinkers. Finally, although the teaching program allowed students develop
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both their critical thinking and speaking, some still find challenges as one expressed by a

s t u ditesnbt edsy to perform in front of public especially with the pressuper@rm, it

chall enge us ThHsesuggests thathnetivdtiens asavell as scaffolding from the
teacher are important (Gibbor202 apart fr om t hewstudantss. fadul t so
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Abstract

Economic English holds an irogant role in economic development in the world,
especially in the Economic Cooperation between Nations nowadays. For instance, the
Association of Southeast Asian NatigdSEAN) will set up the ASEAN Economic
Community (AEC), so that, each country &SEAN must prepare their individual
competence to compete in this era. The most important competence that is urgent to be
prepared to face ASEAN Economic Community is economic English competermaomic
English falls under the category of English for gpe purpose (ESP). ESP is argued by
Gatehouse (2001) as the situational language has been determined based on the interpretation
of results from needs analysis of authentic language used in target workplace settings. Based
on this concept, it is esseatl to gain the | earnersd needs
Material based on Shariah Economy System.

The aim of this research is to explore the result of needs analysis. The data of need
analysis were collected from 100 Economic students, 20 LecturersbGarstiakeholders
through questionnaires and interviews. In analyzing all of the data collected, quantitative
descriptive data analysis was used. Finally, the result of the research showed that most of

respondent agreed with the development of Economicidgnghaterials based on shariah
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economy systemfhe topic of materials developed should be related to the syariah economy
economic practiceghe component of shariah that had to contain in material development
and be a priority was syariah vocabulafgurlanguage skills were important but productive
skill (speaking and writing) as main priorityhe priority of language components used was
vocabulary, especially economic vocabulaijhe language used was focused on formal
language; The aspects relatedthe job was the priority to be considered in material
development; The level of Economic English Material used was mostly focused on Basic
English; and The language used was mostly focused on international context.

Keywords: ESP, needs analysisgconomic English materials, shariah economy system

Introduction

English for specific purpose (ESP) is defined by Hutchinson and Waters (1987) as an
approach to language teaching in which all decisions for content and method are based on the
|l earnersd6 reason for | earning. Buatsteadhandn t he
how the best learning material, it is important to understand the needs of our learners.

An important principle of ESP approaches to the language teaching is what the
purposes of learners need a language. Different types of students fierentneeds. The
needs are fairly specific, Strevens (1988) pointed out that several levels of restriction are
involved as follows:Restriction( deci de the skills required by
understanding listening, speaking, reading aniing), Selection(decide languages items
required for t he |l earner so pur poses, e. g.,
language),Themes and Topicfecide themes, topics, situations, universes of discourse
required for t h e omnaumicativeenresedd s p urepqausi erse)d, fdr
purposes.

Economic English is categorized Brglish for Business and Economic (EBE) as one
of the branch in ESP. The writer plans to be going to develop Economic English Material
based on Shariah Economy Systbut in developing material for ESP is necessarily to do
the specific needs analysis. Brown (1995) identifies the term needs analysis as the activities
involved in gathering information that will serve as the basis for developing materials which
meet thdearning needs of a particular group of students.

The development of Economic English based on Shariah Economy System is

important because of some reasombe firstis educational reason, Economic Students
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especially in Dayanu lkhsanuddin University learn General English (GE) in teaching and
learning process; anthe secondis job reason, English is one of the most important
competence for job seekers because it has become one of need to get the jokesiaraion
well as abroad; anthe thirdsis Economic English holds an important role in economic
development in the world especially in economic cooperation between Nations. For instance,
the Association of Southeast Asian NatiddSEAN) will set up the ASEN Economic
Community (AEC) so that, each country of ASEAN must prepare their individual
competence to compete in this era.

Based on all explanations above, the process of specific needs analysis is important
to be done as a basis of developing EngdlshSpecific Purpose (ESP) namely developing

Economic English Material Based on Shariah Economy System.

Literature Review
A. English for Specific Purposes

Hut chinson and Waters (1987) defines that
in which al deci sions of content and method are b
Gatehouse (2001) argues ESP as the situational language has been determined based on the
interpretation of results from need analysis of the authentic language usedtintakgaace
settings. Further, Anthony (2015, p. 2) explains that ESP is an approach to language teaching
that targets is current and future academic or occupational needs of learners which focuses on
the language, skills, discourses, and genres thategugred to fulfill the needs through
discipline specific teaching and learning methodologies.

Carter, D. (1983) identifies three types of ESP: (1) English as restricted language, (2)
English for Academic and Occupation Purposes, and (3) English witHispepics. Further,
Hutchinson and Waters (1987) broke English for Academic and Occupation purposes into
three branches: (1) English for Science and Technology or ESEnish for Business and
Economic or EBEand (3) English for Social Studies (BSS

Strevens (1988) defined ESP by identifying its absolute and variable characteristics:
Absolute Characteristic&SP consists of English language teaching which is designed to: (1)
meet specified needs of the learner; (2) Related in content (i.e. In its themes and topics) to
particular disciplines, occupations and activities; (3) Centered on the language apptopriate
select activities in syntax, lexis, discourse, semantics, etc; (4) In contrast with General

English.Variable CharacteristicsESP may be, but is not necessary: (1) Restricted as
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to the language skills to be learned (e.g. reading onlyN¢2)taught according to any pre
ordinal methodology.

From the explanation, the writer explains that English for Specific Purpose is
designed to meet specific needs of the learner. ESP aims at acquainting learners with the kind

of language needed in a patiar domain, vocation, or occupation.

B. Need Analysis and Situational Analysis
1. Need Analysis

Gass (2012, P. 4) explains that needs analysis is the basis of training programs and aid
development programs. It is the cornerstone of ESP and lead®btosed course. Brown
(1995) identifies the term needs analysis (also called needs assessment) as the activities
involved in gathering information that will serve as the basis for developing a curriculum
which meet the learning needs of a particular grofigstudents. Language programs, the
needs are language related. Once identified, needs can be stated in terms of goals and
objectives, which in turn can serve as the bases for developing tests, materials, teaching
activities, and evaluation strategies. Thea r pose is to fi ||l t he Hng:
program Al acks. o0 This definition draws a | i
analysis aims at determining the needs of a defined group of people, while an evaluation
determines to what extent program meets these needs. Furthermore, Soriano (1995)
indicates that needs analysis collects and a
Aineedo to | earn, whil e an evaluation measur
needs of the leaers.

Hut chinson & Waters (1987) define needs
Awantso in order to classify between what t
feel they need to know. The f ocgapsbeteenrtee i s o
required proficiency in the target situation and the existing proficiency of the learners. This
definition views language needs as a process of negotiation between the learners and their
society.

Witkin & Altschuld (1995) define needs analy as a systematic set of procedures
undertaken for the purpose of setting priorities and making decisions about programs or
organizational improvement and allocation of resources. According to this definition, needs
anal ysi s shoul d sfbetween the cuerentistpte pfaaffaiosfandrihe dasired

state of affairs.
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From the explanations above, the researcher concludes that need analysis is includes
all the activities used to collect information about the students' necessities, lacks, wants and
gaps. The process is sometimes influenced by other aspects such as teacher, stakeholders,
governments, administrators, citizens, etc.

2. Situation Analysis

Situation analysis is an analysis of factors in the context of a planned or present
curriculum projetthat is made to assess their potential impact to the project. These factors
may be political, social, economic, or institutional. Situation analysis complements the
information gathered during conducting needs analysis. It is sometimes considered as a
dimension of needs analysis, and can also be regarded as an aspect of evaluation (Richards,
2001).

Procedures used in situation analysis are similar to those involved in need analysis,
namely, (a) consultation with representatives of as many relevant gsqugssible, such as
parents, students, teachers, administrators, and government official; (b) study and analysis of
relevant document, such as course appraisal documents, government reports, ministry of
education guidelines, and policy paper, teaching maéde curriculum documents; (c)
observation of teachers and students in relevant learning settings; (d) survey of opinions of
relevant parties; e) review of available literature related to the issue.

From the explanation above, the researclmcieides that situational analysis is a
systematic collection and evaluation of internal and external factors that may essentially
effect the need analysis. It can be social factors, project factors, institutional factors, teacher

factors, learner factoend adoption factors.

C. Economic English Material Based on Shariah Economy System

Economic English Material based on Shariah Economy System will be designed
based on Shariah Economy Practices. In this casepttabulary sentencetheme title that
are used in material related sbariaheconomy practicedt is made especially for economic
students in the university level.

In the aspects of language skills, economic English based on shariah approach is to
apply integrated skills namely: (Distening, students should be able to understand and
identify the arguments what they are heard; (2) Speaking, students should be able to
participate effectively in speech such as speaking individually, being a presenter at the

seminar, and including hove tdevelop an argument in the discussions; (3) reading, how to
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understand a variety of texts, from academic textbooks, internet articles, including how to
analyze the complex sentence, (4) writing, how to produce writing that can be understood and
well structured, including the ability to paraphrase and use phrases appropriately.

In the aspect of learning approach, the material is designed based on the principles of
communicative language teaching (CLT). Harmer (2001) explains that the main principle of
CLT is to train the students to use language forms appropriately in the variety of contexts for
the variety of purposes. While Richards and Rogers (2007) explain that the goal of language
teaching which the materials taught include four language skills intomecmicative
exercises. The underlying theory of language in CLT logically views language as
communication. The goal of teaching is to develop communicative competence. Again,
Richards and Rogers (2007) describes the principles of communicative languagegtgd)
Learners learn a language through communicative process; (2) Authentic and meaningful
communication should be the goal of classroom activities; (3) fluency is an important
dimension of communication; (4) communication involves the integratiordiftérent
language skills; and (5) learning process is a process of creative construction and involves
trial and error.

Based on the explanations above, it is expected thatddents who learn the material
can major in economic English thean help them to be participated in a varietjuoictions
in businesses anpublic sectors They areprepared to be &nancial analyst economic
consultanthuman resource managgpslicy advisersresearcherstc

Method
A. Design and Subject

This research was survey research. The subjects in this researchO@dfeonomic
Studentghat were chosen by using stratified random sampling from the second, fourth, sixth,
and eight semesters of Economy Faculty of Economy Faculty of Dayanu Ikhsanuddin
University, Indonesiaall economic Lecturers namely 20 persoasd50 Stakeholderghat
were taken purposively from five Islamic commercial Banks and Islamic business Units, in
Baubau, South East Sulawesi, Indonesia namely Muamalat Bank, Mandiri Sy&iNah

Shariah, Bumi Putra Unit Shariah, and Amanah Finance.
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B. Data Collection and Data Analysis

In collecting the data, the researcher used two kinds of instrument, namely
guestionnaire and interview. The questionnaire in this research was used @sithe
instrument to get the data of needs analysis while interview was only used to clarify the
information gotten from questionnaire. All the subjects were given to fill the needs analysis
guestionnaire but only some subjects were invited to take paudllowfup interviews.
Finally, the data that had been collected were analyzed through quantitative descriptive data
analysis.

Findings and Discussion

A. Findings

1. The results of questionnaires for Students, Lecturers and Stakeholders
Table 1

EconomicSt udent sd competences in English.

Very Low Low Average Good Very Good

Respondents Items

44 44 51 51 3 3
40 40 53 53 6 6
17 17 63 63 18 18

Gr amma |l

Vocabul

F % F % F % F % F %
Listeni 4 4 27 27 57 57 12 12 0 0
Speaki 1 5 5 40 40 52 52 3 3 0 0
_ Readind 1 1 13 13 69 69 17 17 0 0
Economic
Writing¢l 1 30 30 59 59 15 15 0 0
Students
2 2 0 0
1 1 0 0
2 2 0 0

Pronuni
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The table above shows that mo st olédw aedc 0 n 0 mi
average category Especially in language skills, Students speaking competences became
| ower than | istening, readi ng, and writing.

competences were lower than vocabulary and pronunciation.

Table 2
Whether existing materiah Economy Faculty of Dayanu Ikhsanuddin University, Indonesia
was designed based on the process of need analysis.

Yes No
Respondents
F % F %
Economic Students 16 16 84 84
Economic Lecturers 5 25 15 75
Total 21 17.50 99 82.50

Based on the table 2, it can be explained that the existing materials used in Economy
Faculty of Dayanu |l khsanuddin University wa
caused by most of the respondent namely 82.50% agreed that there was not proeess o

analysis in designing existing material.
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Table 3

Agree Disagree
Respondents
F % F %
Economic Students 98 98 2
Economic Lecturers 20 100 0
Stakeholders 4 8 96 2 4
Total 166 97. 6! 4 2. 35

The Agreement toward th@evelopment of Economic English Material Based on Shariah
Economy System.

Based on the table 3, it can be explained that from 170 respondents, there was 97.65
% respondents agreed toward the development of Economic English Material based on
Shariah Economy System while there was only 4% disagreed toward the material
developmentTherefore, the development of the material is urgent do be done.
Table 4
Shariah Economy components are needed to be adopted in Economic English Material based

on Shariah Economy System.

Respondents toms Not Important Important Priority
F % F % F %

Vocabul ¢ 2 2 81 81 17 17

Economic Students Ter mi nol 2 2 8 2 81 16 16
Knowl ed 4 4 85 85 11 11

Vocabul ¢ O 0 9 45 11 55

Economic Lecturers Ter mi nol 1 5 11 55 8 40
Knowl ed 3 15 11 55 6 30

Vocabul ¢ 2 4 38 76 10 20

Stakeholders Terminol 5 10 38 76 7 14
Knowl ed 2 4 39 78 9 18

Vocabul ¢ 4 2.3 12875. 38 22.

Total Ter minol 8 4.7 13177. 31 18.
Knowl ed 9 5.2 13579. 26 15.

N
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The table 4 shows that three of shariah Economy components namely Shariah
vocabulary, Shariah terminology, and shariah knowledge were needed to be adopted in
economic English Material based on Shariah Economy Syste®hawiah vocabularyo be

the priorily in material development because 75.30 % respondents chose important, 22.35 %

chose priority and only 2.35 % chose not important.

Table 5
TheLanguage skills are needed in | earni
system
Not Important Important Priority
Respondents Items
F % F % F %
Lister 3 3 55 55 42 42
_ Speaki O 0 40 40 60 60
Economic Students :
Readi | 1 1 54 54 45 45
Writiit O 0 45 54 55 55
Lister 1 5 14 70 5 25
Speaki O 0 4 20 16 80
Economic Lecturers
Readii O 0 15 75 5 25
Writiit O 0 9 45 11 55
Lister 1 2 41 8 2 8 16
Speaki O 0 28 56 22 34
Stakeholders
Readi | 1 2 39 78 10 20
Writii 1 2 41 8 2 8 16
Lister 5 2.94 110 64.71 55 32.35
Total Speaki O 0 72 4235 98 57.65
Readi | 2 1.18 108 63.53 60 35.29
Writii 1 0.59 95 5588 74 43.53
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The table 5 shows that four of language skills were needed to be adopted in economic English
Material based on Shariah Economy System but productive skdhsely speaking and
writing to be the priority in material development because for speaking, tlezee4®.35%
chose important, 57.65% chose priority and none respondent chose not important while
writing 55.88 respondents chose important, 43.53 chose priority, and only 0.59% chose not

important.

Table 6
The English components are needed in learningn&woic English based on Shariah

Economy system.

Not Important Important Priority
Respondents Items
F % F % F %
Ge. Voce¢ 3 3 68 68 29 29
_ Ec. Voce¢ O 0 60 60 40 40
Economic Students
Pronunc 2 2 69 69 29 29
Grammar 0 0 75 75 25 25
Ge. Voci¢ 3 15 12 60 5 25
Ec. Voce¢ O 0 6 30 14 70
Economic Lecturers
Pronunc 0 0 12 60 8 40
Grammar 0 0 12 60 8 40
Ge. Voce¢ O 0 4 2 82 8 18
Ec. Voce¢ O 0 35 70 15 30
Stakeholders
Pronunc 2 4 41 8 2 7 14
Grammar 2 4 39 78 9 18
Ge. Voc¢ © 3.53 122 7177 42 2471
Total Ec. Voce¢ O 0 101 5941 69 40.59
Pronunc 4 2.35 122 71.77 44 25.88
Gr ammar 2 1.18 126 74.12 42 2471
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The table 6 shows that English components namely vocabulary (general vocabulary
and economic vocabulary), Pronunciation and Grammar were needed to be adopted in
economic English Material based on Shariah Economy Systeiaconomic vocabularyo
be the priority in material development. It could be proved from majority of respondent
namely 59.41 % chose economic vocabulary was important, 40.59% chose priority, and none

of respondent chose not important.

Table 7
The language needed to be musteredlearning Economic English Based on Shariah

Economy system.

Not Important Important Priority
Respondents Items
F % F % F %
_ For mal L: O 0 71 71 29 29
Economic Students
Il nf or mal 16 16 6 4 6 4 20 20
For mal L: O 0 5 25 15 75
Economic Lecturers
Il nf or mall 6 30 13 65 1 5
For mal L: O 0 41 8 2 9 18
Stakeholders
Il nf or mal 12 24 37 74 1 2
For mal L: O 0 117 68.82 53 31.18
Total Il nf or mal 34 20 114 67.06 22 1294

Based on the table 7, it can be explained that formal language and informal
language were needed to be adopted in economic English Material based on Shariah
Economy System butormal languageto be the priority in material development. It was
causedyy 68.82 % respondents chose formal language was important, 31.18% chose priority,

and none of respondent chose not important.

Table 8
The objective of learning Economic English based on Shariah Economy System.

Not Important Important Priority
Respondents Items

F % F % F %
Economic Studentt L ear ni ng 5 5 82 82 13 13
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Technol og

Job 0 0 6 3 63 37 37
Education 1 1 77 77 22 22
fell owshi 15 15 75 75 10 10
I nt . Se mi 1 1 8 4 8 4 15 15
Learnir 30
Technol 0 0 14 70 6
Economic Job 0 0 5 25 15 75
Lecturers Education O 0 13 65 7 35
fell owshi 5 25 14 70 1 5
Il nt. Semi 2 10 12 60 6 30
Learning 5 10 39 78 6 12
Technol og
Stakeholders Job 3 6 39 78 8 16
Education 4 8 39 78 7 14
fell owshi 13 26 37 74 0 0
Il nt. Semi 10 20 35 70 5 10

Learning 10 5.88 135 7941 25 14.71
Technol og

Total Job 3 1.77 107 6294 60 35.29
Education 5 2.94 129 75.88 36 21.18
fell owshi 33 19.41 126 74.12 11 6.47
l nt . Semi 13 7.65 131 77.06 26 15.29

Based on the table 8, it can be explained that the respondents in learning Economic
English were caused by some reasdhs:main reason they chose was f@rausanost of
respondent namely 62.94% chose important, 35.29% chose priority, and only 1.77% chose

not important. While the other reasons just the alternative reason.

Table 9
The levels that Economic English Material Based on Shariah Economy System want to be
studied.
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Not Important Important Priority

Respondents Items
F % F % F %
Basi c 0 0 67 67 33 33
Economic Students Mi dd | e 1 1 77 77 22 22
Advance: 3 3 75 75 22 22
Basi c 0 0 10 50 10 50
Economic Lecturers Mi dd | e 0 0 12 60 8 40
Advance: O 0 13 65 7 35
Basic 0 0 41 8 2 9 18
Stakeholders Mi ddlI e 0 0 45 90 5 10
Advance: 3 6 46 92 1 2
Basi c 0 0 118 69.41 52 30.59
Total Mi ddlI e 1 0.59 134 78.82 35 20.59
Advance: 6 3.53 134 78.82 30 17.65

Basedon the table 9, it can be explained thhé level of Economic English
Material Based on Shariah Economy System that was expected by most respondents was the
basic than others. It can be proved that 69.41% respondents chose basic was important,
30.59% chos basic was priority, and none of respondent chose basic was not important.
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Table 10

The language contexts that the Economic English bas&harnah Economy system want to

be learned.
Respondents torms Not Important Important Priority
F % F % F %
Region 5 5 70 70 25 25
Economic Students Nat i on 1 1 75 75 24 24
Il ntern 1 1 6 3 6 3 36 36
Regi on 3 15 13 65 4 20
Economic Lecturers Nat i on 0 0 15 75 5 25
I ntern 0 0 3 15 17 85
Regi on 6 12 4 2 90 2 4
Stakeholders Nation 2 4 48 96 0 0
l nt ern 1 2 39 78 10 20
Regi on 14 8.24 125 73.53 31 18.23
Total Nati on 3 1.76 138 81.18 29 17.06

I ntern 2 1.18 105 61.77 63 37.06

The table 10 shows that context of regional, national, and international were needed to
be adopted in economic English Material based on Shariah Economy System but
International contexto be the priority in material development. It was caused by 61.77%
respondents chose international was important, 37.06% chose international was priority, and
only 1.18 chose international was not important.

B. The results of interview
I nterview in this research was wused onl
questionnaires. Therefore, all the questions were made to support the questions in
guestionnaire. There were five main questions asked in this interview:
1. Do you agree with the development of Economic English Material based on Shariah
Economy System? WhyFor students, lecturers, and stakeholders).
2. What topics are needed to be adopted in developing Economic English Material based on

Shariah Economy System? (For students, lecturers, and stakeholders).
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3. What language skills are more important to be submitteiconomic English Material
based on Shariah Economy System? Why? (For students, lecturers, and stakeholders).

4. |s mustering Economic English Material based on shariah economy system important for
students? Why? (for Students).

5. Is mustering Economic EnghsMaterial based on shariah economy system important in
your job? (For lecturers and stakeholders).

The answer of question 1, all of the respondents interviewed were strongly agree
toward the development of Economic English Material based on Shariah Bc&ystem.

They expressed some different reasons why they agreed: (a) as reference to study economic
English, (b) to know shariah economic vocabularies and terminologies in English, (c)
directly know both economic English in general, and shaamomy (d) to prove economic
outlook, (e) to take a stance toward the trend of Shariah Economy in the world, (f) help in
improving economic English competence to face ASEAN Economic Community (AEC) and
the trend of shariah Economy in the world now.

The answer of question 2, there were some topics suggested by respondents that could
be considered to be used in developing Economic English Material based on Shariah
Economy System. For example: accounting, banking industry, shariah management, financial
report, economic terminology, economic formal language, human resources, Jobs and
position, meeting and presentation, product and operational, trade, investment, audit, shariah
business, and accounting management.

The answer of the question 3, most of tiespondents said that four language skills
namely listening, speaking, reading and writing were important to be submitted in Economic
English Material based on shariah economy system but speaking and writing had to be the
priority. The respondents statedme reason why they choose speaking and writing: (a) most
of respondents wanted to be able to communicate with others, (b) to be able to write email,
letter, paper, articles in English, (c) to be able to present paper and article international

seminar, @) to be able to make and present financial report.
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The answer of question 4, the students explained the importance of mastering
Economic English material based on shariah economy system: (a) to understand economic
reference books written in English, (b)understand economic terminology in English,  (c)
to be easier to get the job, (d) to be easier to understand Information and technology.

The answer of question 5, the lecturers and stakeholders stated the importance of
mustering Economic English Maial based on Shariah Economy System for their job:  (a)
to make international journal, (b) to attend in international seminar, (c) to understand the
English reference books that would be used in teaching, (d) to write international articles (e)
to undestand Economic English terminologies used in financial reports, (f) to communicate

with relation from abroad, (g) to understand budgeting report made by public notary.

B. Discussions

Based on the research result, it can be explained that the develagnigmnomic
English Material based on Shariah Economy System is very important to be done nowadays
because from 170 respondents, there &r& ( 6 5 %) agree toward the
materi al . Most of them agree beaoaefdrenaedd r s o me
study economic English, to know Syria economic vocabularies and terminologies in English,
to prove economic outlook, take a stance toward the trend of Shariah Economy in the world
nowadays, and to help in improving the economic Bhgltompetence to face ASEAN
Economic Community (AEC).

In developing of the Economic English based on Shariah Economy System must
consider some aspects namélirst, All the components of shariah are needed to be adopted
but syariah economy vocabulary e the priority in developing material beca@e65 %
respondents chose shariah economy vocabulary is important and pGtriyens (1988)
explains that one of the restrictions of ESP is decide the languages items required for the

| ear ner s anbe vwcaputary, @aterrcof grammar, or function of language.
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Secondthe four language skills are needed to be adopted in the material development
but productive skills (speaking and writing) to be the priority. It is proved that 100 %
respondents chosgpeaking skill in interval score important and priority, and for writing
99.41% respondents chose interval score important and priority. it is supported by Buriro
(2013, p. 178) explains that productive skills (speaking and writing) are more important than
receptive skills (reading and Listening) for the academic and professional success.

Third, all the language components were needed to be adopted in material
development but vocabulary especialgonomic English vocabularyo be the most
important than thers.It is caused by 100 % respondents chose in interval score important
and priority. Fourth, the language that is used focus on formal langudgé proved that
100 % respondents chose important and priority.

Fifth, the objectives of learning Eeomic English based on Shariah Economy
system, pointed out by informants are learning technology, getting the job, continuing study
to the higher level, creating fellowship with western people, and joining international
seminar. From all of learning obj@ats above, job is the priority to be considered in material
development. It cased by most of respondent namely 98.23% chose job as their reason to
learn Economic English. So, the material of Economic English based on Shariah Economy
System will explain me about the aspects that are needed in the job.

Sixth the level of Economic English Material Based on Shariah Economy System
that was expected by most respondents was the Basic English. It can be proved that 100%
respondents chose basic in interval s@mmgortant and priority. And the other data also show
t hat mo st of economic studentsd competenci e
average. This case indicates that economic students still need Basic English to help them in
proving their Englishit is in lane with the input hypothesis explained by Krashen (1985) that
|l anguage is acquired by receiving comprehens
competence (i+1).

Finally, the language contexts that are needed to be adopted innkicdaaglish
based on the Shariah Economy System are regional, national, and international. But from
three of them, international context to be the priority used in material development. It is

caused by 98.82% respondents chose International in intervalisgmortant and priority.
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Conclusions

Based on the research findings and discu

conclusions: First, needs analysis is the ba
on Syariah Economy System, in ortded bhbédedsnaa)
l evel s. Second, as result of the needs anal

English Based on Shariah Economy T&8este®mi chio
materials developed shoul debenomil @i Rtfilaet toi o eh
component of shariah that have to contains i
shariah terminology and shariah knowl edge b
main priFboaurtyl andByaget arkti | bat apeodunptoirve sk
writing) are(4maiTnh eprliaonrgiutayge components use
vocabul ary and economic vocabulary), grammar
to be the (MAhe prin@gdiaigeg, Uscused on ftloeg mal I
objectives of |l earning Economic English, t h
considered in materi al devel opment , (7) The
mostly focusedh,onanBlas(®) Ehlgyé¢ i 4 anguage us e

i nternational context .
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Abstract

This study focuses on I mproving Students
through Preview, Question, Read, Reflect, Recite and Review Technique. This study was
conducted by using classroom action research. The subject of this study was The 2010/2011
of SMP Swasta Nur Azizi Tanjung Morawa. It was VIII which consisted of 38 students. The
data of this study were obtained from multiple choice, observation sheet, interview sheet, and
diary notes. Based on the data,edfromthepre f oun
test until the post test of the first and the second cycles. In thegirehe mean of the
students score was (59,84) , in the post test of the first cycle was (69,63), and the mean of the
studentsd6 score of t Hean keeconoluded thatyeadhieg remding ( 7 8
comprehension through PQ4R Technique can i mp

Keywords: Improving, Reading Comprehension, PQ4R Technique.

1. Introduction
Reading is one of the four language skills whstlould be mastered by someone. By

reading, much information can be obtained. Reading is more difficult from listening although
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both are for understanding. Reading can be done repeatedly to the same text, while the
listening cannot. So, reading is very ionfant in our daily life especially in education
because the knowledge can be obtained well by reading. It is as Brown (2004:185) says
reading is arguably the most essential skill for success in all educational context, remain a
skill of paramount importaras we create assessment of general language ability.

Based on the writerods experience in Teact
have problem in reading comprehension. They only read by reading the text from beginning
to the end. But, when thégund some difficult word, they stopped to read and began to look
for word meaning in dictionary. They do word per word translation. It is difficult for them to
comprehend the text or to find out the information of the text. This fact showed that many
students failed to comprehend reading text.

The students have difficulties to understand a reading text. It involves some factors
such as the ability of student s, student séo
technique and materials used in tbassroom. The techniques used sometimes are not
appropriate with the objective of the study. So, the goal of the study is not achieved. Many
techniques can be applied in the teaching of reading, suRbcgsrocal Questioning, KV-L,

SQ3R, PQ4R, etc.

Considering about the condition above, the writer interests to use PQ4R technique.
This technique will help the students in reading comprehen3ibomas and Robinson
(1972) states thd&Q4R technique is a technique that individual can use to help them better

comprehend written material.

2. Reseach Method

This research involved qualitative and quantitative data. The qualitative data were
obtained from the mean of students in readist)® taking multiple choices. The qualitative
data were obtained from the diary notes, questionnaire sheet, observation sheets, and
interview students. The data were taken from a class which consisted of 38 students. The
class named VIIT G. It was accomlished in two cycles. Every cycle consisted of four steps
of action research (planning, action, observation and reflection). Each cycle was conducted

for three meetings. So, there were six meetings for this research.
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3. Finding and Discus®n
3.1 Finding

The resul't of research indicated that t |
reading comprehension, which taught by Preview, Question, Read, Reflect, Recite and
Review Technique. It was proved by the data, which showed the progressam of the
students. The mean in the cycle Il (78,02) was higher than the mean in the cycle | (69,63) and
also from the preest (59,84).

The data from the observation sheet, interview sheet and diary notes that students got
improvement in their comprehsion, because they could share knowledge and their opinion
each other and also find the definition of difficult words together. They were feeling

enjoyable in teaching learning process, too.

3.2 Discussion
3.2.1. The Activities of Cycle |

Cycle | was onducted for three meetings. There were many activities that were done
in this cycle, they were:

Before discussion the materi al about narr
students were asked to give their opinion individually. It was dor tbrainstorm and to
make prediction about the text in order to help the students to comprehend the text easily. In
this case, some of the student could express their idea. In this meeting, only four students
were brave to give their opinion. While thehet students looked afraid and ashamed in
expressing their ideas. They had less motivation and enthusiastic in teaching learning process.

After that, the students in their group were instructed to identify the characters, the
setting, the problem, the smion, and also the grammar features such as the use regular and
irregular verb in the past form in that story. They tried to understand words by words,
sentences by sentences and then find the answer of all the tasks given to them. They express
their opinon, shared their best idea and found the meaning of the difficult words together. All
students discussed seriously and enthusiastically.

3.2.2. The Activities of Cycle Il
In the second cycle, the researcher conducted the research for three meetiags. It
expected that the second cycle would get better result than the first cycle. In this cycle, the

teacher motivated the students to show their best in reading comprehension.
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In this activity, the students were asked to give their opinion about thefitdpia wa n g
Mer ah Bawang Puti ho. The teacher gave col or f
students because it would help the students to brainstorm and to make prediction about the
text given. So, the students would comprehend the text easithisiicase, some of the
students expressed their ideas. There were 9 students gave their opinion about their story. The
students had improved their motivation and enthusiastic in teaching learning process.
Although there were some students looked afraideshdmed in expressing their ideas.

In discussing topic, they tried to find the meaning of difficult words, read the text one
another, find the character, the setting, the problems and the problem solving. They also
identified the main ideas, understarglihe causal relationship and making inferences. All of

groups were active, shared their best idea. So, all of groups would be success in presentation.

4. Conclusion and Suggestion
4.1 Conclusion
Based on the result of the study, there was an improvement st udent sdé r
comprehension. The mean of the studentsd scc
t he mean of the students6é score itest(591849. f i r st
It also proved by observation sheet, interviglmeet and diary notes result which indicated
improvement in teaching learning process from cycle | and cycle Il. Based on the result of the
data, the conclusion is that Preview, Question, Read, Reflect, Recite and Review Technique
can i mpr oV bieventent id eadingscOmpeelcension.
4.2 Suggestion
Related to the conclusion above, some suggestions are pointed out as the following:
4.2.1 It is suggested to English teacher to use PQ4R technique in teaching and learning
process in order to make var@titeaching technique especially in reading.
4.2.2 It is suggested to students to apply this technique in their mind whenever they read a
text.
4.2.3 Researchers who want to develop all information and knowledge for those who have
interest in doingesearch related to PQ4R Technique are able to make a researcher in

other discipline
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Abstract

Expressing religiousness is part of Indonesian sogltural norms. Religiomelated
expressions are often produced by Indonesian p@&opley occasions: formal and informal,
spoken and written. This Adivine presenceo i
by Indonesian learners of English. This article explores relipptated expressions in
acknowledgements accompanying l#tdergraduate and graduate theses and 23 doctorate

dissertations. This corptimsed study found that most acknowledgements contain religion
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related expressions in the forms of (1) thanking GBHprayerdor blessingon the Prophet

(3) spiritual supporas a reason for thankingnd (4) invocation for the acknowledgees as
elaboration of thanking. Another typical aspect of Indonesian acknoweldgements is the
preferred order of acknowledgeeshere most writers put thanking God at the initial
position. Besides confirming that acknowledgements reflect suatioral identities of the
writers and revealingan Indonesian variety of Englisithis study provides evidence of
pragmatic transfer among Indesian EFL learners.

Keywords: Religionrelated expressions, Indonesian EFL learners, acknowledgements

Introduction

Expressing religiousness is part of pragmatic routines which frequently occur in daily
communication in Indonesia, both in formal and infal situations, eithein oral or written
use of languagdReligionrelatedexpressionsiso frequently appeam the acknowledgments
of thess, dissertatios, or books.The o6di vi ne presencebd or APrai
goes ineluctably into theagister theses and doctoral dissertations, in spite of the fact that
they are fulifledged scholarly workgKadarisman, 2009:208). This confirms-All i 6 s
(2009:8) claim that acknowledgement is a genre that exhibits a rich mix of identities
reflecting persnal, social and academic collaboration and interactions that establish and
shape social, academic and personal identities.

Studies on the acknowledgments section accompanying thesis and dissertation have
been conducted from the view points of genrea(@bni, 2002; Hyland, 2003 and 2004;
Hyland & Tse, 2004; AlAli 2009 and 2010; Zhao and Jiang 2010, Ya2@l3), pragmatics
(Cheng and Kuo, 2011), and error analysis (Erfan, 2007). The studies examined thesis or
dissertation acknowledgments written by watispeakers of several languages: Persian
(Mohammadi and Tabari (2013), Chinese (Cheng, 2012; Yang, 2013), Italy (Zhao and Jiang
2010), Arabic (AfAli, 2009 and 2010), and Indonesian (Basthomi, 2010; Kadarisman, 2009;
and Erfan, 2007)However, there is m previous study examining social and cultural
characteristics in researogportacknowledgements (henceforth RRAS), particularly religion
related expressionsSo, the present study aims to find out types of religedated

expressions in RRAs and prolalbeasons why they occur in purely academic discourse.
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Literature Review

Hyland (2004:303}tatesthat acknowledgements are almost universal in dissertation
writing where they provide writers with a unique rhetorical opportumidy only to convey
their genuine gratitude for the intellectual and personal assistance they have received in
completing their research, but also to promote a competent scholarly identity. In addition,
acknowledgments offer students a unique rhetorical space to convey theieggratitude
for assistance and to promote a favourable social and scholarly character (Hyland and Tse,
2004:259).

Hyland (2003:242) also points out that the textualization of gratitude in
acknowledgements can reveal social and cultural characteristigsl | 6 s study (201
supports the influence of soeou | t ur al values. These findings
qguoted in AlAli, 2009:13) proposal that a written genre is a cultural object.

Accordingly, studies on acknowledgements written byohesian learners of English
indicate the influence of Indonesian culture. A study by Erfan (2007) founththdbminant
cultural transfer inthesis acknowledgements was the use of religielated expressions.
Kadarisman (2009) investigatéide expression of religiousness in the acknowledgements of
magistertheses andloctoral dissertations written by students of Indonesian and English
departmentsand found that the students of these two different departments use significantly

different expressins of religiousness.

Methodology

The corpus isacknowledgements sections of research repmritten by Indonesian
EFL learnerstaken from60 undergraduate theses, 60 graduare theses 23 doctorate
dissertations written bgtudents of English Languageachingat State University of Malang
in a threeyear period: 201112013.The data were firstly organized using the coding scheme
adapted from Cheng & Kuo (2011). Modi fying
thanking expressio in the acknowledgementsas/segmented into/ semantic units: (i)
thanking (ii) acknowledgees; (iii) @gasons due to academic assistance; (iv) reasons due to
resources; (v) reasons for spiritual or moral support, such as blessing, love, prayer, support
and encouragement; (vi) elaboration, elaborating on reasons for thanking; and (vii)
invocation.Religion-related expressionsere then identified by usingpme basic key terms
in religious expressions, such @ed Allah, Prophet diving or other words hamg similar

meaning.
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Findings and Discussion
Thanking God

Overall praising and thanking God ocsun 95 RRAs (67%) by Indonesian learners of
English. This frequenc(67%)is not too far from the occurrence sifnilar expressions in
Arabic acknoledgements by Arabic native speakers, that was 70 J4li(A010:9). The
expressions were in the form of praising, thanking, or praising followed by thanking, as
shown by the following three quotations:

1. Al hamdul i |l mamhirhkhbditdtdbasias finally can be
2. First and foremost, let me express my neseding gratitude tdhe Most Merciful
Allah SWT.....
3. fAlhamdulillah I am really gratefulor Allah SWT, for the blessing.
Praisingis mostly expressed usy the Arabic phras&@ | hamdul i | | ahi rabl
OPraise be to Al | adn,expressiondof tlafdiving lcoenmanamionge r s e 0
Muslims. AFAIi (2010: 1718) points outthat the use ofAlhamdulillahio Pr ai se be t o

contairs a strong preference for the overt expression of praise, which is only used when the
writers offer their thankfulness for their God (Allah). SimitarArab writers, Indonesian

writers of RRAs tend not only to fall back on their secidtural norms but ab have a

perception of how best to address and interact with their heterogeneous audienceA(see Al

2010: 17). The words used to address Goddal so affected by the
background. Therarefour lexical variantsused to address Gpthey are Allah (64%), God

(23 %),Jesusor Jesus Chris{8.4%), and_ord (4.2%).

Prayersfor Blessingon the Prophet
Another conventional expression that frequently appears at the opening B&Asf
is prayersfor blessingon the ProphetThey occurin 33 RRAs (23%) being placed
immediately after thanking Allah. The typical wording dheseprayersis presented in
excerpt 4and more elaborately in excerpt 5
4. Blessing and peace should always go to Prophet Muhanpeade be upon him
5. Blessing and peadee upon His messenger and servant, Muhammad, and upon his
family and companions and whoever follows his guidance.
It is also worth noting that some studewniters did codemixing by insertingArabic

expressionghatarecommonlyusedin other communicate eventsas in 6:
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6. Shalawatandsalamonly for my beloved prophet, MuhammaAW, the last prophet
sent to enlight human kind in the world with Islanraa h mat an .l i | 6al ami
Prayerdor blessingon the Prophet is evidently observed not only in RRAsaladt in
acknowledgements of introduction of books or other scholarly works written by Indonesian
Muslims, especially those discussing Islamic studies or teachingéli AR010) found
similar data in Arabic acknowledgements, that 6 % of acknowledgememtgabic writers
are opened with prayefsr the Prophet.

Moral and Spiritual Support as a Reason for Thanking

Another form of religiorrelated expressions observed in Indonesian RRAs is the
dominance of thanking for moral and spiritual supplorithe whole corpus, more than one
third of thanking expressions are for spiritual and moral support (42%), followed by thanking
for academic assistance (35.2%nd thanking for resources and technical assistance
(22.8%).Amongexpressions ahanking formoral and spiritual support36 expression2(
%) of them are specifically devoted for spiritual suppo@mely,guidance, blessing®r
prayers. Thankingexpressionsfor spiritual support are commonly delivered to family
members, as exemplified in@xpt 7.

7. My beloved parents, mom and dad, thanks a bunch for the endless love, support,

sincere praygic.) and everything.

This frequerly occurringgratitudefor moral and spiritual support indicates that moral and

spiritual support playacrucialrole in the realm oindonesiarcollective mind.

Invoking and Blessing

This expression of religiousneasooccus when the writers elaborate their thanking
and occasionally when they open or end their acknowledgenteviw&ing and blessing are
expression® f asking for Godés (All ahés) devine f
Out of 1484 identified thanking strategies in the corpus, 58 (or daré@ccompanied with
invocation.More than half invoking and blessings are intended for those who provioled m
and spiritual support (57.4%), technical assistance (8.5%), and academic assistance (10.6%),

as well as while opening (2 %) and closing (21.3%) acknowledgenizsttsanalysisalso

!SAW t hat sshtadndasl |fachru Q@mealfd il lnih 6wa md ®@sbsameg)be upon him
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reveas that the invocationinvolves not onlyrelatives or friendsasin quotation 8 but also
academicsuchas advisorsas inquotation9.
8. ... to my beloved parents and whofamily, May God give you all the best
that life can give.
9. | am indebted for the great help i) my advisor: X, S.Pd, M.Ed.. God bless
you.
Al-Ali (2009: 15) points out thateither of these invocations is arbitrary; they are part
of thercul ture reflecting their realm of t houg
specialculture-specific meanings reflect and pass onardy ways of living characteristiof

agi ven society but al so wasygsotedih AMi (2009 kS))ngo ( W

Conclusions

Religionrelated expressions observed in RRAs by Indonesian EFL learners reveal
t hat dAdi vi ne ofpndoaesianrsaci@lturadnermghas hden evidently rooted in
written genre. This finding confirms thatlmowledgements reflect amic and social
identitiesas notedby Hyland (2003) andAl-Ali (2009); and that socioal pratices can affect
writing habt (Mauranen, 1993)Sociopragmatic transfer among Indonesian EFL learners

which characterizes Indonesian variety of English is also evidenced in this study.
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Abstract

This research investigates how TED (Technology, Entertainment and Design) Talks
impactuni ver sity stcampemisorie nhastcéengngtudent so
academic vocabulary as well as their |l earnir
attitudes towards the use of TED talks in EAP classrodhErgjlish major students in the
third semester of academic year 2016 inAg af i 61 yah | snlindonésia wdden i v e r s
participated in this study. The mixed method data analysis is utilized in this study. Data are
collected within sixteen week period through one group pretest posttest design to analyze
studentsod achievement . teingtwhile bstering, pastblisteningh s f r
activities, questionnaire, interview arglt u d e n t s Bindijgoreveals aHat there is
statistically significant improvement between the pretest and posttest in listening
comprehension achievement in favor of plost test score is higher than pretest after students

were taught using TED Talks. Based on questionnaire and interview, findings indicate that 1)
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students perceived TED talks improved their listening comprehension and boost their
motivation in learning Eglish, 2) Students evidently learn academic vocabulary from the
talks and apply them in their speaking 3) Students have positive attitudes concerning using
TED Talks in learning EAP course. Moreover, selecting the appropriate TED talks for EFL
students INEAP classroom is also discussed as well as assisting some lower proficiency
students through scaffolding activities. Based on findings, it can be concluded that TED
Talks is recommended to be applied in teaching listening to EFL students particularly for
college level.

Keywords: Listening achievement, TED Talks, EAP classroom,

Background

As the basic and receptive skill, listening is widely defined as the ability to receive
accurately and comprehend the messages in the process of communicatiostiieeffe
listening ability will lead to misunderstanding so the speaker of the message will become
easily frustrated or irritated. Therefore, it is important to master listening skill as one of the
proficiency skills in English Language learning. In teachigrgglish particularly listening
skill, several scholars have reported that any material uses in EFL classes is essential in
teaching and is meaningful tool to facilitate language learning (Moncada, 2006 & Ramirez
2004) . I n or der t og skillspeffegtiveemateriallusee in EFL Olasdes is t e n i
a crucial aspect of the teaching method.

Recently, the proliferation of technologies like websites becomes an emerging trend
in EFL teaching and learning. Likewise, numerous sources and mediatbelsedlogy are
utilized to accompany instructional teaching methods. However in reality, only few teachers
put efforts on integrating the technology in ELT classroom since the integration requires
teachersé creativity an dnetofithaeechaologies thatoferon t o
instructors a wide variety of resource material, video is often employed in EFL classrooms to
i mprove studentsd | istening comprehensi on.
Keihaniyan, 2013) acknowledge that stuideprefer video based instruction than audio only
instruction in teaching language due to videos multiplying input modalities which can give
motivation for students and attract their attention to oral production.

Among numerous video used in ELT instruction, a Technology Entertainment and

Design (TED) talk is one of the most famous video nowadays which begins to be used in
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teaching ESL and EFL classroom. TED isanprofit devoted to spreading ideas, usually in

the form of short, powerful talks which last for 18 minuteSince 1984, TED Talks has
featured lectures from around the world on technology, entertainment, and design. These
lectures are available to the general public and have been used by educatogoisimce
online in 2007 (TED Talks, n.d.). Free transcripts in English and subtitles in over 40
languages accompany most of the lectures, delivered by native andathe English
speakers (Takaesu, 201Besides of the great platform of TED talks, it alsecame an
excellent resource in English for Academic Purpose (EAP) for teaching listening and
vocabulary. Most of the speakers in TED talks use academic words in their speech and they
deliver the speech with a very excellent way to motivate people whi watcsten to their
speech. This is one of the reasons why TED talks is a great resources for both main and
supplementary tool that can be use in teaching. In English Education Study Program at As
Syafi 6iyah | sl amic Uni v e asrésousce in tEdEHhg acadenticu r e s
speaking and other courses.

Although several teachers who experienced using TED talks in their classroom, only
quite a few research are available to provide sufficient empirical data that TED talks can
significantlyimpr¢k € st udents6é6 | istening ability, voca
motivation in learning. This research project is aimed to investigate the impact of TED talks
had on students6 | istening achi evemtairt, t he
perception on the use of TED Talks. Following are the research questions that are proposed:

1. What is theimpact of the instructional use of TED talks as a teaching listening
strategy in EAP classroom?
2. What are student sod p eentofdheitlisteningskils byausing t he

TED talks as a tool in listening class?

The objectives of research
1. To recognize the impact of the implementation of TED Talks video as a teaching
strategy
2. To investigate student s6 \wided,econtent afnttki ng a
video and what is communicated

3.To know studentsdé perception on the wuse
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Review of Literature
Listening comprehension
Generally, listening comprehension has sometimes been seen as an easy activity and
passive activity to do. Nunnan (2002, p. 238
in second language learning. All too of the, it has been overlooked bydés skter
speakingo. I n fact, |l i stening is a compl ex
distinguish among sounds, intonation, comprehend words, phrase and grammar, and recall
information then interpret it in different setting. AccordingRost (2002) listening is a
process of receiving the true information from the speaker; representing its meaning;
negotiating meaning with the speaker; produce meaning through involvement, imagination
and empathy. Brown (2001, p.69) mentioned that
A Li 3¢ is not a onavay street. It is not merely the process of a unidirectional
receiving of audible symbols. One fatke first stepof listening comprehension is
they psychomotor process of receiving sound waves through the ear and transmitting
nerve imputes to the brain. But that is just the beginning of what is clearly an
interactive process as the brain acts on the impulses, bringing to bear a number of
di fferent cognitive and affective mechani
This means that as a complex process, listening stgjuires critical means of
acquiring foreign language, not only a skill in language performance. In EFL teaching,
listening is considered as a crucial language skill to develop so students are able to
understand the target language and they are abledtysiand wide variety of oral and visual
English language text via printed and online resources. It is believed that listening
comprehension is at the heart of second and foreign language learning and it contributes to
the development of other skills (Dulk1991; Rost 2002). Moreover, LeLoup & Pontiero
(2007) admitted the importance of developing second language listening competence;
however, instead of its importance, students are seldom taught how to listen affectively. Saha
(2008) identified that listeng is an active process which requires sound analysis. Similarly,
Morris (1996) stated that listening process consist of hearing, attention, perception,
evaluation and response or reaction (P-701). Listening is not only dealing with
comprehension olmte speakersé6é wutterances but al so unq
of listening comprehension (Ginther 2002; Ockey 2007). Based on the explanation above,
listening is a process that involves the activity of differentiates sound of language,amonat

visual aspect, interpretation, value and response for the content of meaning.
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Derrington &Groom (2004) claimed that there are five types of listemiigrmative
which consists of information retained by the leara@preciative when the lemner listens
according to his style and feels pleasure abow@ritical is based on retaining information
and analyzing it deeplyDiscriminative in which the listener identifies emotions and
inferences through the tone of voiéanpathic consists on naerbal behavior of the listener
that is attending to what is said. These types of listening help us to identify the kind of video
material that can be used depending on the students” style of learning, and their listening
needs.

Video as one ofistening teaching resources

Resources in the form of materials and tools are meaningful aids to facilitate language
learning since they offer teachers lots of benefits for lesson modification. Since the use of
technology in English learning have emergedchers are offered different video sources to
be implemented in EFL classrooms to develop students listening comprehension. The
utilization of video material is an extraordinary learning tool since students are provided with
a lot of benefits when theyrea used in combination with an active learning strategy.
Researches have shown that simultaneous audio and visual input could benefit EFL students
(Seo, 2002); consequently, several studies on English language teaching and learning
predominantly utilize \deos as learning materials (William & Thorne, 2000; Chapple &
Curtis, 2000; Vanderplank, 2010).

Recently, numerous listening strategies are now recognized as essential for teaching
EFL students, assisting students to listen for gist, activating schepnelistening, making
prediction and inferences (Hinkel 2006). According to Wilberschied & Berman (2004),
audio visual like video can be used successfully to prepare students for listening. In addition ,
a longitudinal research by Verdugo &Belmonte (200ived that intensive interaction with
internetbased technology such as songs, games and stories have significant impact on
comprehension than conventional textbdwsed listening activities. Furthermore,
Esseberger (2000) stated that videos can beé unsa various way in a language classroom
since they are an excellent medium of learning. Several researches have indicated the
essential role of video in foreign language learning. For instance, Lin (2011) found that video
is able to develop EFL stude6ts under st anding of the concept
verbally. In addition, video can foster word recognition, vocabulary learning, and listening

and reading comprehension (Jones, 2004; Jones & Plass, 2002; Chun & Plass, 1997, 1996).
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Particularlyfor listening skills, Miller (2003) points out that paralinguistic features or
nonverbal behavior of the spoken text (transcript or script) are now accessible for the
students so they are able to improve their listening skills in a richer languagéitetise,

Harmer (2001) also argues that video enable students to both listen the language and see the
visual clues like gestures and expression which allow students to gain deeper understanding
of what they listen. Therefore, students are able to cortheatvords and images that help

them to see the use of language from natural context and learn new language.

As a process in a language skill that need practice, several scholars have proved the
significant improvement of students listening ability aftepiementing the use of audio
visuals in teaching process (Embi&Latiff, 2004; Chapple and Curtis, 2000; and Chapelle,
2000). Multimedia such as video can improve listening skill in terms of a) visual and text
roles as a tool to organize language in orat;tb) video motivation aspect as a profit for
language teaching; c) a fact that those media combination process; d) comfortable
environment to describe chart and discourse strategy for the students (Meskill, 1996). For an
EFL classroom, video materialordribute to improve the level of proficiency through
different components that the real discourse contains. Duzer (1998) and Martinex (2002)
found that video materials applied in listening skills provide real situations, intonation, and
real pronunciatiorand allow students to have exposure to real context. This is also supported
by Ramal (2006) that using video material in ESL classroom can motivate students since
students experience real feeling to accomplish their understanding about the context of the
video.

In terms of active integrative listening activity, several theories have been proposed
by Vandergrift (2007), Flowerdew & Miller (2005) Thompson et all (2009) and Thompson
(2010). In this research, the active integrative listening activity propogddowerdew &

Miller (2005) used as a fundamental in developing active integrative listening learning which
consists of prdistening, while listening, and post listening. Those steps reflect a systematic

and dynamic way in learning process integrateth wehavior, knowledge, and attitude to
achieve | istening objective. Pre |listening
to interpret the key words or pictures, noticing and reflecting them; in while listening activity,
students will involve ina process of making meaning by clarification and in post listening

activity, students reproduced language based on various activities
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Listening for EAP classroom

In the area of English Language Teaching (ELT), English for Academic Purposes
(EAP) is oneof difficult subjects for EFL learners. In this course, students are expected to
carry out academic tasks such as listening to lectures, note taking, writing argumentative
essay, preparing and delivering presentation with sufficient public speakingaskill
participating in group discussion. Recent need analysis in EAP indicates that majority of
academic tasks involve the use of technology along with linguistic demands. Particularly in
listening, it is believed that the use of authentic video to help E#Bents establish
linguistic knowledge accurately so they can be succeed in their learning. To help students
master academic English or EAP, teacher needs to provide meaningful and attractive
resources for students such as video material which contaastspr dialogue from highly
proficient native speakers which can contribute to an accurate English utterance. Renandya
and Farell (2010) mentioned that all types of listening activities allow students to receive a lot
of comprehensible and enjoyable listey input. In EAP classroom, teacher could design
lesson and activities with the use of videos so students will receives many authentic and
interesting listening inputs. By utilizing video materials in EAP classroom, teachers can bring
the world into theclassroom, allow students to differ variety of English accent, practice their

listening and provide real exposure to English contexts.

TED Talks

TED is one of the most successful online producers of scientific and technical videos.
Since 1984, TED Talkshas featured lectures from around the world on technology,
entertainment, and design, but expanded to a global market in 2006 when it began hosting
videos of the conference talks (TED Talks) on its own website (as well as on YouTube). TED
talks contain leres which available to public and have been used by education practitioner
(TED Talks, n.d). Being viewed by over 450,000 people a day, the lectures are presented by
native and nomative English speakers accompanied by subtitles in over 40 languages and
free transcripts in English. This study investigates the effect of TED talks as strategy in
teaching |listening to students6 | istening ac
the core value of TED talks in English classroom is to help teaoheg ideas into
conversation and debate, TED talks goes beyond on sparking a conversation, critical thinking

and questions even conflict into classroom discussion.
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Learning Motivation

Researchers have verified that motivation is also generally recognized as highly
important in the challenge of learning a foreign language. This indicates the degree of
involvement in the learning and the degree of mental effort one puts into learnings(Mea
Jonassen, & Dwyer, 2004). Several studies revealed that if teacher taught students with
interesting and important topic, they will be more motivated to learn (Greenberg, & Zanetis,
2012). As students have intrinsic motivation, they are more likelyngage in learning
activity, accomplish their task and learn the lesson because they see value in learning
experience (Anderman & Bandura, 2012). Our ELT teaching methods are changing every day
due to some factors and one of the factor is the proliferatforechnology such as

availability of video.

Methodology
Population and Sample
This research is implemented at English Education Study Program, Islamic University
of Assyafi 6i yah. The participant of this rese
students in the academic year of 2016/2017. This study involved 16 meetings bbuw
each. Two meetings are used for pre test and post test and the other 14 meetings are used for

the treatment.

Variable
In this study, the use of TED talks in teaching skills is an independent variable while

the student sod ac hliiendependenttvariable. | i st eni ng sk

Instruments

It is believed that the use of multiple data gathering methods ensured collection of
views from students, which as then validated through the observation during video show and
interview after the treatmengince this research uses mixed methods to examine the result,

the research phase will be conducted as follows:

Pre Test and Post Test
To carry out the study, 30 questions of Listening Section of TOEFL test is adapted for

Pre Test and Post Test. It is belidwhat TOEFL listening skill is an appropriate listening
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assessment and is officially devised to assess the English language communication skills of
EFL learners. The test items only consists of part 3 of listening section in which only lectures
or talks gction is utilized in this test. The test is mainly multiple choices and has duration 50
minutes. It is admitted that TOEFL test has been standardized in terms of content, purpose
and construction so the researcher is fairly confident of the validity eoftetbt which is

administered in this study.

Procedures
Below are some steps of procedures that have been conducted during 16 times treatment as
follow:

a) Before giving students TED talks assignment, Students do pre listening task in form
of prediction.Looking at the picture displayed on power point, and ask students what
they think the speaker will talk about. Besides that, teacher provides pre listening quiz
for students to be answered. Some pre listening activities that teacher may use are
predicting only key words (bingo chart), paiscussion of topic, visuals,
brainstorming, préeaching vocabulary, and speaker biography

b) While-Listening activity is conducted while students are watching TED talks in order
to collect necessary information and overakaning of TED talks. In this phase,
students need to have note taking skills so they are able to write down the important
information and even difficult words during the talks. In addition to while listening
task, teacher provide students with the workshed WH questions that need to be
filled by students during the video.

c) In post listening task, teacher provides quiz worksheet to compare their pre listening
answer vs post listening answer or comprehension quizzes. Teacher may also ask
students to summiaed lectures in 100 words, using their own words and search for
the meaning of new academic vocabulary they learn from the video. Peer or group
discussions are also assigned to students prior to journal writing. The journals will be
assessed by engagerheather than quality, so students received full marks for
completion of the tasks.

d) If time allowed, teacher will give students task to share orally by giving brief reports
on their journal in groups or to the whole class.

e) Students must also fill in sedfvaluation forms to track their progress and submit at

the end of the course.
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Questionnaire and interview

For the purpose of obtaining studentso of
teaching strategy in EAP classroomyegtionnaire items were $&d on the research
guestions and included closed and epaded questions. To find out how TED talks video
infl uence student so l i stening skil I, acade
motivation in learning are mostly explain descriptive. Desiegpdata are analyzed using
likert scale ranging from 1 (Strongly Disagree), 2 (Disagree), 3 (Neutral) 4 (Strongly Agree)
and 5 (strongly Agree) and direct responses from some of the students were quoted verbatim.
Interview also is conducted to gatherpeed at a and analysis and cl a

guestionnaire.

Data Analysis
In this study, the quantitative data is analyzed and interpreted through quantitative
analysis which includes the data of pretest and posttest while questionnaire and interview are

analyzed descriptively.

Findings
The effect of TED stdnmdActsevemnant St udent sdé Li
The result of pre test and post test data in this research was calculated by SPSS 16 and

the result in the form of descriptive statistics can be seen as follows:

pre test [post test

N Valid 30 30

Missing 0 0
Mean 52.60 [72.67
Std.Error of Mean 1.090 |1.145
Median 53.00 (73.00
Mode 47 73
Std. Deviation 5.969 |6.272
Variance 35.628 |39.333
Skewness .533 .348
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Std. Error of Skewness  |.427 427
Kurtosis -.138 -.429
Std. Error of Kurtosis .833 .833
Range 24 24
Minimum 43 78
Maximum 67 92
Sum 1578 2180

The scor es 4ebtindigteninheampreh@nsipnrisan the range of 43 (the lowest)
to 67 (the highest), while their post test is in the range of 78 (the low@2tjthe highest)
with the total sample is 3§tudents. Furthermore, the result of ANOVA analysis is depicted

as follows:
ANOVA
post test
Sum o]
Squares df Mean Squar¢F Sig.
Between
Groups 952.143 7 136.020 15.873 |.000
Within Groups |188.524 22 8.569
Total 1140.667 29

From the tableabove, it is obviously seen that Ha is accepted and showedthat. &=
15.873with significance (Sig.) 0.000. Sinceypkerved(15.873 is higher than (>) Rapie (2.346)

Or significance (Sig.) 0.000 iswer than (<) O.that it implies that Klis acepted and Ho is
rejected. The rejection of Ho and acceptance lead to an interpretatiostuti@nts could

learn English Listening through the TED talks. Therefore, it is concluded that Instructional
use of TED talks in listening classroom can give impaat st udent sé achi

Listening.
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Studentsd perception on the use of TED talk
classroom

The result of data analysis displayed in the table below shows the percentage of students
preference on the statementtiongly agree, agree, neutral, disagree and strongly disagree.

Table 2. Studentsd perceptions on the use of

Statement SD | D N | A SA
% |% | % |% | %

The TED Talks video is more engaging than any other vyO [0 |9 |85 |6

instruction for listening and speaking

2 || like watching TED TALKS 0 (3 3 |30 |63
3 | I feel that TED talks has improved my listening O (0 |0 |48 |52
4 | | feel that TED talks has improved my speaking O (0 |0 |45 |55
5 | I am more motivated to learn speaking by using TED talks O (0 |0 |58 |39
6 | TED Talks has not improved my learning of Academic speakin 55 {39 |0 [0 |O

8 | The TED Talks gives me greater opportunities to learn g 0 [0 |0 |42 |58

speaking/public speaking

| like working on worksheet or in class activity based on TO |9 |9 (64 |18
TALKS

10 | The use of TED Talks in this course encourages me to con 0 |0 |3 |67 |30
discussions

11 | I find it easy to pace myself successfully through the course [0 |0 12|64 |21

12 | I would rather watch a traditional teacher led lesson/ teacher | 3 36 (42|18 |0
example to public speaking than a TED Talks

13 | The instructor is able to facilitate our communication by u4y0 |0 |9 |70 |21
TED Talks

14 | Would TED talks would be useful father subjects O (0 (0 ]O 100

Based on the questionnaire analysi s, t he

talks in EAP classroom are positive as depicted in the table above. The interpretation of the
data below is based on the questionnaire and the result of interview witimtsturest,

Variety of TED talks can help students enhance their listening abilifesm the
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guestionnaire above, it can be seen that vast majority of students view that TED talks is more
engaging than any other videos instruction for speaking. Thenstat is also confirmed by

93 % (Agree and Strongly Agree) of students like watching TED talks even though there are
3 % disagree and neutral.

In terms of listening skills, majority of students (48 % agree and 52 % strongly agree)
students feel that TED ltes has improved their listening. In interviestudents pointed out
that they improved in listening skill after being exposed to TED talks. They also realized that
watching TED Talks for practicing listening skills helped them in many ways including
increasing vocabulary such as slang, idioms, and academic words. At the same time, they had
more understanding foreign culture.

Not only in learning listening, students perceived that TED talks give them greater
opportunity to learn speaking and public spegkithi2% agree and 58% strongly agree). This
number is in line with students opinion that TED talks has improved their speaking as 45 %
students agree and 55 % strongly agree. Similarly, a great number of students (58 % agree
and 39 strongly agree) also manetivated to learn speaking by using TED talks as well as
listening comprehension.

Regarding to class activities and tasks, most students (64 % agree and 18 % strongly
agree) like working on worksheet or in class activity based on TED talks and thdglalso
that video talks encourages them to continue discussion in classroom. Question no 12
revealed that 18 % students prefer to watch traditional teacher lesson or teacher gives
example to public speaking than TED talks while 39 % agree and the restnofsthy
neutral. Lastly, wen students are asked would TED talks would be useful for other subjects,
100 % students strongly agreed since TED talks is not only for EAP but also other subjects or
knowledge. Students mention that some subjects such astesglis, linguistics, culture,
need to employ TED talks in their course materials. Students also emphasized in interview
session that TED Talks enhance their knowledge in academic and general knowledge,
improve their listening skills including accent, abelary, pronunciation, word meaning and

sentence pattern.

Studentsbd6 preference of TED talks activity
Among pre listening and post listening activities, students also rate their preference on
types of activity they like most. It can be seen from the chart below that most students enjoy

prediction and vocabulary game in pre listening activity because theabke to learn in fun
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situation. Students admit that by predicting the content of TED talks through pictures,
vocabulary games and clues given by the teacher, they have opportunity to develop their
imagination and connect with their previous knowledgeradver, this activity is sometimes
conducted in form of competition so students are motivated to compete each other to find the
correct answer. Besides prediction and vocabulary games, debate activity also attracted some
student s0 at t ecdsisoch asdase building, csitewahthinkinga and pro and
cons arguments. Since the content of TED talks are mostly academic and based on research,
some students are interested and feel engaged to debate about the topic particularly when the
topic relats to cultural value of one country. It is also noticed that students enjoy discussion,

roleplay, dialog building and writing in post listening activity respectively.

Activity Preference

m 80 % Prediction
and Vocab
Games

m 7 % Discussion

13% Debates

m 5 % Role play
and dialogue
building

5 % Writing

Besides the positive responses on TED talks above, students also criticize some
disadrantages of TED talks. Even though 85 % studéntsit is easy to pace themselves
successfully through the couras indicated in question 11, Some studentdtialt they need
more time to learn and understanding the speech delivered by the speakernally, 75 %
of students mentioned that not all TED video has subtitle both in Indonesian language and
English and this issue is considered as one of the drawbacks of TED talks videos.
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Students opinion on the
need of subtitle

m Need subtitle
m Neutral

The chart above showed thHs % students cannot cope with thentent since the

speaker speaks so fast so both English and Indonesian subtitle would be very helpful for
them. From those cases, students need more scaffolding from teacher to do tasks or

worksheet activities based on TED talks.

Discussion

Based on the data obtained from statistical analysis, there are several things that may
indicate the positive impact of TED video ir
EAP classroom. Firstly, students are enthusiastic and excited in leastergrlg since TED
provides them some interested and meaningful content to practice listening. This finding
confirms Hruby (2010) theory that video makes the lesson more fun and content more
attractive for students. Secondly, it was noticed that studealtg pay attention to the video
as it was shown from their facial expression whether they understand, confuse or experience
some distractions during watching videdbe finding of this study was in line with the study
conducted by Maneekul (2002) that dbig listening using authentic video materials
enhances studentés | istening comprehension ¢
and sound which stimulate studentodos percept
spontaneous, similar to d@hin dailylife situations. MoroverGuo (2005) mentioned that
studentsd focus is often distracted in | iste
attract their attention by its picture and its dynamic image. Therefore, it can be interpreted
that TEDTal ks videos can help in promoting the |
The connection between the classroom and real world encourage students to understand the
relationship between learning and practicing. TED talks video is widelpset as more
powerful and more comprehensible than other media for second and foreign language
students (Brinton & Gaskill, 2009; MacWilliam, 2004 cited in Keihaniyan, 2013).
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Besides the quantitative data, data from questionnaires, observation, intandew
student sdé journal also indicate that vast ma
and its activities favorably. This can be clearly seen from the questionnaire results that
students regard TED talks video is more engaging than any\ottesr instruction so they
felt it has improved their listening and speaking particularly in academic setting. It is also
observed that students are motivated to learn because TED talks presented inspiring speakers
in terms of their stories and their pubipeaking skills. Consequently, students are able to
improve their efficiency of language learning enormously.

The data from interview and field notes revealed that students enjoy pre activity given
at the beginning of the lesson. In this research, preitgds conducted in a form of game
and competition among students such as prediction, guessing meaning, and preview question.
This activity helps students to activate their prior knowledge and familiarize themselves with
the message of the video in adea. By providing students with the pesching vocabulary,
students more prepared and this served to contextualize the video activities. This finding
correlates with Tyler (2001) and Elkhafaifi (2005) that pre listening activity such as question
preview and vocabulary preview is important for releasing up resources for processing
linguistic input. This present study proved that previwing vocabulary before showing the
video helped student to recognize the message of the video and to verify their unishgrstand
in the post activities.

Furthermore, questionnaire and interview data demonstrated that TED talks gives
students greater opportunities to learn English skills, not only listening but also speaking
particularly public speaking skill. Students stateat thy watching TED talks, they are able to
familiriaze themselves with the sounds and how English is used in real life which is different
from the conventional English teaching materials. Also, students practice listen to different
varieties of English aemt so this improves their pronunciation and intonation as well as
strengthen their listening skills. Regarding to speaking skill questionnaire data proved that all
students are more motivated to learn speaking by using TED talks and they felt that TED
videos has improved their speaking. This result is supported by interview data in which
student s admit t hey |l earn and try to i mi t 8
pronunciation and gesture. Data disclosed that images and body language helg student
comprehend the video content and how students interpret the information from the video
without understanding every single detail wc

(2010) which claimed that the use of video in teaching can help studentglerstand the
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language even if they do not know the meaning of words since large part of communication is
expressed not only in words but in facial expression, gestures, poses, eye contact, different
tones of voice like stress and intonation. In #esse, students argue that they are interested
with the videos performed by native speakers of English since speakers served as models for
students to imitate.Students also learned the phrases used speakers, write down new words,
search the definition, spmym, antonym and examples of sentence. One student commented
that he was able to identify the words and its meaning which previously taught. Noticing how
he connected between his prior knowledge and awareness of english language features led to
a concluson that TED talks video contributed to learning new vocabulary, learning to
pronunce the words and learning to use the words in appropiate context. Not only vocabulary
learning, basen on interview data, students also learned the grammar used by ths,speake
what verb tenses were used and why, how did the speakers use discourse markers and they
even note downspeakes to make their points and persuade the audience. This confirms
Vandegriftos theory that academic | rct ur es
vocabulary acquisition because their focus on defined topic and their inherent redundancy.

Moreover, TED talks video also develop st
illustrated by the result of questionnaire data. Unlike other Engéishurces, TED talks
video not only contain information but they actually spark questions, conversation and even
conflict into classroom discussion. As an example, when students are showed the TED video
of Patricia Ryan ent i stidents win@eoabdut what wauld theéy o n
do if they do not spend time on learning English, even students question if they could further
their career or studies without | earning Encg
student commented in inteew that TED talks work best when instructor gave opportunity
for him to respond the video, giving his perspectives and generating discussion around
difficult topics. It is also noticed during observation that students can better grasp topics they
might nd fully understand at first glance, discuss other ideas relates to the topic and think
critically about the world

Another important fact that need to be discussed in this study is the function of
subtitle. The questionnaire data revealed that vast mapfrispudents need subtitleto help
them understanding with the video content. In the treatment phase, TED talks video is shown
three times; first without subtitle, second with English subtitle, and the last show with
Indonesian subtitle. Eventhough mostdemts prefer the video with subtitle based on the

guestionnaire, interview data revealed that students enjoy with this three steps of video
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showing during the treatment because when they listen to the video without subtitle at firs, it
helped them to praice concentrating on the main idea and message and later paying
attention to the use of words, phrases and sentences in the speech when instructor provide
subtitle along the video. By getting used to listen the video without transcript or subtitle at
first, students did not rely much on subtitle as suggested by Rost (2007) that providing
listeners with more help will necessarily lead to better learning result. However, it can not be
denied that by providing students with subtitle or transcript, studen&blreo highlight the
differences between written and spoken English hence they can practice reproduce language
features in their daily life. According to Vandegrift (2007) matching all parts of oral language
with a transcipt can help students developrawess of formmeaning relationship and word
recognition skill.

Data from interview and studentso Jour n;
experience for being exposed to many opportunities watching videos as a learning tool or
materials. On the othérand, selection of video or topic need to be taken into account as well

as studentsdo English | evel

Conclusion

The most important conclusion that is drawn from this present study that TED talks
video has a signifi cant ningoomprehensidnas indicated loyv e s
statistical analysis of the post test score which was significantly higher than pre test score.
Analysis of questionnaire, interview, observ
interested and feel motivatéd learn academic English by using TED talks as the materials
due to its features. Moreover, activities provided by TED talks video such as vocabulary
prediction games, debating, discussion, role play and writing attract students attention and
make studenenjoy the learning process. Delivered by highly English proficient speakers
with accurate language components, TED talks allowed students to practice pronunciation,
stress and intonation of the words and phrases. In addition, speakers gesture and images
facilitates student to comprehend the message. Finally, TED talks videos is beneficial for
students in terms of learning process and the subtitle both English and Indonesia were

excellent aid to help students to verify their listening comprehension.
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Abstract

teacher so

This study aims to map and portray the various factors that lead to the success or

failure of education, especially in the subjects of English for Senior High Schools (SHS) in

Sarmi Regincy (SR) and Mamberamo Raya Regencies (MRR). This study focusea on dat
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about the standard of competence and basic competences that has not been mastered yet by
the learners and their causative factors. These factors include: management system, teachers,
and educational facilities, as well as the culture. The researchels thppdescriptive
gualitative method. Data were collected through interviews, focus group discussion (FGD),
and the collection of documents (artifacts) in the form of: lesson plans, instructional material
and media. Data will be gained from all of highhsal English teachers and principals,
students, and stakeholders from the area of investigation. The expected outcome of this study
is a model for improving the quality of education that is valid and ready to be implemented

concretely in each district oitg through community service activities.

Keywords: mapping, basic competence, competency standards, English subject

A. Introductions

Overview of Education in Indonesiads sch
of schootage children is one of thargest in the world. Despite rapid progress achieving
almost universal enrollment in primary education under a centralized management system
over the last 30 years, significant problems in the education system continue to exist,
including low public fundig, poor completion rates, low teacher qualifications, poor
classroom methodologies, and poor educational quality, as evidenced by low rankings in
international testing, particularly in science and mathematics, (Ausaid 2008; Ausaid 2009).

The Governmentfolndonesia (GOI), through the Ministry of National Education
(MONE), has initiated a decentralization process in the hopes of spreading the governance,
financial, and managerial responsibility for improving education across a range of
stakeholders. The A0s also attempting to strengthen accountability mechanisms, (Ausaid
2008; Ausaid 2009; Sugito 2012). Under decentralization, school committees and district
governments are expected to hold schools and teachers accountable for educational quality.
The GQ is developing school and teacher accreditation criteria and minimum service
standards to measure their performance, (Sugito 2012; Firman & Tola 2008; Ausaid 2009).

How about the quality of education in Papua? The quality of education in Papua by
the Ndional Examination (NE) did not disappoint even tend property because its value or
score obtained is high. Judging from the NE graduation is also high. Rarely reported in one
school graduation at the position of 0%, but otherwise mostly school graduali6@%. Of

the 130 SMA which follows NE, there were 117 high school graduation, which reached
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100% or equal to 90% (MONE, 2010). This fact is contrary to the facts presented by the
chairman of the study of education in Papua that there are still manyeoh®&puans or
approximately 70% experience delays in cognitive development. One of the three aspects
studied is the aspect of reading (Cepost, 2009).

With the conditions as described above, there is a problem that allegedly unreasonable
or irrational to shools in remote areas can yield close to 100% of their students. Therefore, it
is necessary to study a mapping or search among: (a) the results of NE with the real
conditions of each school area, (b) the results of NE with the ability of teachers, (c) the
results of NE with learning device, (d) the results NE with school management system, (e)
the results of NE with educational facilities, and also between the results and the graduation
NE culturally. Or in other words, the absorption of good studentgybrdgainst the subjects
studied, especially in the subjects of English tested nationally (which is included in the
national exam) would also be balanced with the achievements of a minimum standard of
eight National Education Standards (NEShmnimum conpleteness criteria (MCC).

The purposes of this research aretap t he students6é6 compete
competencies, find the causes of students do not master certain basic competence, and find
alternative problersolving model to improve the compete of learners. The study will
specifically address the following research questions: (a) How is the map of competence of
Senior High School (SHS) students at Sarmi and Mamberamo Raya regencies towards each
of the EFL basic competence? (b) What are thesai@ve factors that may cause the SHS
students at Sarmi and Mamberamo Raya regencies do not master the EFL basic
competencies? and (dJhat kind of alternative problesolving models that can advance the
competence of the student$Re findings of the m@ping study of competencies and the
causatives factors of the inability of students to master the certain basic competencies it will

be able to create a suitable implementation model for troubleshooting.

B. Methodology
1. Research Design

It is a descriptive- qualitative research design as the purpose of this study is
describing the education competency achievement data in SR and MRR focused on the

mapping competencies absorption of English subject that tested in national examination.
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2. Populaion and Sample
Entire High Schools in SR and MMR (both state and private schools) which

encompasses of four schools. There are three senior high schools in SR: SMAN 1, SMAN 2
and SMA YPK, and only one state SHS in MMR. This study applying sdatpling
technique in determining the sample of the research (as the population is very limited).
3. Data Sources and Instruments

EFL teachers, students, principals and school administration staff. There were four
EFL teachers of four senior highchools as the representative of research sample.
Instruments for collecting data are figldtes observation, interview format, documents
(l esson plans and ot her, text books, and ot
basic competence.
4. Data Collection and Analysis

Data were collected by observing the entire school environments, and the activities of
the learning process at each high school sample. Data were also obtained through interview
with several students of each class, princigal, teachers, and schools administration staff.
A qualitative design (Bogdan & Biklen, 1992; Creswell, 2007) was selected to be the most
appropriate research approach for this study because of the nature of the research questions
and the intent of the rearchers to gain an-ghepth understanding of the environment of

school events and instructional process.

C. Results and Analysis
1. Results

In this section, it will described the results of data analysis that includes: (a) mapping
results of national eminations in 2011 and 2012 for English subject in the district of
Mamberamo Raya and Sarmi, (b) some of the causes of low absorption of English subject at
high school students in MRR and SR, and (c) the participation of parents and communities in
the inplementation of education.
a. Mapping of English National Examination in KMR and SR

In this section, it is presented the results of research which included the mapping of
national examination results of English subjects in 2011 and 2012 at Senior Hayhl Bch
MRR and SR. it is presented Successively the absorption rate and passing rate in the past two
years in 2011 and 2012 in the form of the following tables.
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Table 1. Graduation rate and absorption of English NE 2011 in MRR

Major & Test Graduation Rate Absorption (mastery Range
Pact KKM60< KKM60 KKMG60< KKM>60
>

IPS (only one 19 (30%) 31 (62%) 07 56% 8071 99.99%
pact)

Table 2. Graduation rate and absorption of English NE 2011 in SR

Major & Test Graduation Rate Absorption(mastery Range)
Pact KKM60< KKM60 KKMG60< KKM®60>
>

IPS (only one 27 (54%) 23 (46%) 10,417 56% 61.85- 93.64.
pact)

IPA (only one 24 (48%) 26 (52%) 7,51 60 62,51 97,5
pact)

Notes:

KKM = Minimum Completeness Criteria
NE = National Examination

MRR = Mamberamo Raya Regency
IPS = Social Science Major

IPA = Physic Science Major

Table 3. Graduation rate and absorption of English NE 2012 in MRR

Major & Test Graduation Rate Absorption (mastery Range)
Pact KKM60< KKMG60> KKM 60 < KKM > 60

IPStest pact A 13 (26%) 37 (74%) O (3)i 31,58 63,161 99.99

IPStestpact B 9 (18%) 41 (82%) O (4)i 26.32  63.161 99.99

Notes:
0 (3) = there were 3 competencies or questions not answered

0 (4) = there were 4 competencies or questions not answered
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Table4. Graduation rates and Absorption of English NE 2012 in SR

Majors & Pact Graduation rates Absorption (mastery Range) of
English
KKM60 < KKM 60> KKM< KKM >
IPS Pact A 23 (46%) 27 (54%) 2,631 59,65 61,41 92,98
IPS PactB 25 (50%) 25 (50%) 0,897 58,04 60,721 93,75
IPA Pact A 15 (30%) 35 (70%) 07 60 62, 51 99,99
IPA Pact B 12 (24%) 38 (76%) 2,561 46,5 64,11 99,99

The investigation results within the last two years (2010/2011 and 2011/2012) of
national examinations of English subjéstproblematic for students in high school in both
regencies. Some of the basic competencies that appeared in NE matters were answered
incorrectly by students. The wrong answers on items represent certain basic competencies. It
also shows the absorption students’ basic English competence. The absorptive capacity on
the basis of competence in English is still not good or satisfied.

Some of the basic competencies that appear in NE for an English course in the twos
regencies as presented in Table 1 toGfaduation competence and absorption of English
competence of high school students at MRR and SR 2011 of NE results issued by BNSP
(Board of National Education Standard). For SHS in MRR that 19 questions out of 50 were
in the position of under KKM. Onguestion of 19 (30%) questions under the KKM was not
answered by the examinees. Absorptive capacity on the NE result of under KKM showed
the range of G 56, while the range of absorption above the KKM showed 88.99. For
SHS at SR, there werevd majors, IPS (Social Science) and IPA (Physic Science) followed
the NE. The graduation rate and absorption for the IPS indicated that 27 (54%) questions of
50 questions were identified on the position of under KKM or smaller than KKM and the
range of absorption for the questions of under KKM indicated 10.88.38 while the range
of absorption of questions above the KKM were 61.83.64. As for English IPA major
showed that the graduation rate of 24 (48%) questions were in the positioreof KKt
and 26 (52%) questions of 50 questions were above of KKM. Then, the absorption of
guestions under KKM was indicated on the range of 7.5 to 60 and the absorption stage of

guestions above the KKM was on the range of 62B.5.
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b. Some cause$¢ low of English absorption for SHS students in MRR and SR

Based on the results of the Focus Group Discussion (FGD) and direct observation to
the location of the study, the researchers found some causes of the low of English absorption
for SHS students iMRR and SR to some basic competencies in English lessons which were
tested nationally because of nfuifillment of the eight (8) Indonesian SNP (National
Standard of Education), namely: 1) content standard, 2) process standard, 3) competency
standarg 4) educational standard and educational staff, 5) standard of facilities and
infrastructure, 6) management standard, 7) financing standard, and 8 ) assessment standard.
Instead of the eight SNPs, it was also suspected the causes of low absorptigisbfiin
MRR and SR were caused by the culture of student learning, the carrying capacity, and
community participation.
1) Content Standard

The curriculum is the main standard in conducting the process of education and
learning in the school, but it wasiown that SHS in MRR and SR were: (a) Schools did not
have their own EULC (Educational Unit Level of Curriculum) documents; (b) English
teachers claiming to have documents that copy paste of EULC from NSP, but the document
was not stored in the scho@t) schools did not determine load local content subjects yet; (d)
schools had not yet developed the standard of extracurricular program activities, so even
though there were extracurricular activities but they were not based on the talents and
interestsof students; (e) English teachers rarely gave structured or unstructured assignments,
and (f) KKM (Criterion Complete Minimal) of English subjects had not been determined yet
based on the analysis of indicators on the basic competence.
2) Processingstandard
(a) Senior high schools syllabus in MRR and SR was a copy of the other schools, so that the
English teachers did not know the compatibility with the SKL (graduation standard),
curriculum guides, and its compatibility with the components of thakays; (b) Teachers
rarely prepared lesson plans for the instructional process; (c) There were not all teachers'
lesson plans prepared in accordance with the principles of lesson planning and they did not
accommodate diff er en school$ddaot previdestéxtbaoks and atbet e r s ;
learning resources were sufficient to use in the learning process; (c) There were not all
teachers use the books in the library as a learning resource for the learning process; (f) There
were not all teachenstilize the school environment as a learning resource for the learning

process; (g) There were not all teachers use multi media and methods appropriately with the
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character of the topics and themes of learning materials to create interactive learrésg,proc
inspiring, fun, challenging, and motivating learners;
3) Graduates Competency Standard

(a) There were not all students had the grades report in accordance to KKM English
standard; b. not all learners are always complete assignments and homeaydhnlesg were
not all students use the library, language laboratory, and the environment as learning
resources in completing their tasks; (d) there were not all students learn to express their
experiences in the implementation of weekly language, spea&st, English debate, art and
culture; and (f) schools did not provide the skills and personality development activities to
students.
4) Education Standard and Educational Personnel standard

(&) The number of English teachers at each school in the MRIRSR were not in
accordance with the ratio of the number of students; (b) there were not all teachers of English
had their teaching certificate; (c) English teacher education qualification was appropriate, but
there were not all English teachers lsafficient experience in teaching English; (e) Most of
English teachers had very low in pedagogic, professional, social, and personality competence.
5) Infrastructure Standard

(a) There were not all senior high school had a decent library in accordahdbevi
ratio of the number of students; (b) The number of textbooks for independent learning for
students was not sufficient yet; and (c) there was not every high school had a language
laboratory, even if there was a school had a language laboratatydiminhot facilitate with
the power of electricity.
6) Management Standard

(&) School or the principal did not have descriptions about the main tasks and
functions of educators, including teachers of English; (b) School or the principal did not
evaluate he process of learning English both semesters and annual; (c) schools did not
prepare supervision program for teachers and administrative staff in accordance with
National Education Standards (NES).
7) Financing Standard
(Internal problems of the schodi did not affect the competence of teachers and students).
8) Assessment Standard

(a) There were not all English teachers could create and prepare the KKM of English

subjects; (b) There were not all English teachers prepare the blue prints of teshanstru
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rating, and assessment rubric; (c) There were not all English teachers to inform basic
competence, a minimum completeness criteria (KKM), judging techniques and assessment
rubric to students; (d) There were not all English teachers apply the techpiculeservation

during the learning process took place whether in the classroom or outside the classroom; (e)
There were not all English teachers to give feedback or comments that educate against
judging results; and (f) There were not all English teashmplemented the improvement

and enrichment based on the analysis of rating.

c. The role of parents and the community in the implementation of education.

In addition to the components of eight (8) SNP into the causes of low absorption or
not achievinghe standard of competence and basic competences of English tested nationally,
it was also caused by the lack of participation of parents and communities in the
implementation of education. From the observation and FGD on high school teachers in the
MRR andSR were known that:1) The schools did not involve the parents or guardians of
students in the implementation of the school programs; 2) Schools did not currently have and
form a school committee; 3) The meeting between the schools and parents wasevany ra
the level of presence of the parents was also very low; 4) the parents and the community
were not involved in decisiemaking in schools; 5) English teachers rarely, even never
communicated with parents about the issues facing their children aolsemd 7) parents
and the community did not understand and were not involved to promote learning programs
in schools.

2. Discussions

In this discussion section, it will be described, (1) absorption of English lessons as
one of the subjects tested wai@lly in high school in MRR and SR, (2) alternative solutions
to improve the absorption of basic competence of English, and (3) alternative of problem
solving model that can be implemented in both the short and long term.

1) The absorption of English asne of the subjects tested nationally at High
Schools in MRR and SR
The graduation rate and absorption results of English NE in 2012 for the two
regencies, MRR and SR (see Tables 3 and 4) indicated where, out of 50 questions package A
was found 13 (26%) questions under the KKM and three of the 13 questions were leelow th
KKM and were not answered by the examinees. The Absorptive capacity of national
examination of English test for package B in MRR showed 9 (18%) of 50 questions were

about the position under KKM, and four questions of 9 questions below KKM were not
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ansvered by the participants. The national examination of English language test for package
B indicated that the passing rate of the examination was high enough on the position 82%.

For Sarmi district, there were two departments took the national examimdiich
majoring in social and science. For IPS major that took package A of English test, there
were 23 (46%) questions of 50 were under KKM and 27 (54%) questions were above the
KKM and the absorption questions below KKM illustrated theyear2.63 to 59. 65. On the
other side, the test of the English language package B showed 25 (50%) of 50 questions
were on the position under the KKM and other 50% were located on the position above the
KKM. The range of absorptive capacity on competesiciof English under the KKM was
0.89- 58.04. Then to majoring in science, about the English absorption package A, it was
identified that 15 (30%) of the 50 questions with a range of 0 to 60 was positioned below the
KKM. As for the English package B, thgraduation rate showed that 38 (76%) of the 50
guestions in English were in the position above the KKM and the remaining 12 (24%) were
in the position under the KKM with absorption range 2:56 to 46.5.

From the analysis of mapping, the absorption oglish competency was tested
nationally there were some basic competencies that were not well understood by the
students, there was even a basic competency that was not understood completely by the
students. As national test of English in 2012 in two distrMRR and SR. MRR still had
only Social Science major, for the test questions of the English language package A, it was
found 13 competencies (questions) below KKM and three questions which were not
answered by the examinees. For about nationalpgestage B, it was identified that nine
competencies or questions were categorized under KKM and four among the competencies
could not be answered correctly or not be answered by the examinees. Basic competencies
which were tested, seemed difficult fdret examinees especially on the competencies of:
determine a general overview of the contents of the conversation, determining the ultimate
mind paragraph written text narrative form, an overview of the contents of a written essay in
text form (discussiondescriptive, exposition, narrative, recount, report), determines the
general description of a conversation, and others (see tables 1 and 2).

Similar with Sarmi district, the level of absorption of the test package A English for
the Social Science showedaththere were 23 questions on the position of below the KKM,
and the two questions of which were at the lowest basic competency 2.63 on questions
number 28 and 35. Basic competency at question number .28 states that, "determine the

ultimate mind paragphs of text written form of a narrative and question number 35 by basic
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competency, fAdetermining the main idea of pa
a report.o For science major, I n Enmllbsh te:
guestions of 50 on the position of below the KKM, and one of them was not answered by the
examinees, such as question number 28 with basic competency, "determining the main idea
of a paragraph of written t expackdg®B, the leavest ne ws
absorption level of English competency below the KKM was 2.63 with basic competency,
"determining the main ideas of a paragraph

Based on irdepth interviews and focus group discussiongiais known that almost
all teachers did not understand EULC and bills that should be
implemented in the curriculum, such as the preparation of syllabi, lesson plans, types of
assessment, determine the minimum compés criteria (KKM). In the process of learning,
all teachers of English from the two districts was still using teaching method traditionally that
teachers as learning centers, the use of media and teaching methods had no any variation yet.
Assessments aanistered by the English teachers were more dominant to assess cognitive
domains that assessed and tested the results of the student memorization. Learning English
was done by teachers more focused on teaching structure than teaching language skills. Eve
if they taught language skills, they just taught reading skill, while other skills such as
listening, speaking and writing were almost never taught.
2) Alternative solutions to improve the absorption of basic competence of

English

Alternative solitions will be described in this section, among others: (a) the
management system (MBS), (b) curriculum, (c) educators and education personnel, (d) the
educational facilities, (e) student s, ( f)
school clture
a) Management System

As a school in general, it has to have a vision, mission, and the purpose as a reference
in the provision of education in schools, so it was absolutely necessary that the development
of the school program. Various programs aggaloped to be relevant to the mission, vision,
and mission of the school as well as various forms of elaboration which more detailed,
structured, and flexible enough to be implemented in schools (MONE, 2005).

The development of school programs should hh@naged through a systematic
phasing with steps that can be accounted for, both academically, juridical, and social. In

addition, the development of school programs must also consider the potential and the ability
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of schools (Dediknas 2008; Director Gend?®PTK, 2007). Thus the school can determine
how big the opportunities that exist on the program that was developed to be applied as a plan
of action that can be taken with a high success
It was known that senior high school management in MRR and SR \bidme

target in this study was not good yet. The average of SHS had not set the goals aedshort
planning, medium and long term in accordance with the standards of NSP. Therefore it was
necessary to design some programs that could be developedindhicie: (1) determine the
vision, mission and objectives of the school, (2) dissemination and consolidation of school
based management and quality management of education, (3) designing the semester
programs and annually programs, (4) increase cooperaitith stakeholders, (5) enhancing
the implementation of the principles of independence, transparency, participation,
accountability, and sustainability of school programs, (6) conduct and improve supervision,
monitoring, and evaluation of school progsar(v) conduct workshop to determine KKM for
each lesson, (8) provide the information request service, giving information, and
complaining service from the public relating to the management of the school, (9) provide
and make the description of the datand functions of education and educators.

Alternative strategies in a concrete probisaiving actions, namely:
. conduct workshops and training internally at the school,
. cooperation with the school committee,
. carry out irhouse training or mentioig for school leaders,
. cooperation with other agencies, especially in developing school management,

. internships and visits to schools that have been developed, and

o g~ WN PP

. building cooperation with university and LPMP (provincial quality assurance
institution).
b) Curriculum

The Article 17 of Government Regulation in 2005 states, EULC high school and
vocational school, or other equivalent forms developed in accordance with the educational
unit, the potential of the region, the regional charésties, social culture of the local
community, and learners. Each school developed curriculum based SKL (graduation
competency standard) and content standards and follow the guidelines established by the
National Education Standards Board (BNSP).
Based onthe results of focus group discussionsgepth interviews, and observation

of all English teachers in the MRR and SR, it was known that all schools as venues of
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research did not have EULC (Education Unit Level of Curriculum) in accordance with the
chamlcter of each school. Teachers of English copied paste the syllabus of English from other
sources. Deputy had of the school curriculum also claimed to have EULC documents copied
paste from BNSP. Since all schools did not have a curriculum that was méuke shool,
SO0 many academic activities, extracurricular, educated personal development, and the
potential of student could not be executed properly. This case of course made the students
became passively, lazy, uncreative and unproductive and at thé ended on the poor
achievement of studentsd English | earning.

To improve absorption and student learning outcomes in MRR and SR, it was
necessary to develop EULC. EULC development aims for the realization of the document of
EULC in school according o t he conditions, studentso pot
The benefit of school curriculum development was expected to provide maximum
opportunities to the students to build and find their identity through a process of learning or
active learnig, creative, effective, and fun (PAKEM) (Partnership Principal Force V, 2007:
71).

Alternative action strategy and problem solving concretely can be conducted, namely:
(1) conduct a workshop or training internally in each school, (2) cooperation with BRWMP
Local Education Department, (3) conduchiouse training or assistance for the drafting team
of EULC, (4) building cooperation with other relevant institutions, (5) apprenticeship and
visitation to other schools that have been developed, and buitdiogeration with the
University which has teacher college and education science, and (6) conduct seminars with
teachers and education experts in other schools or education offices.
¢) Educators and Education Personnel

Definition of standards of teacheasd according to the Government Regulation
Number 19 year 2005 about NSP is-peevice teacher education and eligibility criteria for
physical and well mental for educators. Educators must have academic qualifications and
competence field of study or mnt knowledge, pedagogical competence, healthy spiritual
and physical, and have the ability to achieve national education goals. Academic qualification
is a minimum level of education that must be met by an educator (teacher) as evidenced by a
diploma orcertificate of membership to the relevant provisions of law applicable (MONE,
2008: 45).

Based on the observations to research sites in MRR and SR, it was known that

educators, especially teachers and educators of English in high school in MRR and SR
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inadequate or lacking in terms of both the number of English teachers and competence. The
number of English teachers from the two districts Mamberamo Raya and Sarmi were 8
English teachers. Each school had two teachers of English from four high scheotgeteit
research. Each school had two the administrative personnel (education personnel), but two
senior high schools did not have the administrative personnel, namely Mamberamo Senior
High School and YPK Senior High School in Sarmi district. A few of Eeglish teachers

also taught other subjects were like Indonesian because of a shortage of teachers. English
teachersdo competency, especially in pedagogi
low because the reason was for almost all teachersxytience of teaching = 3 years and

only one teacher of English had almost 15 years of teaching experience and had obtained her
teaching certificate. The attendance of teachers in the learning process reaches> 50%.

Conditions of educators (English teard)eand high school educators in MRR and SR
were suspected potentially causing low level of absorption and achievement of students
learning English. Incompetent educators, especially the low pedagogic competence would
lead lower student learning outcomé@sherefore, it was necessary to develop alternative
solutions of the problems.

Alternative strategies in a concrete problsoiving actions related to educators and
education personnel, namely: (1) workshop to increase the competence of teachers in English
language studies on the development of EULC; (2) workshops to improving the competence
of teachers in the development of learning strategies, Contextual Teaching and Learning
(CTL), mastery learning, and PAKEM; (3)-house workshops/ training for improg
teacher competence related to media development and learning methods; (4) workshops on
aspects of improving the competence of teachers, pedagogic competence, professionalism,
social and personality; (5) internships and visits to increase the competgnaeipals; (6)
collaboration with other agencies to increase the competence of teachers in ICT, and (7)
workshop about supervision system and monitoring of teachers and education personnel.

d) Infrastructures Education Standard

The infrastructure staadd of education according to the Government Regulation
number 19 year 2005 about NSP is the national standard relating to the minimum
requirements of the land, classrooms, places to exercise, places of worship, libraries,
laboratories, workshops, playgmds, places of recreation, furniture, tools and educational
media, books, and other learning resources, which are necessary for the support of the
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learning process, including the use of information and communication technologies (Dirjen
PMPK, 2008: 47).

The condition of facilities and infrastructure were inadequate in MRR and SR,
allegedly very influential on the level of mastery and absorption of student learning
outcomes, especially on the unavailability of text books in English and for all othectsubje
and textbooks which were relevant and support the field of study learned in school. Lack of
adequate facilities and infrastructure to support the learning process could potentially weaken
the competence of student learning outcomes, therefore it ne@esssary to develop
alternative solutions to the problems.

Alternative action strategy of problem solving concretely related to facilities and
infrastructure, among other things:

1. Form a special team to handle the development of infrastructure.

2. Corducting workshops and training internally at the school.

3. Cooperation with the school committee.

4. Collaboration with institutions and agencies or publishers for the procurement of
textbooks.

5. Cooperation with business world and industry.

e) Stulents

Center and focus of learning activities in schools are the students. Students are the
main subject of the learning process. Success or failure of the learning process, is highly
dependent on the readiness and ability of students to learn. Optitttigitgarning readiness
and ability to learn the key to the success of the learning process in schools. Therefore, it is
essential to engage students in school activities or by giving responsibility to them and on the
other hand teachers should strive tovg in the students a sense of ownership of the school
and learning. Forms of student involvement can vary, generally can be done through
designing curricular activity programs, life skills programs (life skills), guidance and
counseling services, or careguidance.

The monitoring of studentsdé progress is
activity to plan learning strategies, change and choose appropriate learning methods and
accommodate all students' learning styles. Associated with these pspbdachers need to
pay attention to the activities of homework that should be given to students and ratings and

feedback given.
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Related to the monitoring of students' progress, teachers of English in the MRR and
SR had not been able to use the assessmsuits to determine the strategy and to determine
whether their teaching methods had been effective or not. Teachers rarely gave feedback of
the student work quickly, and the work and accomplishments of students in the school were
never reported to theapents and the local education office. In fact, if student performance
reports were distributed to all teachers, it could be used as alternative plans and
improvement.

f) The role of parents and the community

The participation of parents and communitiesanools in MRR and SR had not been
much empowered. That was, there was no communication and parent involvement to support
the implementation of education. Whereas the involvement of parents and the community
were learning stimulus in school (Partnerdhipcipal, 2007). Parents and the public should
be able to serve as representatives of service users that could affect school education to be
effective. The traditional role of parental involvement should not be ruled out, such as
cooperation with the sdol in providing tutoring and foster discipline to their children.

Besides parents, community in general ¢ needs to be empowered optimally to provide
support to school. According to the government decision number 044 / U / 2002, empowering
the community irorder to improve quality, equity and efficiency of education management in
schools accommodated by the school committee which is independent and has no hierarchical
relationship with government agencies. Therefore schools in MRR and SR should be: 1) to
form school commi ttee; 2) The school may i n
progr ams,; 3) frequency of meetings between
improved; 4) parents and communities must be involved in making decisions at the school; 5
teachers must often communicate with parents about the problems faced by students in the
school; and 6) the parents and the community are given an understanding to participate in
promoting learning programs in schools.

3) Alternative Model problem solvim

The alternative of problersolving model in this study that can be implemented are
cases which are considered urgent. Indeed, Senior High Schools in MRR and SR are in a trap
and classified as severe pain problems. Eight (8) of SNP are as a barommiesdaring the
degree of readiness, effectiveness, and progress of schools that ideal according to national
standards. There are no standards at adequate positions, wholly inadequate. However, of the

eight SNPs were suspected as the source of the prafléow absorption competence of
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students to the national examination results for English. Subsequently, there were two SNPs
which considered the most urgent to look for alternative solutions that can be implemented
immediately, namely the content stardarand process standard. Content standard includes

EULC development and learning devices, while process standard covers teaching and

learning processes and the devices attached to them.

Conclusions

Graduation competence and absorption of English competaf high school students
at MRR and SR 2011 of NE results issued by BNSP (Board of National Education Standard).
For SHS in MRR that 19 questions out of 50 were in the position of under KKM. One
qguestion of 19 (30%) questions under the KKM was nwwared by the examinees.
Absorptive capacity on the NE result of under KKM showed the range 660while the
range of absorption above the KKM showed-89.99. For SHS at SR, there were two
majors, IPS (Social Science) and IPA (Physic Sciefatlewed the NE. The graduation rate
and absorption for the IPS indicated that 27 (54%) questions of 50 questions were identified
on the position of under KKM or smaller than KKM and the range of absorption for the
guestions of under KKM indicatedd#41 - 58.38 while the range of absorption of questions
above the KKM were 61.8593.64. As for English IPA major showed that the graduation
rate of 24 (48%) questions were in the position of under KKM and 26 (52%) questions of
50 questions were abevof KKM. Then, the absorption of questions under KKM was
indicated on the range of 7.5 to 60 and the absorption stage of questions above the KKM
was on the range of 62-:97.5.

Based on the results of national examinations in English two years 2612044
showed that it is very satisfying when seen from the graduation level, because all the
participants of national exams in the district of Mamberamo and Sarmi nearly 100%
graduation rate. From the distribution of grades issued by the central BNS&i@uklc
assessment department of national education, national English exam results in 2011 showed
that the average value of 6.90 to the achievement of the lowest value of 4.80, and the highest
value of 7.60. While the results of national exam in 201Zatdd that the average value
was 6.98, and the achievement of the lowest value was 4.95, and the highest value was 7.89.
However, if it was viewed from the absorption, it was appeared that English test package A
and package B seemed quite difficult fine students in Sarmi district. For about test

package A to social major, there were 23 (46%) of the 50 questions under the KKM, as well
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as the test package B, it was more difficult for the participants of social that 25 (50%) of the
50 questions belo KKM (see table 4).

The cause of the low level of absorption of English lesson allegedly due eight (8) NSP
being minimal requirements are not met, or in other words are inadequate. It could be
concluded that all of the standards required by BNSP to ligbots in MRR and SR was
very low, such as on content standard, all schools in the two districts Mamberamo and Sarmi
indicated that they did not have the EULC document which created by themselves.
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Abstract

The Common European Framework of Reference (CEFR) was originally intended to
provide a common basis for language learning, teaching, and assessment for Europeans. At
present, the framework is being implemented in the field of language education across the
world. Among European Member States and other European countrie€hdfember
States), the CEFR is adopted progressively in education, while a limited number of research
projects have been conducted to further produce language proficiency standahdslaimd]
the CEFR was introduced in 2015. This study investigated on the implementation of the
CEFR, initiated by the Thai Ministry of Education as an instrument for comparing language
proficiency levels and facilitating the use of English, in a rural ementary school.

Participants were 33 negnglish background first graders and 19 English language teachers

English Department Faculty of Humanities and Social Sciences Khon Kaen University 123 Mittrap
Muang Khon Kaen 40002 Thailand
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in the district. The research design is experimental, involving a control group and an
experimental group. The research instruments were 5 Mini Phonics Books developed by the
research team that were delivered to classes using the Communicative Language Teaching
approach. Tasks and activities were designed according teBeasid Language teaching
approach. The interviews were administered to the teachers to find needs and problems in
implementing the CEFR into practice. The results reveal that the scores mistiest in
theexperimental group are significantly higher than the saarésecontrol group (at .05).

Also, the enebf-lesson exercise scores of the target students increased from Mini Phonics
Book 1 to 5. The problems that surfaced from the intervigvere varied from personal,
academic, and organizational issues in teaching English. The discussion shares insights on the
implementation of the CEFR outside Eurdpan international controversy. The research
outcomes are expected to lead to sustainaideesfective ways in improving teaching and

learning of English at primary school level.

Keywords: CEFR, English Teaching Methods, Phonics Teaching Method, English language
teachers, TasBased Teaching

Introduction

The familiar international proficiency tests, for example, the Test of English as a
Foreign Language (TOEFL), or the International English Language Testing System (IELTS)
have been used to determine the ability of English users for several deBadesiy, the
Common European Framework of Reference for languages (CEFR), which provides six
proficiency levels for foreign language learning, was introduced to the Thai English teachers
as the framework for teaching, learning and testing English languageinmaryrand
secondary school levels. CEFR determines English users into 6 levels. The first levels, Al
and A2, are called a 6basic userod. B1 and E
highest levels, people who have a good command of English tallGi and C2 are
considered O6Proficient Us erdsdatements, emphasizigl s ar
actionoriented approach of the creators of the CEFR. (European Commission, 2012).
English learners are assessed the ability in using Englishtivéie cardo-statements. The
cando-statements are thus used to determine the level of what a learner could do to what they
should be able to do in effectively communicating at the determined CEFR level. The five

different skills: listening, reading, spef interaction, spoken production, and writing are the
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presented together within the edo-statements. In this sense, it would be clear that both
learners and users of foreign languages are regarded as members of a society who accomplish
tasks in certaircircumstances and within social contexts. Even though the CEFR has been
mentioned as guidelines toward the success in building a shared understanding of levels,
facilitating the setting of realistic learning targets for a group, and relating outcomeatto wh
learners can do next successfully perform a particular job, or pursue university studies using
the language, and so on, there are several issues in applying it into classrooms with low
proficiency in English. Unlike in Europe, the CEFR is regarded dleciyge in the
implementation process to several Asian countries including Thailand. This paper inspects
the process and outcomes of how the CEFR was applied English subjects in an elementary

school in Northeastern Thailand.

Research problems

Regardless foenormous budget allocated to improve English education in Thai
schools, the outcomes do not match the huge investment. As evident in the English
Proficiency Index (EF, 2014), Thailand had low proficiency, Thailand is in a serious situation
as the profi@ncy of English language of the citizen could be getting worse. In addition, as
one active member of AEC, Thailand is definitely in need of the citizens who are well
equipped with the English communicative skills. Several studies disclose critical problems
which involving the policies, the teachers, the learners and the instructional materials in
classrooms. In details, the policies are usually planned from the top to be implemented by the
practitioners who have little say or contribution in what they am&ct. Unfortunately, as the
English language are considered the core part of the language policy, ignoring their voices
attributes to low quality in teaching.

In addition, a significant number of these teachers in English language possess low
language priiciency and out of place training. As CEFR has just adopted in Thailand, there
are a limited number of research done in this area. However, several studies targeting at
primary school level indicated that most of the Thai teachers who teach Englismemtley
school did not have the degrees in the related field. Moreover, they were nequipibed
with English language skills suitable for English classes. This includes the lack of
background knowledge of theories and methods of teaching Englishobivisus that those
who are not prepared with the content in neither English, nor do they have pedagogical skills
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are naturally nervous in classroom. In there, the English language teachers are also required
to use vocabulary knowledge and pronunciatiahssk

According to the students who have more than a decade devoted to English subjects
before commencing in higher education, they are found skeptical in their English
proficiency. As evident in the Test and Score Data Summary for TOEFL during 2011 to
201 2, Thali |l earnersod6 average TOEFL scores ar
(Thai = 75, International = 80)In ASEAN, Thai English proficiency is behind Indonesia,
Malaysia, the Philippines, and Singapore.

The low proficiency in English of fai learners may partly due to the limitation of
instructional media and techniquedn classrooms, students learn English in dry
environments with almost no exposure to language use and practice. The English lessons are
isolated and lifelessThai learrers are known as passive learners, while English classes are
naturally delivered with the grammamnslation method.

Due to several criticisms toward the English language education in Thailand, the government
agreed to use CEFR as a direction in teachiegrning and testing of English language.
Toward this change, the groups being affected the most are the elementary school levels,
according to their readiness in applying the framework to practical Tises. study thus

aimed to look into the implemenian of the CEFR in a rural Thai elementary school.

Research Questions

As it has always been recommended, the most successful classroom with the CEFR is
when it focuses on the useful outcomes of language learning teaching and lesson planning. In
practial, the lesson design should focus on what exam grades mean in terms of specific skills
and abilities rather than simply the grades themselves. The question raised is how the teacher
link teaching to the CEFR in a very effective way to achieving thislldva teaching to
focus on the strengths and weaknesses which are helping or hindering learners. This study
therefore conveyed two research questions.

1. How the lessons designed with the CEFR can dos implemented in the classroom?

2. What are the problems andeus perceived by the teacher in using the CEFR in

lesson planning and teaching?
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Research Methods

This study employed an experimental research model (@upsrimental design) to
study how the English language class relying on CEFR was arraimgedhe main focus of
the work was on the effects of the Communicative Language Teaching andakesk
|l earning on the studentsd pronunciation abil
small district called Phra Yuen, Khon Kaen Province. Thequtoe lasted for one semester
(months)

The participants

The participants were 33 ndinglish background first graders and 19 English
language teachers in the district. The research design is experimental. The lessons were
designed and planned according @&FR can do with the three language teaching and
learning approachegl) Communicative Language Teaching, (2) FBsised Learning and

(3) Phonics Teaching Theory.

Research Instrument

This research employed 2 research instruments. To investigdeathiag outcomes,
the Pretest Posttest on phonics was udadaddition, to find how successful the lessons
planned and designed with the CEFR can dos were, the interviews were employed. There
were 2 groups of participants: the control group and theriemestal group. The former
group was taught with the designed method while the latter group was taught with a normal
teaching method. the Pretest was administered to the 2 groups prior to the start of the
experiment.

For the ongoing class activities, th&ER can dos were employed as guidelines in
planning and designing the learning activities. The five key concepts ebaaskl learning
approach proposed by Nunan (1991) which are (1) Focus on learning through interaction
using the target language, (2) Time of realworld instructional media, (3) Linking language
learned in the classroom with language used outside the classroom, (4) Learning the language
and learning process at the same time, and (5) Bringing the personal experience of the class
as part bclassroom learning were applied to the phonics lessons. Accordingly, the five mini
phonics books were created. The tasks in in the books were therefore developed by using the
explanation of the stages in using tdslsed activities. as explained by Will{2012). The

activities were then divided the tabksed teaching into three main stages:
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1. Pretask phase which refers to the time that the instructor introduced the subject. At
this stage the teacher includes useful vocabulary and phrases for the f@gpare the
students for the task.

2. Task Cycle phase is the period when the instructor gives the learner the opportunity
to work independently so that the learner can freely use the language. Also, students prepare
the reports about their tasks. Liatdhe teacher asks the students to present the work in several
forms, for example oral presentation, poster,-pig/s and etc.After that, the instructor
comments on the report.

3. Language focus phase is the time students devote to check their gwaganto
reflect and to examine their assumptions in the language structures.
In addition, the 19 teachers in English language undertook the English proficiency self
assessment survey and sestmuctured interviews with the researcher. The survey was
creded using the CEFR sedfissessmentT he t eachers read the O6can
level and rated their proficiency accordingly. The results were to be analyzed to find the gap
between the selissessed and the perceived required level of Englidicipnzy. The semi
structure interview was carried out to find
di fficulties in teaching English | anguage.
teaching situations (school, workload, students, prifieakdevelopment activities), attitudes

and ICT skills in teaching.

Research results

Totally the 5 Mini Phonics and 18 learning activities were used in the experiment.
Table 1 show the percentage of samples who completed thédsstt exercises both as
group and as an individual.
The pre and posttest results

In answering the research question 1 enquiring how the CEFR can do were used as a
central point of reference for teaching and lesson planning in the classroom, Table 1 and
Table 2 are to be discuskeThe results of using the mini phonics books revealed that 17
lessons of English language skills training were undertaken. The lessons learned in Chart 1

show the percentage of sample. Each exercise is-d&sskl exercise.
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Table1 A comparison the alphabet recognition (before and after) of the

experimental and control groups

26

25
22 23

Number of Alphabets

Before After Before After

Control Experimental

e Min - e Max s Average

Table 1 shows the that tiesks, designed with the CEFR can degre able to significantly
increase the posttest scores of all the samples. The students could recognize the more English
alphabets when tested at the end of the 17 lessons. Therefore, the research questions 1 could
be that the innovation designed and planner with the CEFR can dos have the positive effects
on the studentsd alphabets recognition abil
according to the sounds they heard.

In addition, both groups were testdebit listening ability of cvc (VoweConsonant
Vowel) words (e. g., CAT BAT BUS TON NET) with the dictation test 2 (adapted from
Phonics / Decoding Screening TesB.y comparing the pre and po
found that they were able to match tlverds they heard to the words they saw better as
presented in Table 2.
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Table 2 A comparison of 10 word dictation results
16
14

12

| ||
) II I - m
o 1 2 3

Number of words

(=1}

Mumber of students
[= =]

=

ma

mControl m Experimental

According to dictation test, the experimental group outdid those in the control group.
From Table 2, it was found that none of the students in both groups were able to write the
words they heard. The score was 0. However, the posttest results showed that both groups of
learners showed the ability to write the words being dictated. 68% of the control group could
write the words they heard correctly, while 88% of the participarttseiexperimental group
were able to do this thing.

According to the results, all the 24 students in the experimental group made the scores
over 50% in their Phonics training package. The observations indicated that students could
make less in the firsti®nics practice.This is possible that the students had not learned the
vowel (ae-i-0-u) before. They could perform better from the second phonics onward. The
results were in contrast to the control group where the students could not pass at 50%.

To sum up, the pre and posttest scores in the experimental group were significantly
higher than those in the control group. In fact, the students' least developmental skills were
writing which was found to be mild to moderat€he mini phonics lessons, designand
planned with the CEFR can do, are therefore likely to improve students' English proficiency.
It is predicted that if the time for practice was extended, the student were to be able to listen,
read and write in English more fluently and precisely.

The results also indicates that innovation designed and planned according to the
CEFR can dos was reliable and effective in teaching the learners to mix, decode and

pronouncing words. It could help students learn how words are pronounced in English and
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allowed students to analyze the language with members of the group. This was found to be a
suitable way to work in the early stages of learning when learners were in need of motivation
and confidence in learning. The class activities were delivered to stugestgdging them
with participating in the grouporking atmosphereDuring the practice, students planned
how to get the job done and that they could learn from and use the new words (by means of
speaking and writing). The production was later given faekllbrom the instructor. This is a
significant stage of learning allowing the learners to analyze their own learning outcomes.

The CEFR, as found from this study, had considerable influence when designed along
with the taskbased learning activitieddowever, there are still significant concerns on how
the teachers in the Thai educational contexts who have with limited English knowledge and
competency consistently deal with the pedagogical use of CEFR. In addition, the
establishment of standards ofrd@n language proficiency in Thailand is unclear to date.
Apparently in the first case there are several ongoing training focusing on how the CEFR can
do descriptors are interpreted and implemented in classrooms (e.g., assessmeattiggal

and refleatve tools to develop and plan curricula and courses).

The interview results

In answering the research question number 2 on the problems and needs perceived by
the teacher in using the CEFR in lesson planning and teaching, the teacher was interviewed.
It was firstly found that the implementation of the CEFR in the mini phonic books, the
activities designed under the Communication Language Teaching approach significantly
rai sed studentsd interests and moti vaeldri on t
for their increased scores and also their increased ability in mixing consonants with vowels
and read aloud.

However, the teacher indicated that the CEFR can dos were challenging in practice. .
They can also distinguish the sound of the words wighvititten words. This is because the
CEFR required the teacher who held good English skills and the content knowledge of the
subject to deliver the lesson successfully. From the interviews with the 18 teachers in English
language who were in the same dasfrwere very enthusiastic in teaching English. However,
these teachers stated that they were not confident in teaching in classes due to their English
limitation. In fact, the interviews indicated that there were only 6 teachers out of 19 who had
the degees in the related fields to EnglisAs a result, they said that they were struggled

when teaching in classleachers used only a few English words ; for example greeting. The
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main class language was the dialeciS@&an), and they interchangeably use ¢entral Thai
language.They also tried to use English in giving commands, for example, Quiet please, Sit
down, and Stand up.

When asked about the lesson planning, the teachers said they found this was hard for
them to accommodate students at differgrades. Usually there were only a few English
teachers in a school. Thus one must teach more than one level (e. g.,-ggadeéehching
English from Elementary to Grade 6 made it a heavy task for teachers to prepare many
lessons. Besides, the teacheeyavassigned exteurricular work (e. g., coaching students
for sport competitions, or doing paperwork). While the teachers believed they had the skills
to use modern media to as their English language teaching tools (such as computers), the
main obstaclewvas that the schools were unable to provide them with the ICT tools (for
example audiwisual equipment, such as audio, TV, CDs and computers). In classrooms,
teachers used a variety of teaching techniques such as music, conversation, and games. The
teaclers had considerable experiences in developing teaching materials and share with the
others.

The most critical problem which could lead to the failure in implementing the CEFR
into practice, as seen from the teachers was support from their schoolofEssjunal,
development as 13 out df9 of them did not graduate in English majors. They were worried
about their lack of confidence in teaching pronunciation, answering questions about
vocabulary and structure in English in the classroom. The lack ofl&dge and proficiency
in English made the teachers feel uncomfortable and were unable to use commercial
textbooks. Several of them thus download the raadgle lessons from the Internet to teach

instead of using the activities in textbooks.

Recommendatons

In English language classes, the CEFR could make positive outcomes. However, the
Thai context, it requires a great deal of effort from all stakeholders. In addition, the change
should cover from the attitudes toward the English education philosoptdegractices to
the implementation to all educational levels. The teachers are recognized one most influential
factor in implementing the CEFR can dos. The results of this research are expected to lead to
an appropriate teaching style for English commatin in order to improve the English
communication skills of firsgrader students who are in the Northeastern of Thaildihes

could also mean the solution for one most critical issue in the English education in all the
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rural regions in Thailand. Alson the policy level, this study would result in further planning

and resource support at the national and international levels.
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Abstract

Thi s research explores studentsdé | evel (
practice of intercul tur al communicative cCcoOl
devel op a model of I1'CC. The researcher modi f

on dimensions that encompasses Attitude, knowledge, skills and awareness for developing
student séo | CC from diverse cul ture. Speci i
devel opment . The purpose of this research i
model for students in Indonesia universities. The researcher used the quantitative and
gualitative method that refer to large studies in which the researcher collect data from a
number of sites and employs a variety of gquantitative and qualitativecolétation and

anal ysis studentsé | evel o f I C, studentsé p
ICC model. Quantitative method is applied in order to find out the students level of IC and
Qualitative method then are use to determine the stugeattice of ICC, students strategy

to develop model of ICC to improve students ICC especially on the spoken part. The subject

of this research were 4 (Four) students in four grade levels with two classes, all English
students at English study program ofTK3P Yapis DompuNTB. Five primary data

collection techniques were used: Questionnaire, Interview, Observation, field note, and
Documentation. The result of this research indicated these 4 (Four) students are different

level of intercultural competence (ICThe students practice of ICC are knowledge, attitude,

skill s, and behavior (New Model(MichaelBixam, r es e a
1997) within different @ j ect i ves, farther, new model wi |
communicative competence (I CC) especially 0S8
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1. Introduction

Indonesia has complicated web of culture, it Ti28 different language in this country
(Crystal, 2000: 4, and Martin et al, 1999: .
speakers and 140 million second language speakers who speak it along their local language
and mother tongue with diversiltal customs and has large numbers of international
communities (Malaya, Chinese, Japanese, Singapore, Etc) and all these different groups
cultural within Indonesia. Intercultural Communicative competence (ICC) has been a vital
issue since the world begalntercultural competence can end disputes, save lives, radically
transform the existence of million of people; it can lubricate the wheels of education, industry
and business; it can help teams win, whether they be sports teams or teams of international
aid workers. I ntercul tur al competence has b
interact effectively with people from cultures that we recognize as being different from our
o0 w r(@uilherme, 2000: 297)

Many research results argued that the English proficiency of the Indonesian university
studentsé is stildl |l ow. AThe Menistry reve:
efforts suchs as held workshopdaeducational training and also provide a lot of scholarship
for students to pursue their studyKwklor the
2001: 35) Increasing the English Proficiency should be the main objective of every lecturers,
teachers, educator, students or stakeholder because it is a primary need for Indonesian
nowdays. Based on the researcher priglary observation at English study program of
STKIP Yapis DomptNTB showed, that the majority of the student end up with a fairly good
command of the English grammar, sentence structure and list of vocabulary items (lexis) but
with no competence for tharlguage use. Lecturers emphasized the teaching competence in
macro teachingkills (speaking, listening, reading, and writing), and mskils (vocabulary
and grammar) without emphasizing the developing intercultural communicative competence
(ICC).

The mportance of studying intercultural communicative competence (ICC) models is
faceto-f ac e i nteractions among peopl e of dever
intercultural communication is a process of the exchange of thoughts and meaning between

peopleo f di fferent cul tureso. The interactions
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had becoming increasingly extensive, for instance, some people may go to a foreign country
to receive their education and some others may work in a multinational firacaagt a job
assignment in other country. Intercultural communicative is needed in globalization era and
in international trade. This kind of intercultural interaction has already become inevitable and
necessary. In order not to be left behind, intercaltaompetence is insisted to be developed
to pace the world economy. All the countries in the world have to contact, exchange
information and cooperate with other countries more frequently than ever before. The other
important efforts of colleges and wersities in designing programs aiming at developing
students leadership and ability to interact with people from other culture within a models of
intercultural communicative competence (ICC), and leading in global intercultural
environment. The leaders s pr ep afsa hemset addnskillset that can carry
across cul t (Deaaorff, 2000u6i)d ar i e s 0

My interest in this research comes from a varietysofirces. Firstly from my
travelling experiences to develop my intercultural communicative competence (ICC) in
diverse settings, which lead me to the process (and it is process which still continuos) of
examining cultural assumptions and a relativisatiorcatural beliefs, values and world
views. Secondly my interest comes from my experience in Philippines, as a speakers in
AsianEFL, Malaysia/Malaya, NanjinGhina to be a speaker in an AsiaTEFL conference for
improving my attitude, knowledge, skills, antvareness related to improve intercultural
communicative competence (ICC) with different culture, learning another culture, language,
situations, environment etc. This experience opened up the models of intercultural
communicative Competence (ICC) of langaalearning for my student. Students need to
learnt culture from different countries the glove, just like my experiences of learning the
other world view and culture. Two things became particularly apparent to them as my
experience progressed. Firstly, pigs of many years of spending to learn English my
students are unable to use their English to communicate. Secondly, many of the students have
low attitude, knowledge, skills, and awareness, so that their culture and their language use are
incompetent wan they communicate with the native speakers (tourist/visitor) as Dompu and
Bima is tourism destination location. Students suppose to use English in tourism situation in
which they can find themselve the way to communicate without knowing different cutture
fact, the students do not use English so that tourist or visitor feel uncomfortable. While the
causes of this situation are diverse and complex, | felt that the different cultural contexts for

implements language use were most likely a significaritgfdhis.
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The purpose of this study is to develop a model of intercultural communicative
competence (ICC) bgByram, 19972008)for my English language teaching with the aim for
developing the intercultural communicative competence (ICC) model for students in
university context. This research tries to grasp the vision of understanding intercultural
communicative competence (ICC)odel and raise the ICC based on dimensions such as
attitude, knowledge, skills, and awareness at English study program of STKIP Yapis-Dompu
NTB. It attempts to design a model of intercultural communicative competence (ICC) dealing

with different strategiesr models accelerate intercultural communicative of the students.

2. Literature Review
a. Definition of intercultural communicative competence (ICC)

I ntercul tur al communi cative competence
effectively with people from other cultures that he/she recognizes as being different
from his/her own. It is understood as the ability to cope with one's own cultural
backgroundi n i nt er act i(Bashmam, 11990 ara tShvegmos 1983p
complement this(Byram, Gribkova, & Starkey, 2002)claim that intercultural
competence is defined as the dAability to
different social identities, and [the] ability to interact with people as complex human
beingswi t h mul ti ple identities and their own

Intercultural communicative competence is ability to negotiate cultural
meanings and to execute appropriately effective communication behaviours that
recognise the i nter aadpecihidesmvdronmenfChenaide 1 de
Starosta, 1996: 358 as cited by Franklin, 2009. %&rcultural Communideve
Competence (ICC) is the process occurring when the producers and receivers of a
message belong to different cultures....and can be used for multiple purposes, such as
for foregrounding teachers' preconceived notions of learner groups and for egaluatin
the sociocultural appropriateness of their proposed language teaching methodology
for particular target learndbDogancayaktuna, 2005: 100)intercultural competence
that is the ability to behave effectively aappropriately in interacting across cultures
(Nakayama, 2010: 47)Improving Intercultural competence means using your
knowledge, motivation, and skills to deal appropriately and effectively with cultural
differences (Koester, 2010: 72) I nt er cul tur al competence
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effectively with people from cultures that we recognise as being different from our
o w n(@uilherme, 2000: 297)Byram, 1997a: 3)
Level of intercultural competence(IC)

Level of intercultural competence requires a combination of holistics and
analytic thinking. Four levels of intercultural competence: (1) unconscious
incompetence, (2) conscious incompetence, (3) conscious competence, and (4)
unconscious competence.

1) Unconscious Incompetence
Unconscious incompetence is the fAbe
not conscious of differences and do not need to act in any particular way.
Sometimes this works. However, being ourselves works best in interactions with
individuals who are very similar to us. In intercultural contexts, being ourselves
of ten means t hat weobr e not very ef fec
(Nakayama, 2010: 473)
2) Conscious Incompetence
At the level ofconscious incompetence, people realize that things may not
be going very well in the interaction, but they are not sure why. Most of us have
experienced intercultural i nteractions
right but c o telodt wibat it wpst iThHisedeséribes theufeeling of
conscious incompeten¢dakayama, 2010: 473)
3) Conscious Competence
As instructors of intercultural communication, we teach at a conscious,
intentional level. Ourristruction focuses on analytic thinking and learning. This
describes the level of conscious competence. Reaching this level is a necessary
part of the process of becoming a competent communicator. Howell would say
that reaching this level is necessary moit sufficient(Nakayama, 2010: 473)
4) Unconscious Competence
Unconscious competence is the level at which communication goes
smoothly but 'S not a conscious proces
runnernsngfihihtet wall , 0 or reaching the |
inexplicably, they continue running past this point. Communication at the
unconscious competent level is like this. This level of competence is not some

thing we can acquire by conscioudtying to. It occurs when the analytic and
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holistic parts are functioning together. When we concentrate too hard or get too
anal ytic, things(Nakayamd,t20l@&¥4AB)ays go easi
c. Models of intercultural communicative competence (ICC)
1) Michael Byram (19972008) Model
The di mensions of | CC in Byr amos
Knowledge, (3), Skills, and (4) Awareness.
Skills

Interpret and relate

Knowledge Education Attitude
Of self and other, Political education Relativising self
of interaction; Critical cultural Valuing other
individual and societal awareness
Skills

Discover and/or interact
Figure 1: Dimensions of ICC (Byram, 192008)

Byram specifies the components of ICC by providiag detailed

description of each: attitudes concern the ones towards people perceived a
different, in other words attitudes that are frequently labeled as prejudices or
stereotypes. The attitudes required for successful IC need to include curiosity,

er

m

S

opennas, and readiness to suspend disbeliefs and judgments about other cultures

and about oneds own.

Byram distinguishes two types of knowledge: (1) knowledge of social
groups and their practices in oneds
knowledee of the process of societal and individual interaction. These kinds of
knowledge are partly acquired through socialization (1) and institutionalized
learning (both 1 and 2).

The third set of components are skills: the ability to apply knowledge and
tailor it to different situations. The two distinct categories established are (1) skills
of interpreting and relating, and (2) skills of discovery and interaction. The skills
of interpreting and relating are used when individuals, drawing on their previous
knowledge, are required to analyze, interpret and relate to a manifesto of a
different culture; whereas the skills of discovery and interaction denote the ability

to recognize significant cultural phenomena, elicit their meanings and find out
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how they interactwith other phenomena, thus, the ability to acquire new
knowledge. In other words, the required skills include the ability of making use of
existing knowledge together with the ability to recognize and acquire new
knowledge in the course of the interactidinere is a fourth component: critical

cultural awareness that enables individuals to critically evaluate perspectives,
practices and products of t h e ({Byramo wn , a
1997: 55)

The fifth component (Savo{Byrams®@hgager
in order to include a political dimension to the model. Who uses the different
components of this model for her study offers her interprewtfon savoirs,
savoirapprendre, savaiiire and savoiétre(Sercu, 2000)Engages with three of
these competences (savoir, savdaire and savotapprendre)(Fenner, 206).

Refer to and offer their interpretations of three of these dimensions
(knowledge/savoirs, knowow/savoirfaire, being/savoiétre) which can be
assesse(Lazar, et.al, 2007)Focuses on critical culturawarenesgGuilherme,
2002)

Skills

Savoir Comprehendre

Byram, 1997
interpret and relate
ability to interpret a document or event
from another culture, to explain it and relate it

to documents from one's own

Knowledge Education Attitudes
Savoirs Savoir s Savoir etre
(Byram, 1997) (Byram, 1997) (Byram, 1997)
Of self; of other; of political relativising self
interaction: of social|  educationcritical Valuing other
groups and their cultural awareness curiosity and
products and openness, readiness
practices in one's ow| ability to evaluate suspend disbelief
and in one's critically and on the | about other cultures
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interlocutor's contry,
and of the general
processes of societa
and individual

interaction

(Sercu, 2000)

the acquisition of a
body of knowledge
about a particular
target culture or a

group of cultures

(Fenner, 2006)

declarative

knowledge

(Lazar et al.,, 2007)

intercultural

awareness: the
understanding of the
relation between the
world of origin and
the world of target

communities

products in one's ow

and other cultures an

basis of explicit
criteria perspectives
practices and

countries

(Guilherme, 2002)

a reflective,

exploratory,
dialogical and active
stance towards
cultural knowledge
and life that allows
for dissonance and
conflict as well as for
consensus,
concurrence, and

transformation

and belief about one'

own

(Sercu, 2000)

a general diposition
of respect and
tolerance towards
cultural differences,
essential for entering
into and maintaining
intercultural contacts

(Fenner, 2006)

existentiale
knowledge directly
concerned with

cultural competere

(Lazar et al., 2007)

cultural awareness,

the understanding of
other cultures which
should lead to their
acceptance and
valorization and
ultimately the
integration of other
values than those of

oneds cu

Savoir apprehender/savoir faire

Skills

(Byram, 1997)
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discover and interact
ability to acquire new knowledge of a culture and cultural practic
and the ability to operate knowledge, attitudes, and skills under

constraints of reaime communication and interaction

savoirapprehenre Savoirfaire

(Byram and Zarate, 1997h) (Byram and Zarate, 1997h)

capacity to develop and operat| a combination of savoirs, savoif
an approach to interpreting étre and savoiapprendre in
cultural phenomena which reveg situations of bior multilingual
unknown meanings, beliefs, and contact
practices from a language and
culture with which the learner is (Sercu, 2000)
not familiar Sercu, 2000 the | the ability to apply these skills t(
ability to learn cultures hitherto unknown intercultural

situations or cultural phenomen

(Fenner, 2006)
ability to learn (Fenner, 2006)

skills and knowhow

(Lazar et al., 2007)

ability to function linguistically in

the target language by using
different language strategies in
order to communicate with thos
of other cultures, and the capac
to overcome stereotyped
relationships

Figure 2: The five Savoirs.

It is evident that as IC is eomplex concept, it consists of a number of
components. The model is not necessarily exhaustive, but it has been repeatedly
reproduced and is considered the most agugesh definition. It reveals that ICC
covers not only the cognitive but also the bebeali and affective domains

(Byram, 1997)
133



2) Prechtl and Davidson Lund (2007: 68) Model
This model of intercultural competence developed by the INCA Project.

(A) Motivation (B) Skill/ (C) Behavior
Knowledge
1. Tolerance for Readiness t¢ Ability to handle| Managing

ambiguity (TA) | embrace and wor| stress consequel ambiguous

with ambiguity on ambiguity situations

2. Behavioral Readiness to appl Having a broagAdapt i n
flexibility (BF) and augment th( repertoire and th{ behavior to the
full r a n ¢ knowledge of| specific
existing repertwe |one 0 s r e|situation.

of behavior

1. Communicati | Willingness to| Ability to identify | Negotiating

ve awarenes| modify existing| different appropriate
(KD) communicative communicéive communicative
convention conventions. conventions fol

Levels of foreign intercultural
language communication
competencies an| and coping
their impact on with different
intercultural foreign

communication | language skills

2. Knowledge Curiosity about Skills of | Seeking
discovey other cultures in ethnographic information to
(KD) themselves and i| discovery of| discover

order to be able t{ situationrelevant | culturerelated

interact better with cultural knowledge.
people. knowledge
(including

technical technica
knowledge)

before, during ang
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after intercultural

behavior, value an

belief systems.

(i ncl udi
own when making

judgments).

encounters.
3. Respect for Willingness to| Critical Treating
otherness respect the diversit] knowledge ofi equally
(RO) and coherence (¢ such system{ different

behavior, value
and conventior
systems
experienced i
intercultural

encounters.

4. Empathy (E)

Willingness to take
t he 0
perspectives.

Skills
taking
de

centering;

of role

itaking de

awareness 0

different

perspective

Making explicit
and relating
culture
specific
perspectives tq

each other.

Figure 3: Model IC developed by the INCA (Prechtl and Davidson (2007: 68).

However

) one

key

di fference

bet ween

in this model is located firmly in the context of the teaching and learning of

foreign languages in schools. The detailed objectives that he identifies (and which

space limitations pre&nt us from presenting here) represent broad educational

goals, many of which require losigrm exposure for their development. In this

sense, some of the details of his model are less applicable-srhool contexts,

where more

immediate results are idese d .

N e

vert hel

ess,

influenced the thinking of the INCA Project team (of which he was a member).

This project involved academic experts (mostly linguists) and engineering

employers from Austria, the Czech Republic, Germany and the Unitedidtimg

and i t s

aim was

practical

6to

devel

competence and robust instruments for assessing intercultural competence to meet
(@rfechteanadhvalsoe as syted franklin, 2009: 68)

t he

needs
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3) Rubends (1976) Model

Behavioral approach to intercultural communicative competence (ICC).
Having a behavioral basis, this model describes competence based on monitoring
actions and behaviors. This monitoring process evaluates goitative
competence in terms of how a personds Kk
the host culture is reflected in his or her behavior in different situatiBuden,
1976)listed seven dimensions of ICC:

1 Display of respectsimply showing respect to others.

1 Interaction posturetreating others in a nonjudgmental way.

1 Orientation to knowledgeealizing that people view the world from different
perspectives.
Empathy putting oneself. in someone el seb
Selforiented role behaviorasking for information and playing a role in
groups.
Interaction managemeninteracting and taking turns in discussions.
Tolerance for ambiguityhandling new situations in relative comfort.

This behavioral model had a gréafiluence on ICC assessment tools as it
opened the door to performance assessments that monitor actions, rather-than self
reporting(Ruben, 1976 as cited by Shoman and Mahmod M, 2011: 34)

4) Risager (2007) Model

Rsager (2007) constructed her model
upon his concept of multiple competences and further defined both broad and
narrow competences. She described ICC in terms of ten different competences and
skills:

Linguistic (languastratural) competence

Languacultural competences and resourcsesnantics and pragmatics
Languacultural competences and resourgesetics

Languacultural competences and resourdiegjuistic identity
Translation and interpretation

Interpreting texts (discoges)

Use of ethnographic methods

=4 =2 =4 A4 4 A A -2

Transnational cooperation
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1 Knowledge of language as critical language awareness, also as a world
citizen
1 Knowledge of culture and society and critical cultural awareness, also as a
world citizen(Risager, 2007: 227 as cited by Shoman and Mahmod M, 2011:
36).
5  Bennet s (1986) Model
Bennettds devel opment al model of I nt
other hand, is the outgrowth of research in the field of IC in NArtterica.
Bennet 6s model was not exclusively desi
individuals in different corporate. Utilizing the concepts of psychology and
constructivism, this model was based on observing phases that individuals
undergo during th process of achieving considerable competence as intercultural
communi cator s. Bennetds view is that S L
stages the communicator will face, and hence work through education on
developing his or her skills to be a beitgercultural communicator.
The DMIS is divided into two stages. The first is ethnocentric, whereby
the |l earnerds own culture is central i n
and it comprises:
1 Denial of culturaldifference
Denial: Here, culturaldifferences in other people are not identified
and if they are, cultural others are p
1 Defenseagainst cultural difference
DefenseeOnedés own culture is experienc
Others are perceived ineseotypical images as less real than the self.
1 Minimizationof cultural difference
Minimization: Individuals at this third and final stage of ethnocentrism
minimize cultural differences as they believe that universal values apply to all
human beings andiack cultural selfawareness.
The second stage is ethno relative,
context of other cultures, and it comprises:

1 Acceptancef cultural difference
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6)

Acceptance The first stage of ethno relativism acknowledges and
respets behavioral and value differences since people become aware of their
own cultural contexts but do not necessarily accept all cultural differences.

1 Adaptationto cultural difference

Adaptation Her e i ndividual s cul tur al
integratirg other cultural beliefs and behaviors to their own. They experience
intercultural empathy and adapt their behavior to the target culture.

1 Integrationof cultural difference

Integration Other cultural frames of reference have been integrated

i nto ideeands ty,; people are no | onger
can be a profoundly alienating exper.i
|l earnersdé intercultural sensitively
stages.

This model has been the foundat of several curricula aiming at
developing intercultural education and assessment tools. Thougllefiekd, it
is not relevant for the scope of my study as it focuses on sensitivity rather than
competence, while other models incorporate b@ennett's, 1986 as cited by
Shoman and Mahmod M, 2011: 36)

Byram, Kuhlmann, Muller Jacquier, and Budin-Intercultural Competence
assessment (INCA)

INCA developed a framework for assessing intercultural communicative

compeaence (ICC) based on actual observations of the elements of interaction
between groups of people who possess different cultural backgrounds.
Constructed on the basis of solid theoretical work by Byram and other European
researchers (Kuhlmann, Muldacquer and Budin), INCA designed a suite of
assessment tools (INCA online, portfolios) which does not exclusively target
language learning but assesses ICC in any discipline on the basis of both language
and subject knowledge competence. INCA adopts an opeaatiefinition of IC:
Al ntercul tur al competence enables you
that is acceptable to others when you are working in a group whose members have
di fferent cultural backgroundso.

Although INCA does not provide a framewkofor developing ICC, its

assessment tools can be used as guidelines towards assessing and there on
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developing its different dimensions. The INCA tool comprises assessment
scenarios, questionnaires, rgkays and interndbased test materials. Assessment
is the outcome of two sets of elements, one for the assessor and one for the
assessed. Each element comprises three skill levels: basic, intermediate, and full.
The I NCA assessoro6s manual i sts six
1 Tolerance for ambiguitythe ability toaccept lack of clarity and ambiguity,
and deal with it constructively.
1 Behavioral flexibility the ability to adapt oneds
requirements and situations.
1 Communicative awarenesshe ability to establish relationships between
linguistic expressions and cultural contents, to identify, and consciously work
with, various communicative conventions of foreign partners, and to modify
correspondingly oneb6s own | inguistic f
1 Knowledge discoverythe ability to acquire newnowledge of a culture and
cultural practices and the ability to act using that knowledge, those attitudes
and those skills under the constraints of tgmké communication and
interaction.
1 Respect for othernessuriosity and openness, the readiness tqens
di sbeli ef about other cultures and bel
1 Empathy the ability to intuitively understand what other people think and how
they feel in concrete situations.
INCA manual for the assessed simplifies the six dimensions of IC into
three:
1 Opennessto be open to the other and to situations in which something is done
differently. (respect for others + tolerance of ambiguity)
1 Knowledge not only wanting to know the 0
about a certain culture, but you also wanktmw, or you know something
about, the feelings of the other person. You also know how your interlocutor
feels. (knowledge discovery + empathy)
1 Adaptability to be able to adapt your behavior and your style of

communication. (behavioral flexibility + commicative awarenesgByram,
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Kuhlmann, Muller Jacquier, and Budin as cited by Shoman and mahmod M,
2011: 3940).
7) Fantini (2006)- Exploring and assessing intercultural competence.

Considering the strong points of the project discussed above and all other
seminal works in the field of ICC, Alvino Fantini initiated an extended project to
explore and assess intercultural outcomes in program participants worldwide.
Conducted by the Fedsion of the Experiment in International Living (FEIL), it
received funding support from the Center for Social Development at Washington
University in St. Louis. Its initial phase was reported on(fegntini, 2006) The
main purpose of the project was to develop a framework for ICC, develop an
assessment tool, and examine ICC outcomes on participants in civic service
programs.

The fact that the project incorporated a review of 138 articles and studies
gives it a srong theoretical framework. The project listed the components of ICC
as follows:

1 A variety of traits and characteristicflexibility, humor, patience, openness,
interest, curiosity, empathy, tolerance for ambiguity, and suspending
judgment, among others;

i three areas or domains:

0 The ability to establish and maintain relationships;

o0 The ability to communicate with minimal loss or distortion; and

o The ability to collaborate in order to accomplish something of mutual
interest or need.

9 four dimensions:

o knowledge

o

(positive) attitudes/affect;

o skills; and

0 awareness.

Proficiency in the host language

Varying levels of attainment throughout a longitudinal and developmental
process:

Levels of attainment of intercultural communicative competence (ICC).
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Level Description Stay in host Culture

Level 1 Educational participants in shoiterm
Traveler exchange programs @
Month)
Level Il Sojourner participants engaged
extended cultura

immersion, e.g., internshig
of longer duration, including
service  programs (9

months)

Level I Professional Individuals  working in
intercultural or multicultura
contexts; e.g., stat
employed in internationg

institutions or organizations

Level IV Intercultural/ Trainers and educato
Multicultural engaged in training
Specialist educating, consulting, ¢
advising multinationa
students.

Figure 4: level of attainment of ICC

As listed above, Fantini offers a complete grid of all aspects of ICC and
that is by far the most thorough analysis of the concept of ICC of all reviewed
models. The four dimensions: knowledge, attitudes, skills, and awareness in
addition to proficiency in the host language are used in this study as guidelines for
designing a proposed framework associating ICC with Arabic varieties as a main
component of mficiency in Arabic.

Besides providing a solid hierarchy of ICC, the project has a major
outcome by providing a welstablished, reliable assessment tool that could be
universally employed in research as well as in designing language curriculum and
classoom evaluationgFantini, 2006 as cited by Shoman and mahmod M, 2011:
41-42).
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3. Method

The researcher applies of both quantitative and qualitative methods, researcher
modified Michael Byram (1997) related to dimemsof ICC model, and step of ICC are
modified from Borg and Gall, 1983. Five primary data collection techniques were used:
Questionnaire, Interview, Observation, field note, and Documentation.

Participant of this research are four students at Englisly gidyram of STKIP
Yapis DompuNTB. The students generally come from various tribes in the eastern of
Indonesia with different ethnics, gender, social, cultures, and language.

4. Findings
a. Student A

Level of intercultural competence (IC) from student at Emghtudy program
of STKIP Yapis DomptNTB is conscious incompetence where in quantitative
research isPre Conscious IncompetenceN=96, Mean= 3.6643, Std Deviation=
88997, Minimum= 2.08, Maximum=4.6%ost Conscious IncompetenceN=96,
Mean= 4.708, Std. Dation= 81472, Minimum= 4.41, Maximum= 6.00. where At
the level of conscious incompetence, people realize that things may not be going very
well in the interaction, but they are not sure why. Most of us have experienced
intercultural interactions in whichve f el t t hat somet hing wa
coul dnot qguite fi gure out what it was .
incompetencéNakayama, 2010: 4723)

Student practice of intercultural communicativengetence (ICC) at English
study program of STKIP Yapis DomyNiTB that is knowledge, attitude, skills, and
behavior. Students strategies to improve intercultural communicative competence
(ICC) through chat rooms, text chatyail, watching film, and instas message.

b. Student B

Level of intercultural competence (IC) from student at English study program
of STKIP Yapis DomptNTB is unconscious competence where in quantitative
research iPre Unconscious Competencd\=96, Mean= 3.6788, Std. Deviation=
.64538 Minimum= 2.27, Maximums= 4.72.Post Unconscious Competencé&=96,

Mean= 4.0000, Std. Deviation= .45677, Minimum= 3.22, Maximum= 4.22.). as the
level of intercultural competence (IC), it meamconscious competencés the

level at which communicatongos s moot hl 'y but i's not a <co
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probably heard of marathon runners fhittd.i
endurance. Usually, inexplicably, they continue running past this point.
Communication at the unconscious competentllas like this. This level of
competence is not soméhing we can acquire by consciously trying to. It occurs

when the analytic and holistic parts are functioning together. When we concentrate
too hard or get too analytic, things donbod

Other student practice of intercultural communicative competence (ICC) at
English study program of STKIP Yapis DomplIB encompasses knowledge,
attitude, skills, and behavior. Students strategies to improve intercultural
communicative competence (ICC) dlgh audio conference, tei@endem, tele
collaborative, video conferenckype, discussion forum between people from
different culture, and training of trainer.

Student C

Level of intercultural competence (IC) from student at English study program
of STKIP Yapis DompuNTB is conscious competence where in quantitative research
is Pre Conscious CompetenceN=96, Mean= 3.4215, Std. Deviation= .39474,
Minimum= 2.45, Maximum=3.82Post Conscious CompetenceN=96, Mean=
3.9917, Std. Deviation= .45899, Minimum=38, Maximum= 4.82. conscious
competence as instructors of intercultural communication, we teach at a conscious,
intentional level. Our instruction focuses on analytic thinking and learning. This
describes the level afonscious competenceReaching this lel is a necessary part
of the process of becoming a competent communicator. Howell would say that
reaching this level is necessary but not suffic{@l@kayama, 2010: 473)

Student practice of interculturabmmunicative competence (ICC) at English
study program of STKIP Yapis DomyNiTB is knowledge, attitude, and skills.
Student strategies for improve intercultural communicative competence (ICC) through
video conferenc&kype, voice chat, audio conferenchatcrooms, asking question
expression opinion, teleollaborative, to be a speaker in the conference, and short

study abroad.

. Student D

Level of intercultural competence (IC) from student at English study program

of STKIP Yapis DomptNTB is conscious incompetence where in quantitative
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research isPre Conscious IncompetenceN=96, Mean= 3.6643, Std Deviation=
88997, Minimum= 2.08, Maximum=@9. Post Conscious IncompetenceN=96,
Mean= 4.708, Std. Deviation= 81472, Minimum= 4.41, Maximum= 6.00. where At
the level of conscious incompetence, people realize that things may not be going very
well in the interaction, but they are not sure why. Mok us have experienced

intercul tur al i nteractions i n whi ch we

coul dnoét quite fi gure out wha't it was .

incompetencéNakayama, 2010173)

Student practice of intercultural communicative competence (ICC) at English
study program of STKIP Yapis DomyiNiTB consist of knowledge, attitude, skills,
and behavior. Student strategies to improve intercultural communicative competence

(ICC) is text chat, chat rooms, telendem, and voice chat.

5. Result
The based on findings above, the researcher find out related to new model of

intercultural communicative competence (ICC) as below:

ey [

Result of this modelwill be modified versions of dimension of intercultural

communicative competence (ICC) by Michael Byram. The modified versions of

dimension of intercultural communicative competence (ICC) are as follows:
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a. Knowledge (Savoir): of social groups and theirproddt s and practices |
and in oned6és interlocutords country, anoc
individual interaction. Includes:

U Knowledge about aspects of foreign/own culture, e.g. daily life/daily activities,
institutions, verbal and meverbal behaviour and history

U Learners ability to discover new information about historical and contemporary
issues of foreign/own culture.

U The means of achieving contact with interlocutors from another country (at a
distance or in proximity), of travebtand from and the institutions that facilitate
contact or help resolve problems;

U0 The processes and institutions of soc
interl ocutordéds country;

0 Institutions, and perceptions of them,
own and oneods interl ocutor ds country
relationships between them.

0 The processes of soci al i nteraction in

b. Attitude (Savoir Etre): Curiosity and openness, readiness to suspend disbelief about
othee cultures and belief about oneds own.
abilities to
U Interest in discovering other perspectives on interpretation of familiar and

unfamiliar phenomena both in oneds own
practices;

U Readiness to experience the different stages of adaptation to and interaction with
another culture during a period of residence;

U Readiness to engage with the conventions and rites of verbal andenoath
communication and interaction;

c. Skills of Interpreting and relating (Savoir Comprendrg Ability to interpret a
document or event from another culture, to explain it and relate it to documents from
oneds own. l ncludes ability to
U Identify ethnocentric perspectives in a document or event and explain their

origins;

U Identify areas of misunderstanding and dysfunction in an interaction and explain

them in terms of each of the cultural systems present;
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d. Skills of intercultural interaction ( Savoir faire): Ability to acquire new knowledge
of a culture and culturgractices and the ability to operate knowledge, attitudes and
skills under the constraints of re@he communication and interaction. Includes
ability to
U Elicit froman interlocutor the concepts and values of documents or events and to
develop an explanaty system susceptible of application to other phenomena;
U Identify similar and dissimilar processes of interaction, verbal andradyal, and
negotiate an appropriate use of them in specific circumstances;
U Use in reatime an appropriate combination ofdmledge, skills and attitudes to
interact with interlocutors from a different country and culture, taking into
consideration the degree of oneds exi st
and the extent of difference between on
U Identify and make use of public and private institutions that facilitate contact with
other countries and cultures;
0 Use in realtime knowledge, skills and attitudes for mediation between
interlocutors of oneds own and a foreig
e. Behavior: Ability to do actions and how to interact with people from different culture
through nonverbal codes. Includes ability to
U Ability to asking question
U Expressing preference
0 Summarizing information
a

Make personal remark

6. Conclusion

The findings of this researdhdicate that students level intercultural competence
is conscious incompetence, and their strategies for developing ICC are Chat Rooms, Text
Chat, Email, Watching Film, Instants Message, Audio Conference,-Tatelem, Tele
Collaborative, Video Conferencgkype, Discussion Forum between people from
different culture, TOT, Voice Chat, Asking question, expression Opinion, To be a
Speaker in the conference, and Short study abroad.

Result from this research show that new model of ICC related to dimension of
ICC at English study program of STKIP Yapis Dor@gliB encompasses knowledge,
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attitude, skill, and Behavior. Researcher has modified related to the objective of ICC

itself.
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Abstract
Social factors are believed to play a crucial role in language learning and have a major

impact on second/foreign language proficiency (Ellis, 2003). The study was contlcted
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Introduction

The natiorwide implementation of English teaching fechool studentsvas me of
the efforts and changes made Indonesia, English is a foreign language. To improve the
English of Indonesian students, English has already been officially included in the
curriculum, starting from Elementary School, Junior Higchool, Senior High School and
University Level. Young children are supported to learn English from their early ages.
Teachers are also supported to help students develop their skills. Teachers are trained and
educated to improve their skills, learningedia are also prepared well to help the students
improve their English. But the fact shows that the achievement of the students in learning
English is vary.

Social factors are believed to play a crucial role in language learning and have a major
impacton second/foreign language proficiency (Ellis, 2008)e sociolinguistic backgrounds
of a student provides him an opportunity of being better or less equipped in oral
communications.

Researchers have examined individual differences in attemptingnswer the
guestion AWhy some | earners are more succes:
within the samé&ariablesfieguentlydiscudses xatet®aiion age and

learning strateqgies

This researchnvestigates theocial factorsstudents/learneraffecting SLA to investigate,
from a social aspect to seeow par ent s 6 economic l evel, p a

environment and i rpfalrueen csahiessoedidgpmglisisiléarning

Reviewof Literature
Language Acquisition Theory

In order to fully appreciate the influence of sociolinguistics on second language
learning and second language use, it is important to establish common ground in the field of
second language acquisition as a point of departure (Geeselin and Long, 2@ djff@nent
senses of SLA need to be distinguished. The term is frequently used to refer to the learning of
another language (second, third, foreign) after acquisition one's mother tongue is complete.
that is, labels the object of enquiry. The term is alsed to refer to the study of how people
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learn a secon language (Ellis, 2005). In this research, SLA will be labelled as the object of
inquiry and the field of study.
Behaviorism

The behaviorist believe that the first language acquisition process isl@hfrom
outside the child, that is the stimulus given by the environment. According to this theory the
most important thing is the feedback or input in the form of stimulus and output or output in
the form of response.

Another factor which is also comlgred important by behaviorists is reinforcement.
Reinforcement is something that can strengthen the response onset, when reinforcement
added then the response is getting stronger. So also when the reinforcement reduced, the
response will still remain stngthened.

The Identity Approach

The Identity Approach to second language acquisition adopts a distinct perspective on
the relationship between the learner and the external, social environment. Under this
approach learners are connected to the learningexiomia social identity(ies). Norton (in
Geeslin and Long, 2014), defines identity as : how a person understands his or her
relationship to the world, how that relationship is constructed across time and space, and how
the person understands possibilifiesthe future. Two principles central to this approach are:

(1) the social identity of language learners is complex and dynamic, and (2) socially
structured relations of power affect |l ear ne

target languageommunity.

Method

A survey research design was adopted. The participants of this research were 36
students of a kindergarten and their parents in Medan, namely TK Gethsemane.
Questionnaires were used for data collection. It deals with the envirobaekground of the
students. There were seven (7) items designated to elicit the required information. The face
and content validity of the instrument was ensured. -Sphif method was used and
reliability coefficient of 0.88 was obtained. All availablata were processed by SPSS 17.0

for descriptive, correlation, ANOVA, and predictive analyses.
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Results

F-Test
F-Test was conducted to test whether the variables X (social factors) has a simultaneously
influence on variable Y.

Table 1.ANOVAP®

Model Sumof Mean

Squares df Square F | Sig.

“Regression 4713.3339 4| 1178.333 68.06(.000°
5

Residual 536.667 31 17.312

Total 5250.00¢ 35

The Ftable is 2.67 in significant level of 5%. ThecBunt is 68.06 with significant 00.00. F
count>F table and significant level of-€ount (0.000) is greater than significant level of F
table (0.05). The conclusion that can be obtained that the free variables in this study,
consisting of variable X1, X2, X3, X4 have a positive and significant efatial factors

have a positive and significant i nfluence

achievement of SLA.

R-Square

Table 2. Model Summary

Model Adjusted R Std. Error of thg
R R Square |Square Estimate
Dimension0 1 948 |.898 .885 4.160

Table 2 above shows that thesRuare is 0.898. It has a very strong relationshipgiare of
0.898 means that 89. 8% of dependent vari abl

explained by the independent variables (social factors) discussed irsdascte
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T-Test
Table 3.Coefficients

Model Standardizs
d
Unstandardized Coefficient
Coefficients S
B Std. Error Beta t Sig.
1(Constant) -6.487 5.089 .828 212
x1 1.244 314 .376 3.965 .000
X2 932 .566 134 1.648 109
x3 1.413 376 448 3.755 .001
x4 1.246 .625 137 1.992 .055

a. Dependent Variable: y

T-test shows that among the five independent variables, there are two variables that have
positive and significant correlation to the
(X1),environment (X3), and childrenb6s | ength o
relationship, but the effect is not so significant. And the most dominant factor that influences
t he achi evement of chil drenoés achi paemant b

economic level.

Discussion
Soci al factors and chil drenos achi evemen

economic level is the most dominant factor influencing the achievement of children/students.

't is found thatectohneo nhiicg hleerv etlh ei sp;artehnet shoi g h e
Environment is the second most dominant factor influencing. Children, who live in good
environment, got higher scores. Meanwhi |l e, [
have nostronginience on chil drend6s achievement of S
Conclusion

From the findings, it can be concluded that the achievement of learning English a
second | anguage was not due to parentsé6é edu
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variables which are parents,o@omic level and environment. Therefore parents should give

a big attention to their economic issue.. T
them in | earning activities. Good parents?o
and abiities.

Parents should try to raise their children in good environment. Because environment
influences the childrendés achievement, besid
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Abstract

Realizing the importance of improving the quality of EFL teachershis area,
especially in improving their information communication technology (ICT) skills, the
researcher has decided to conduct a training program to a group of EFL teachers teaching at
Junior High Schools. Twenty teachers had been participatedsipritgram. The goals of the
program are to develop teachersdéd capacity to
environment of the students, and create local content interactive materials and assessments.
The results show ahdhbahaviots dave ¢thanges.6Then betome mnatee
motivated and have positive attitude towards the use of technology. They are able to select
and use some of the innovative web 2.0 tools in the classrooms. These also influence

student s6 engaaeamkleamisg,outqpraes.t i ci pat i

Key words: EFL, EFL teachers, professional development, technology literacy, Web 2.0
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Introduction

Many studies have been conducted in relation to the effectiveness of using technology
to improve learning outcomes ( see foraeples : Wilburg & Butler Pascoe, 2002,
Warschauer & Kern, 2000). On the other hand, the researchers also find out that there are
some teachers who need training to improve their technology literacy skills (Symond, 2000).
Technology literacy skills of Irmhesian teachers and university lecturers are not very
satisfactory as reveals by the study conducted by Son, Robb and Charismiadji (2010:34).
These teachers show highly positive attitude towards the use of technology but they seldom
use technology in theibwn classrooms because of lack skills and training (Son, Robb and
Charismiadji (2010:34).

Although numerous studies have been conducted to find out the effectiveness of
professional development, very limited studies have been conducted in relatioe to th
effectiveness of the professional devel opmer
literacy in Ambon, eastern part of Indonesia therefore the researcher has decided to carried

out this study.
The study is designed to answer the following resequestions:

1. What are the teachersd perceptions and at
2. What are their perceptionsd and attitude
3. Was the program successful in achieving goals of supporting the professional

development activities aradkveloping community of learners?

Literature Review

The devel opment of technology such as in
society, (Collins & Moonen, 2008) for example open communication, decentralization of
authority and the freedom to share aerdse information (Alexander, 2006). Interactivity,
collaboration, communication and sharing digital contents are some of the features associated
with this concept (Bernett, Bishop, Dalgarno, Waycott, & Kennedy, 2012). By using Web
technology, EFL teacherare able to motivate students and to createtmeatening,
meaningful and affectively supportive language learning environments (Jeong, 2006)

In the teaching and learning context, these technologies can provide a lot of
opportunities for the exploratn of new forms of teaching and learning ( Dabbagh & Reo,

2011; Fonseca & Ernesto, 2011; Jabbour, 2011). The use of technology in the classrooms is
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significantly influenced by teachersodé attit
2000). Teachets perception and attitude are the i/
integration of technology in the classroom (Kim, 2002). According to Lam (2000), the
advantage for using technology for language teaching are also factors that influence the
teacher deci si on regarding technol ogy use.

Teachers need to become familiar with Web technology and have technological
competence in order to use it effectively in the classrooms (Cunningham, 2000). Therefore,
teachers development programs should be provideldriguage teachers to deal with issues
of using computers (Lee & Son, 2006). Egbert, Paulus and Nakamichi (2002) discovered that
teachers who had previous experience with technology use were more likely to use CALL

activities in the classroom.

Methodology

This qualitative case study aims at expl c
towards the use of technology especially Web 2.0 and about the professional development
program they have been participated in. The Web 2.0 tools and applicatedsand
discussed during the PD program were limited to the tools that create or support a virtual
learning environment: Moodle (Modular Object oriented Dynamic Learning Environment),
and tools enabling teachers to develop their own materials: HotPotatded/ondershare
Quiz Creator. The data were obtained through questionnaires and in depth interview and
observation.

The participants are 20 (16 females and 4 males) teachers of English teaching at
Senior High School in Ambon, Indonesia. The goal of thgpraam i s t o devel oy
capacity in using effective technology especially Web 2.0 to improve the learning

environment and to support teaching and learning processes.

Findings and discussion

Results from 6 months implementation of the PD program dstraia that 100 % of
the teacher feels more confident to use technology in their classrooms, 100 % of them have
positive attitude towards the use of technology, and 85 % of them admitted that they are
capable to share their experience with their colleagliesse findings support the result of
the previous studies that teachers with who have technological competence will use it

effectively in the classrooms (Cunningham, 2000; Egbert, Paulus and Nakamichi, 2002).
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Based on the observation, the impact on otess instruction has improved across
multiple instructional criteria. The student engagement has improved up to 30 %. The quality
of instruction has improved up to 26%. The physical learning environment has increased up
to 32 %. And finally, the literacgulture has improved up to 22%.

The interview revealed that 100 % of the teachers admitted that they found the
training and mentoring useful and valuable. They have learned not only from the trainers but
also from their colleagues and from being reflecti#sachers (90%). In sum, most of the
teachers admitted that the program has good impact for their professional development and
effective in creating a sense of community. The findings are in line with the study conducted
by Jeong (2006) that using Web taology, EFL teachers are able to motivate students and
to create notthreatening, meaningful and affectively supportive language learning. These
al so support the idea that the quality of t
(Barber and Mouitsed, 2007; Hattie, 2009).

Conclusion

This professional development has been successful in providing the participants with
new understanding of the capacity of the Web 2.0 tools in facilitating the contributions,
connectivity and collaboration among thargicipants. Another benefits are the improvement
of the quality of classroom instructions, teaching behaviors, classroom environments and
studentsod achievements. For the future consi

well planned and carrieaut in a longer term to provide deeper and more contextual learning.
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Abstract

In helping the EFL learners comprehend the content of reading texts, they should be
facilitated wih good methodology and interesting material. These can help them to be active
in reading activity process. This study is focused on helping the EFL learners in reading
class, in this case the learning process by interacting with social-nedatied topichrough
prequestion way. Pguesti oning i s useful to build the
also activate their schemata. The objective of this study is to find out whether or not there is
any significant difference between the reading comprebessof the EFL learners who
were taught by using media soeialated topics through piguestion way with the EFL
learners who were taught by using general topics througlyysstion way. This research
implemented quantitative research method. It appbedsi experimental design. The

subjects of this research were the EFL learners of SMA Negeri 2 Parepare. It consisted of
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two groups, namely experimental and control group. Each group consisted of 36 students.
The result of the data analysis showed thatrdading comprehension of the EFL learners in
experimental class was not significantly different with the reading comprehension of the

EFL learners in control class. The use of social mesleted topics through piguestion

way can improve the EFL lemnr s® reading comprehension at
significantly. It was showed by the mean score of posttest was higher than pretest. However,

the final result concluded that th¢est value was lower thartdable value. It meant that;H

was rejected andigwas accepted. In other words, the EFL learners who were taught social
mediarelated topics through piguestion way are not better than the EFL learners who were

taught general topics through pyaestion way.

Keywords: Social Media Topic, PrQuestion Reading, Comprehension

Introduction

English as a foreign language involves four language skills, such as listening,
speaking, reading and writing. Willis (1998) stated that speaking and writing are productive
skills, while listening and reading are rptige skills. These four language skills can be
developed from four language components or it usually called as sub skills, they are;
structure, vocabulary, spelling, and pronunciationindonesia, English is the first foreign
language taught formally dm elementary until university level. This study focused on
English reading comprehensioReading is one of the very essential skills in our life.
Through reading, we can get a lot of information that will enable us to enlarge our
knowledge. In additionby reading activity people can improve their knowledge and
experience, develop new concept and broaden his or her horizon of thinking.

Reading is the process of constructing meaning through the dynamic interaction
among,; (1) the r e a; d2¢thedirdormation sudggested by the texivbdeiagd g e
read (Dutcher, 1990). It showed that when the students read a text, their thinking is monitored
by connecting their prior knowledge to what they learn in the text, and when they are
learning; they are in thprocess of understanding of the words is needed. It is because our
understanding of a text comes from understanding the words of which it is composed (Ur,
1996). Consequentlyyith reading comprehension, students can easily to find the main idea
of the ext readings and identify things that are concerned with reading (Klingner, 2007).

Therefore, this study assists the students to improve their reading comprehension ability
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through prequestion way by utilizing social medialated topics. As concluded by
previous researcher (Souisa and Kakerissa, 2014) that the students can connect their
knowledge with the offering information of the text being read. Considering these points can
help teachers to design enjoyable, interactive and innovative Engliskciimstru

Moreover, Chyntia and Vera (2013)stated that reading and thinking is a complex
process. A student must know how to synthesize material from many different sources.
Thinking and processing information is very complex eg&tling is also something crucial
and indispensable for the students because the success of their study depends on the greater
part of their ability to read. If their reading skill is poor they are very likely to fail in their
study or at least they willdve difficulty in making progress.

Mansor and Wan Salam(2014) stated that social mediaenriches the learning
experience by allowing students and teachers to connect and interact in new, exciting ways.
Web sites such as Facebook and Twitter provide a phatiehere users can dialogue,
exchange ideas, and find answers to questions, thus further are able to foster collaboration
and discussion. This study intends to explore the social madieading, to comprehend the
text the readers should be able to managery part of the text especially in media social
topic,because it is easy to gain the comprehension in reading when the readers are able to
organize the text. Sometimes, they may find form ofqurestioning and it is important for
them to comprehend eeading text with having knowledge in general view of the text.
Theoreticallyprequesti oning itself can build the st
students read the whole text. Moreover, the students can predict what will be discussed on the
text. In line with this study, students may improve their reading comprehension if they know
about prequestioning and it is very important to understand aboutpestioning in order to
get good comprehension in reading.

Teacher should apply appropriate teéaghway as well as method to establish the
improvement of english teaching. It could make easier and enjoyably for students receive the
lesson. The appropriate way should be the fusion between linguistics theories the
psychological state of students and firesentation of materials. To make the best method in
language teaching, it need the alertness of teacher for interpreting, comprehending,
reformulating, implementing and evaluating the use. Besides, a method can be best applied if
there is a real effofor teachers to make progress in learning process.

In this research, the researcher conducted a research to EFL learners exactly at SMA

Negeri 2 Parepare. The school was the subject of this research because the student hadseveral
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problems in reading comginension, one of the factors was their motivation in learning
reading was low because of materials used were less attractive to students and it made them
bored, so it did not reach the criteria of minimum achievement: 75. Therefore, they were lazy
to readthe reading text. On the other hand, the students in this school had difficulty to
comprehend the text and it was influenced to their achievement on reading comprehension.
They had no desire if the teacher asked them to read the text. Because of tmttheys

failed when teacher gave them the task. In addition, the students had lack of motivation. (The
writer had doneuy interview with English teacherthis school at Monday, January 19th,
2015).

Literature Review
Concept of Social Media
There aresome people argued about media social, such as:

1. Erin and Jack (2014) stated that media social is the collective of online communication
channels dedicated to communiigsed input, interaction, contesttaring and
collaboration. Websites and applicatiatedicated to forums, micro blogging, social
network, social bookmarking, social duration and wikis are among the different types of
social media.

2. Bala (2014) said that social media refers to the means of interactions among people in
which they create, shar and/or exchange information and ideas in virtual communities
and networks. The Office of Digital Communications manages the main Facebook,
Twitter, |l nstagr am, Foursquare, YouTube anc

3. Oi Jun (2013) defined social media are used to decwrmemories, learn about and
explore things, advertise oneself and form friendship. For instance, they claim that the
communication through internet based services can be done more privately than in real
life.

Ennoch SindangWidyaiswaraMadyaPusdiklat MPKT), therearesix types of social
media:

1. Social Networks Services that allow you to connect with other people of similar interests
and background.Usually they consist of a profile, various ways to interact with other

users, ability to setup groups¢cethe most popular afeaceboolandLinkedIn.
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2. Bookmarking Sites Services that allow you to save organize and manage links to various
websites and resources around the interdeb st al |l ow you to fAtago
them easy to search and share.

3. Social Newd Services that allow people to post various news items or links to outside
articles and then al |l ows The voting is the core sacial v ot
aspect as the items that get the most votes are displayed the most prgminbetl
community decides which news items get seen by more people.

4. Media Sharing Services that allow you to upload and share various media such as
pictures and video.Most services have additional social features such as profiles,
commenting, etcThe most popular aréouTubeandFlickr.

5. Micro bloggingi Services that focus on short updates that are pushed out to anyone
subscribed to receive the updat&fe most popular iSwitter.

6. Blog Comments and ForuriisOnline forums allow members to hold camnsations by
posting messagesBlog comments are similar except they are attached to blogs and
usually the discussion centers around the topic of the blog pbete are many popular
blogs and forums.

Based on the explanation, the researcher conclidddhe world is very close to the
students. The students will be very interested and motivated to read something related to the
topic of social media, both in terms of positive or negative. And the researcher focused in
social network.

Benefits of SociaMedia for Education

Social networking has now become a necessity for any teenager or adult. As we know
social networking is a place where we make friends both at home and abroad. Social
networks that we know, such as Facebook, Twitter, Friendster, etordkug to Joseph
Baker (2013) there have benefits of social networking to education as a follows:

1. Adaptability

With social networking students will be able to learn how to develop technical and

soci al capabilities needeadge. Thegwil findnways toe f ac
adapt and socialize with friends in social networks, as well as the ability to manage their
friendship. This is a difficult material to be found in the class, because the social
networking site they will be faced with new fn@s they just know, so that they will look

for and taught himself how to adapt to their new friends, trying to understand what they

are talking about that later will hone their ability to learn to socialize.
164



2. Friendship Network Expansion
Basically this ishe purpose of the social network provides the opportunity for anyone
to expand the network of friendship with anyone from any country, even though network
they had never met before. With social networking the students can add a friendship
network without laving to meet in person so that they can easily create a community that
is beneficial to them. Whether it be in the discussion lesson and other things that can
make a positive contribution to their students.

3. Motivated

With the formation of a broadommunity of friends, it will be able to motivate the
students to develop themselves from the material or input new friends they are connected
online. They formed naturally to interact with each other so that the size of the
discussions that they do wiltd to the knowledge of the students as a result of feedback
interactions between friends. Hurling material one friend to other friends raises a set of
small notes varied, this wealth of material that comes naturally from the results of friends
in social néworks.

Questioning Strategies

The most important key to create an interactive learning is the initiation of interaction

from the teacher by using question, Brown (2001). Appropriate questioning can fulfill a

number of different functions, such as:

1. Teachemuestions give students the opportunity to produce language comfortably without
having to risk initiating language themselves. It is very scary for the students to have to
initiate conversation or topics for discussion.

2. Teacher question can serve to gi# a chain reaction of students interaction among
themselves.

3. Teacher gquestions giving immediate feedback

4. Teacher questions provide students with opportunities to find out what they think. As they
are nudged into respondinbg questions about, say, a reading, they can discover what their
own opinions and reactions are. This sk#icovery can be especially useful for a-pre
reading activity.

Pre-Questioning

Questioning can be regarded as another type ofddem processing activity.

Questions may be generated by the teacher or by the students and should be done before their

reading, rather than after the reading.
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1.Br ownds ( 20 Oguestiomng fmplicity ds spmeejuestions which are provided
before the sttelnt s read the whole text, i n order
motivation, also their cognitive factors and {opgestioning is very useful to activate the
schemata, thus the students can predict what will be faced by them in the reading text.

2. According Oxford dictionary (2007), prguestion is a sentence in an interrogative form,
addressed to someone in order to get information in reply.

In the same way, the questioning way which is selected and used by the teacher should
maxi mi ze st watbe antd suécesp By Knawmg tpe reasons for questioning, the
teacher will encourage his/her students to participate in classroom activity.

Kinds of PreQuestioning
Harmer (2002) stated that, there are some kinds efjyestioning, they are: Rre
guestiming before reading to confirm expectations,-guestioning before reading to extract
specific information, prguestioning before reading for general comprehension, and pre
guestioning before reading for detail comprehension. The explanations areamfpll
1. Prequestioning before Reading to Confirm Expectations
The use of prguestioning as a tool for placing great emphasis on theiestdge (where
students are encouraged to become interested in the subject matter of the text), encourages
studentsto predict the content of the text, and gives them an interesting and motivating
purpose for reading.
2. Prequestioning before Reading to Extract Specific Information
Prequestioning as a tool to force the students to extract specific information fraaxthe
They are going to answer before reading the text. If they do this it will be possible for
them to read in the required way, they should see the text only to extract the information
the questions demand.
3. Prequestioning before Reading for General @oathension

Inthiscaseprguesti oning used to build up the st
4. Prequestioning before Reading for Detailed Comprehension

This kind of prequestioning intends to give the students some detailed information that

should be found by #m in the whole of the text.

Based on the explanation above, in this study the writer concerned fourth kinds of pre
guestioning. I n order to deal with student s
Related to this study, the writer used-preesioning with Indonesian version, because the

form of prequesti oning is only to deal the stude
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students can predict easily what will be discussed on the text, after they read and answer the

pre-questioning.

Methodology

In this research, the researcher applied gemserimental design. The data
wereanalyzed from writing test. The researcher usedtwo groups design with different
treatment, namely; experimental group and control group. To make it clear, the researcher
formulated the following figure (Gay, 2006)

E = 0O; X3 Oy
C= 01 X 0O
Where :

E =Experimental Group

C =Control Group

O; = Pretest
O, = Posttest
X1 = Treatment for experimental group

X2

Treatment for control group

The population of the researetas the EFL learners of SMA Negeri 2 Parepare,
located in South Sulawesi Province. The researcher applied cluster random sampling
technique to choose sample. One class was experimental class consisted of 36 students and
another as control class consistdd36 students. So, the total sample is 72 students. This
research used 4 items of essay test (considering the kind-gfipséion) and 6 items of true

false test, the total of test consisted of 10 items. The tests applied in the pretest to find out the
achievement of the students before giving treatment, and posttest used to find out the
achievement of the students after giving treatment.

This research was conducted in four times meetings in helping the EFL learners in
reading class, in this case they head by interacting with social meehalated topics through
pre-question way. It was conducted in experimental class. But, in control group, it used
general topics through pogiestion way for four times meetings. The teaching and learning
process conduatiein experimental class described in the following steps, they are;

1. First Meeting:
a. The researcher greeted the students.

b. The researcher gave motivation to the students before teaching process.
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c. The researcher explained about the hortatory exposition text an h e I$ Sotidl e i s
network good for us?
d. The researcher gave a question about the title.
e. The students gave opinion and collected detail information based on the question from
the researcher.
f. The argument was responded by other students.
2. SecondVieeting;
a. The researcher greeted the students.
b. The researcher gave motivation to the students before teaching process.
c. Making some groups consisted of 4 students in every group.
d The student r &&abialhdiveork goedddrusa bout A
e. The studentsliscussed about positive and negative impact and solution in the text.
f. The student answered the question based on the text.
3. Third Meeting;
aaThe researcher explained about tPhople hor t a
Shoul dndét Shar &ocibliNetwork Pr obl ems i n
b. The researcher gave a question about the title.
c. The students gave opinion and collected detail information based on the question from
the researcher.
d. The argument was responded by other students.
4. Fourth Meeting;
a. The researcher made groognsisted of 4 students in every group.
b. The students r®@adptbeShent dmabtousShdre Thei
Networlo .
c. The students discussed about positive and negative impact and resolution in the text.
d. The student answered the question basethe text.

Besides, the treatment process in control group used general topics but with the
similar way. There are topicsgiven to the students in control group, ndmely; 6 s Mak e Ci
Clean and FresjWhere Should Be after High School

The collecting dta was analyzed quantitatively. This quantitative analysis employed
statistical calculation to test the hypothesis. Among those formulas to analyze data, the
researcher chose SPSS. Some formulas in this research to process the data as follows:
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Scoring he students answer
Studentsd6 gained score
Score = x 100
The total maximum score
(DirjenPendidikanDasardanMenengah, 2005)

Scoring the studentdos answer by wusing the

a. True False test
Table 1.Scoring thstudents reading comprehension

Indicator Score

Correct answer

Wrong answer 0

b. Essay test

Indicator Score

The answer is grammatically correct and the idea is true
Some grammatical errors but the idea is true
Many grammatical errors and the ideaésarly true false

o B W O

Many grammatical errors and the idea is false

(DirjenPendidikanDasardanMenengah, 2005)
|l denti fying the studentdés classification a
The researcher used the formula thaemesented as follow:

Table 2. Classification of ability on reading comprehension

No Classification Score
1. Very good 86-100
2. Good 71-85
3. Fair 56-70
4, Poor 41-55
5. Very poor 040

(DirjenPendidikanDasardanMenengah, 2005)
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b)

The mean score ofttet udent sd achi evement

Researcher usedol MB SPSS statistics 210
(DM Review, 2122. Srivastava, A and Sahami)

The standard deviation :

Researcher usedol MB SPSS statistics 210.
(DM Review, 2122. Srivastava, A and Sahami)

The test of Significance

Calculating the value ottest to indicate the significance of the different between the

mean score of the ptestandpost e st wer e usedol MB SPSS stat
(DM Review, 2122. Srivastava, A and Sahami)

Criteria of Testing Hypothesis

To test the hypothesis, the researcher usecktst wi th U = 0.05 | eve

independent sample, the formula degrees of freedom is df;NgN2. Therefore,

36+362=71 for U = 0,tabke isd.nod. Thefformuld Of the statiskica t

hypothesis in this research is two tailed as follow:

Ho: H1=H2
Hi: Y1 M2
(Sugiyono, 2010)
Where:
M= Reading comprehension of the students who are taught by using socialehesdic
topics through preuestion way.
Ho=Reading comprehension of the sttdewho are taught by using general topics
through prequestion way.

If t-test is not higher than-taéble, null hypothesis ()l accepted and alternative

hypothesis (k) rejected. It indicates that there is no significant difference between the

reading comr ehensi on of the studentsob-relathdo ar e

topics through prguestion way of the students who are taught by using general topics

through prequestion way.

If t-test is higher thantable, null hypothesis ()l is rejected andlternative hypothesis

(H1) is accepted. It indicated that there is any significant difference between the reading

comprehension of the student s @gelatechtopicsar e t

through preguestion way and the students who are taughudipg general topics

through prequestion way.
170

i



Finding and Discussion

The first meeting, the researcher start e
attendance list and gave motivation to the students before teaching process. The researcher
introducesand explained about hortatory exposition and gave an example title to discussion
Als soci al net work good for uso. After that,

is on your mind when you think aluathetitld he t i

example Asoci al medi a have positive 1 mpact
soci al, we can get I nformation everywhere a
ot her student s, exampl e fAwe dsaatchgap,tyouimast or ma t

have pulse. And the second meeting, the researcher made several group, every group consist
four students. And then, students read the t
students discussed about positive and negatipact and solution in the text. And the last,
the students answer the question.

In control the researcher started the activities like in experimental class but in control
class wusing general topi c, exampl e nfALetos
researcher gave question about the title #fAw

fresh?0 The students gave opinion about t he

doesndét smokeo. The opinion was rrmamepgpoustds by
set aside for trash and smoker placeo. And
consist four students. And then, students re

then the students discussed about positive and negativetiamghsolution in the text. And
the last, the students answer the question.

The Result of the Frequency and the Percentage of Reading Text.

Table 3. Frequency and Percentage of Pretest Result

No  Classification Score Experimental class Control class
F (%) F (%)

1 Very Good 86-100 0 0 0 0
2 Good 71-85 3 8.4 7 18.9
3 Fair 56-70 22 61.3 21 58.3
4 Poor 41-55 11 30.6 8 21.6

5 Very Poor <40 0 0 0 0
Total 36 100 36 100
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Table 4. Frequency and Percentage of Posttest Result

No Classification Score Experimental class Control class

F (%) F (%)

1 Very Good 86-100 7 19.4 2 5.4

2 Good 71-85 22 61.2 25 69.4

3 Fair 56-70 7 19.4 9 24.3
4 Poor 41-55 0 0 0 0
5 Very Poor <40 0 0 0 0

Total 36 100 36 100

The Mean Score of Pre Tesind Post Test
The mean score and standard deviation of the students pretest and posttest both in
experimental class and control class.

Table 5. Mean Score and Standard Deviation Pretest

_ Standard
No Variable Mean score o
deviation
1. Experimental class 61.08 8.456
2. Control class 61.81 13.391
Table 6. Mean Score and Standard Deviation Posttest
_ Standard
No Variable Mean score o
deviation
1. Experimental class 80.00 8.053
2. Control class 77.43 6.229

The table 5 and 6 showed the standard deviation of the pretest and posttest in
experimental class was significantly difference because the standard deviatiortast fise

higher better than in standard deviation in posttest. The mean score and staniaiahdof
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the pretest and posttest in control class was significantly difference because the standard
deviation in pretest is higher better than in standard deviation in posttest. It revealed that the
mean score and the standard deviation of the pratesposttest both in experimental class
and control class were significantly different.

In testing the hypothesis, the researcher apphiesttformula by using SPSS 21.0
application at the | evel of signi £(NctaNace wi t
iT2). The result of the calculation (SPSS 21.

Table 7.The result of calculatioftdst of significance value and level of significance in

pretest

Level of Significance Significance (2 tailed)

0.05 0.235

Table 7 indicatedthat the significance value (0.235) is greater than the level of

significance (0.05). It indicates that null hypothesig) @f pretest and postest is different.
Table 8. The result of calculatiortdst of significance value and level of significanc@ost

test

Level of Significance Significance (2 tailed)

0.05 0.131

Table 8indicated the significance value (0.131) is greater than the level of significance
(0.05). 1t indicated that null hypothesis JHof posttest is accepted and the alternative
hypothesis (B is rejected.

The reading skill became very important in the education field, students need to be
exercised and trained in order to have a good reading skill. In the sant@hyméiaand Vera
(2013) stated that Reading and thinking is epl@x process. A student must know how to
synthesize material from many different sources. It shows that reading is very important in

education.
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Table 9. The result of-Testand® abl e of t htest atPosest nt s 6 Pr e

No Variable T-Test Value T-Table Value
1. Pretest -1.198 1.994
2. Posttest 1.526 1.994

Based on preliminary observation in the target research, it was found that the students
motivation in learning reading was low because of materials used were less attractive to
studentsand it made them boredh{erview with English teacher 2015)herefore, they were
lazy to read the text of reading.

In order to solve the problem explained, the researcher considered to choose
interesting materials that applied in teaching reading activity. In this case, the researcher
chose media social based topic. Besides, an interesting media can be supportedthwre b
existence of good technique. Therefore, the researcher chegeqsteon way.

This indicated that the null hypothesis jhvas accepted and alternative hypothesis
(Hy) was rejected because the significance value of-tpestwas higher than the kvof
significance value of preest. It meant that the eleventh year students of SMA Negeri 2
Parepareimprove reading comprehension by using social reddiad topicsthrough pre
guestion way in various reading comprehension. But,there is no anycaghifinprovement

based on calculatingtést and-table.

Conclusion

Based on the findings of achievement test presented in the previous part. The
researcher concludes that the use of socialrrethéed topics through piguestion way to
improve the reading comprehension of the students has no significant differenceywith b
using general topics through pgeestion way. First, there were two twenty two students in
experimental got score in good level, and while in the control class there twenty six students
in good level. Second, both the mean score of the students innegp&l class and control
class increased. Third, the standard deviation of the students in experimental class was higher
than the studentsd | n c ontest ibwas founcthasthetesE our t h,
value was lower thantable. It means that the null hypothesis (HO) was accepted and the

alternative hypothesis (H1) was rejected. In another word, the reading comprehension of the

174



students who were taught by using social meeiated topics through piguestion way has
no significant diference with the reading comprehension of the students who were taught by
using general topics through pgeestion way.
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Abstract

English as Foreign Language in writing skill continues to face thesigex challenge
of decontextualised impractical theorisations and traditional reductionist pracfices.
Teachers ofterwish that they had more time to communicate with the students in their
classedo learn about their performances; to know motivations, interests, and needs; to share
experiences and information; and to track and document students' developing knowledge and
abilities. Dialogue journal writing (DJW) is related with a learoentered curriculum
orientation, in which students write to express themselves, to make sense of their own and
others' experiences, and to develop their abilities (Auerbach, 1999;sls$8€6).This paper
calls for the introduction of dialogue journal writing (DJW) into education as a theoretically
rich and practically feasible procedure. This paper examines the efficacy of English DJW on
studentsé writing skillr,esponwebk| tas jobhenatl t
SMAN 1 Suppa participated in this study, and each student was required to write journal
entries per week. This research wuse experin

ranged from the highest of 8 the lowest of 67.9 with an average of 7.00 and the possible
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range of scores-000 (the sum) on the Basic Competence Test.The findings showed that

i mproved the studentso writing skildl on C
awareness of mting and seHgrowth as learners; and intrinsic writing motivation. The
students held positive attitudes toward the project and confirmed that DJW was an important

tool for selfunderstanding and sedfowth. This shows that DJW had a significant impact,

able to increase interaction with others, build-selffidence. Besides, it gave rise to the idea

of the idea after reading the journals they wrote and associate in the surrounding

environment.

Keywords: Communicative approach, dialogue jourmaliting, writing performance

Introduction

The average of the writing grades of the eleventh year students SMAN 1 Suppa in
the result of the tests shows that the stude
writing draft were 67,9. tmeansthath e measur ement of the stude
was Minimum according Depdiknas in SMAN 1 Suppa.

Focus for the discussion above, the writer tries to apply a strategy in teaching English.
So the researcher choosesaltdsheWrittiimg OEDJ WXt is
Writing Skillo. Specifically, Di al ogue jour
students writings isthe object of the present study which addresses the following research
guestions ( 1) Htngvskill kave tarty effet aftardigng DR (2) What

are the studentsdéd responses to the DJW?

Literature review

They are some researcher that have been conducted a research related to writing. They
are as followed: Byrne (1980:24) , Writing is also one media of communication; Heaton in
his book OWriting English Language eXandt 0( 19"
difficult to teaching, requiring, and mastering not only of grammatical and rhetorical devices

but also conceptual and judgment.; Kreidler (1965; 41)

Definitions of Writing
Another definition is given by Byrne (1980:24) defines that writing iprienary

means of recording speech, even though it must be acknowledged as a secondary medium of
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communication. Based on the definitions above conclusion of the researcher that writing
could be conceived as the act of putting down in conventional grajeimc domething that
had been spoken and brings to writing and the impacts of the particular political and
institutional context in which it interviews, analyses of surrounding practices and other
techniques, researcher seek to develop more complete actwloual writing contexts. And

make us could be creatively or personally and written in many different forms.

Dialogue Journal Writing

Journal of the dialogue is a conversation between students and teachers on a regular
basis that are written in a jmal. Students are free to write what he thought what an
interesting and after that the teacher correcting student work to provide questions and
feedbacKkn terms of writing the involvement of teachers provide guidance and freedom so
that students can wetpremises freely, without focusing on a particular theme. Put the
teachers who wrote in the journal students a way for students to know his mistakes without
feeling judged

The student writes freely to the teacher as in a letter. The teacher agsestisns
and makes comments about the student's entry, making sure the answers provide correct
structures, grammar and spelling. From the teacher's reaction, and not from any particular
corrections students di scoveiftheentrtshorldiiedi al o ¢
The student then tends to refer to more correct structures in further entries. Harmer claims
that advantage of writing a journal is that the writer can decide freely which form to employ
in writing. The writer is not bounded to apwgrticular genre and moreover, the writer knows
that his or hers freedom of expression is not to be corrected or graded by the teacher (2004:
126-127).

Methodology

In this research, the researcher would be use experimental dEsggpurpose of the
research to found out the skildl of the stude
group pretesposttest design. The research that will be described in the next section was
conducted with High school students of SMAN 1 Suppare were ofthree classes,
namely ClassVllla consist of 29 students, Class VIIIb consisted of 28 students, and
Vllic consisted of 28 students. So, the total number of population is 85 students.
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Findings and Discussion

The rate of frequency and percentage of thecsre of pre-test

Experimental Control
NO Classification Score

% F %
1 Very good 86-100 0 0 0 0
2 Good 71-85 0 0 0 0
3 Fair 58-70 8 28.57 1 3.57
4 Poor 41-55 14 50 16 57.14
5 Very poor <40 6 21.43 11 39.29

Total 28 100 28 100

Table 1 above identifies that the students mastery of both classes were
different, in the experimental group, ( 71,43 % ) of them got very poor and poor, (
28,57 % ) of them got fair. Control group, ( 96,43 % ) of them got very pogoaord
(3,57 % ) of then got fair classification. It means that in experimental group most of

students got higher point than control group.

The rate of frequency and percentage of the score of petgst

NO Classification Score Experimental Control

% F %
1 Very good 86- 100 2 7.14 0 0
2 Good 71-85 5 17.86 3 10.71
3 Fair 58-70 14 50 7 25
4 Poor 41-55 7 25 15 53.57
5 Very poor <40 0 0 3 10.71

Total 28 100 28 100

The table 2The posttest score of control group shows that none of the students
got very good, 3 students got good, 7 students got fair, 15 students got poor and 3

students got very good classification.
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The mean score and standard deviation of the preest of the students on experimental
group and control group.

The mean score and standard deviation of the students ptest

Group Mean Score Standard Deviation
Experimental 50.18 14.42
Control 44.29 8.21

The t-test of the students preest

Variable T-test Value T-table Value

Pretest 1.86 2.000

The table above indicates that the result of calculationiedttvalue is smaller
(1.86) than the-table value (2.00) this means that there is no significant difference
betweerthe results of mean score of both tests.
1. The mean score and standard deviation of the posést of the students on

experimental group and control.

Group Mean Score Standard Deviation
Experimental 66.07 12.42
Control 56.07 12.20

The table shows that the mean score for-pest of experimental group was
greater (66.07) than the control (56,07). It means that the mean score of thesipost
obtained by the two groups were nearly the same.

Significant at the level of significan@05 with degree of freedom ( df ) 54

(n1 + n2i 2)the result of the calculation is shows in the following table.

Variable T-test Value T-table Value

Posttest 3.01 2.000

The table above indicates that the result of calculatioftesfttvalue is greater
(3.01)than ttable valug2.00)this means that there is a significant difference
bet ween t he-teddfbothgroups 6 po st
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Conclusion

Based on the findings and the discussion, the researcher puts forward the
conclusion that the first year studentsSMAN 1 Suppahave good achievement in writing
after being treated with sequence pictures. It is proved by the students mean score in
expermental group (66.67) which is greater than the students mean score in control group (
56.07 ). It means that the students achievement in experimental group experience an

improving.
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This study was carried out to describe ithplementation of Storybird, a web 2.0 tool
which promotes creation of narrative story collaboratively, in a freshman Paragraph Writing
class consisting of 25 students in English Language Education Department of Sanata
Dharma University. In addition, thst udy wi | | al so invesitigate
integration of the interndiased tool through their reflection and narrative writing outcome.
From the data, this study will elaborate (1) the implementation of Storybird in narrative
writing,ad (2) the studentodos attitude toward the
limitations of Storybird. Finally, the use of Storybird to support creation of narrative texts is
expected to help teachers and students to deal with academic matteyaraimd) Ichallenges

in the 21st century.
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Introduction

The rising interest related to the advancement of collaborative tasks to encourage
interaction and boost critical ittking skills in the language classroom has expanded
innovative views and perspectives towards second language learning and the internet use
(Dudeney & Hockl vy, 2007) . The internet becal
of their social activitie take place, they find themselves immersed in a new world and their
needs and interests are defined by that world (Prensky, 2010). Moreover, Castells (2003) and
Tapscott (2009) argue that the internet use has a positive effect on the social interaction
because it increases the effects of sociability.

One of webbased educational tools that accommodate students to work

collaboratively in producing narrative writing online $torybird (www.storybird.con.

Storybird B a web 2.0 tool created by Mark Ury that supports the collaborative storytelling
with the use of art galleries that inspire people to create stories (Storybird, n.d; Nordin, 2010).
The use of Storybird to support the creation of narrative texts whenngockilaboratively

shows how the use of new technologies might help teachers to deal with academic matters
and learning challenges in the 21st century School. The use of the internet, social networks,
virtual platforms and web 2.0 tools to reinforce, cdidsde and/or propel communicative
language and social skills is a determinant factor in our daily lives (Prensky, 2010). In an
educational context, new technologies offer broader knowledge and experiences, promote
social interaction, foster autonomous &elbrs and increase learners encouragement to learn
(Castells, 2003; Dudeney & Hockly, 2007; MEN, 2005; Prensky, 2010;).

Bearing in mind the need to witness | ear |
Web 2.0 in creating narrative writing skill, thiresearch aims to answer the following
guestions:

(1) How was Storybird implemented in creating a narrative writing?

(2) How was studentodéds attitude toward the p

limitations of this approach?

Literature Review

Storybird
The Storybird has widely been studied by researchers and educators interested in

analyzing the benefits that these experiences bring to the language clasahbmmgh
Storybird is not designed patrticularly for language learning, it provides a numbsefaf u
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learning tools that can be used in EFL/ESL settings or teacher training projects. CALL
Researchers and practitioners in the world have been participating in the further development
and improvement of Storybird in a collaborative writing.

The first elated research comes from Dabbs (2011) who reports an example of design
and implementation of Storybird in EGAP instruction in Oman. He claims the following four
advantages: (1) Enhancing studstident interactions and teaclstudent interactions; (2)

Finding a real audience to interact with; (3) Helping students do their research for their

i ndependent study project; (4) Fostering st
commonly be found inanywdbhased educati onal tusadulness dd ut i t
Storybird.

On the other hand, he states some problems and concerns in its implementation:
Learners could feel limited by the range of pictures offered by Storybird, although there is
plenty of art, pictures are not appealing to learnersinas. Therefore, if there is not
motivation for learners to work with computers or they do not know how to do it, extra work
is required and more challenges would emerge for the teacher along the study. These
problems are common among less computer teéeteachers as well as lower level EFL
students even in Japan.

By |l ooking at contradictory findings rel
writing proficiency, as language teachers we need to be able to equip ourselves with adequate
knowledge on leaing objectives, kinds of tasks and activities, technological tools used, and
the right procedure on how to integrate them into the classroom activities to achieve learning
objectives.

Narrative Writing

Narrative Writing relies on imaginative/fiction story. Narrative paragraph are told
from a defined point of view, often in first person, so there is feeling as well as specific and
often sensory details provided to get the reader involved in the elemense@uence of the
story. It offers writers a chance to think and write about themselves and their experiences
(Boucher, 2011).

Teo (2006) examined how to write a narrative story using thestee writing
process. Students should find these suggesheipsul:

1. Prewriting for the Narrative Story: in this phase, students think abautopicin the

context of the assignmentds theme. Once a
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sorting through details. Think about the sequence of events and creaudiae of
the storyodés narrative flow is very helpfu
2. Drafting a Narrative Story: when creating the initial draft of a narrative story,
follow the outline, but focus on making the story come alive.
3. Publishing a narrative story: Due to its personal natyrsharing a narrative story
with the rest of the class can be exciting. The important thing is to learn from
experience and use feedback to make the next composition even better.
4. Revising a Narrative Story. In the revision phase, students review, modégd
reorganize their work with the goal of making it the best it canShedents also
proofread and correct errors in grammar and mechanics, and edit to improve style and

clarity.

Research Method

This study was carried out to describe the implementati@torybird a web 2.0 tool
which promotes creation of narrative story collaboratively, in a freshmen Paragraph Writing
class consisting of 25 students in English Language Education Department of Sanata
Dharma University. In addition, this study willsab el abor ate studentsd
integration of the interndiased tool through their reflection and narrative writing outcome.

In collecting the data to describe the implementation of the usBtasbird in
creating narrative writing, the remeher uses observation in class. The researcher followed
Edwards and Talbots (1999) on classroom observations by observing the process of the
implementation. Information was collected and was interpreted in this study, which is in
accordance to the sugges on of O6Leary (2004). Furtherm
attitude toward the project, the researcher

final products.

Findings and Discussion
Stages of Implementation of Storybird in Creatimdarrative Story

The initial step is to investigate Storybird itself. | got to the site and ensured | had a
decent command of it before introducing it to the students. What | discovered interesting
about Storybird was that it consolidates artworks and mgitlUsers were provided with
works of arts presented in sequence as if they were a part of story plot. Next, students need to

choose which pictures to pick, how to order them, and what story they want to construct. That
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is, after choosing some artworks yhean begin composing their story. The site gives the
students the options of composing a longform book, a poem, or a picture book. For Paragraph
Writing level, picture book format was chosen since the objective of the course throughout
the semester is nable students develop coherent and cohesive paragraphs.

The students learned by working in collaborative groups, each of which was consisted
of 3 members chosen randomly. Each member of the group was a key component for the
success of a project becawseeryone should contribute to the work of the group. This was
very important because each student brought his/her own style to the story while working
together. Storybird was then introduced and demonstrated in the class. They were encouraged
to use theiown laptop to be able to execute this. Afterwards, they went through several steps
which in line with the steps of creating a narrative story.

In the next step, students created an account for the growpverstorybird.com

There were two types of account that user ¢
Afeducator and studento account. The differei
educator and student account can serve as a learning managestem syere teachers
create an account, then provide a special class code to the class members, then they will
undertake all the process in the site such as creating, sharing, commenting, and grading. On
the other side, the regular user account does naireetpacher to make an account and
provide class code. Students create their composition using storybird, then the next steps
would be done in other platform, for example facebook, edmodo, or schoology.

Once the students registered, they could browder@ad compositions published by
other users. Inspirations could be acquired by reviewing other compositions. Subsequently,
students think about the most interesting to
a topic is chosen, students shoulergp time sorting a vast array of pictures that could
accompany that theme. They had to choose the pictures for the story and then drag and drop
each picture onto the pages.

Considering the the sequence of events
narrdive flow was exceptionally useful. To help them undertake this process, it is a good idea
to provide a graphic organizer as the storyboard. The creation of storyboard as a prewriting
strategy helps learners develop their writing skill (Linares, 2010&nAé#irds they discussed

orally about the story and then wrote it.
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GRAPHIC ORGANIZER FOR NARRATIVE WRITING

CHARACTERS SETTING(S) — Time and Place

PROBLEM

EVENTS OF STORY

FIRST SECOND THIRD LAST

From the observation, it could be seen that the students were really eager about
utilizing the site, and they were prepared to play a dynamic part in this new writing endeavor.
Writing and reading for an audience encouraged and developed literacy dkélsis& of
artwork allowed students to develop deep reflection and higiger thinking (Menezes,
2012). Their creativity is challenged to sistematically organize the images to develop their

own narrative story avoiding them from a blgpége syndrome.

Drafting a Narrative Story
Once storyboard had been designed, learners worked together to develop the story for

the narrative text. To achieve the objective of the study, | assigned them to compose a ten
page picture book based on the artwork that insginech the most. | even incorporated a
tutorial to foster their autonomy. It was exceedingly remunerating to see how students took
this new assignment seriously. This motivation to write a narrative story was translated into
motivation to expose their Endlidoecause the students were putting into words their creative
ideas (Giacomini, 2015). Not just did they learn new vocabulary things and linguistic use
structures; however they reused ones they knew.
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The students composed their first Storybird story at campus. It took them three
sessions to finish the task. When some of them completed early, they inquired as to whether
they could compose another story utilizing the site while their colleagues finigh#eeir
tasks. This never happened when they were composing the story on paper. What usually
occured in class once they completed their composition was they turned in their papers and
accomplished something else afterwards. In the conventional modessifocia, they never
requested to continue composing. That prove
motivation in writing a narrative text.

Lecturer became a facilitator who monitored if students needed help with Storybird or
with how to expressertain ideas in English. From the observation, it can be seen that
students could assist each other and did no
their narrative text. In the process of writing their own narrative writing, students also read
stories published on the Storybird, obtaining supplementary exposure to the English

language.

n i

Figure 5 Example of Studentds Work
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The Studentsdé Attitude toward the Stages of
Following the steps that have been undergone by the students was the reflection stage.
The data gathered from studentso6 reflection
toward the use of Storybird in creating a narrative story writing.
Working in Group Collaboratively
One speci al function of the Storybird i s
learning skills. One group of students can create, elaborate, and work with each other to
finish a story. When attempting to use Storybird, the stsdeate assigned to make a group
of three randomly selected membes. The group collaborate in creating a narrative story, share
information, and help each other. The group consisted students whose English capability
levels are distinctive. This gave chanteshe students to learn and apply their interpersonal
aptitudes as they work in collaboraive groups. Simultaneously, they were urged to develop
cognitively as wel | as convinced t o wor k

communicated uplifting attitles appeared because they fancy cooperating with others.

(1) I learn that everything can be easier if we can help each other and we can do it
together. | get new information from my group. My friend who is te&Wwy helped
me in operating the site. | loveorking with my group despite all the obstacles we
faced.

(2) Collaborative writing helps us to share story ideas and combine them to make one
comprehensive story. It is so fun when we brainstormed the storyline together. We
help each other to decide the chéeacsetting, problem, climax and resolution.

(3) When | did the project collaboratively, |1 got a lot of new knowledge related to
grammar and vocabulary to make our story interesting. | would like to thank Ayu for
giving such a wonderful insight on how to neadur story interesting.

(4) | learned to be a good listener in the group, because sometimes we have to appreciate
others by listening to their ideas. | think | can expand my knowledge through this eye
opening activity. Moreover, what we have done, what wee lshared and what we
have experienced together have successfully made our friendship closer.

These reflections show students6 positiywv
which provided them with learning environment where they could work togett&tari/bird
is used in a class, it will help students develop creativity, innovation, and also will help
students to learn effective communication and collaboration. Students will also have fun in
cooperative learning and their meaningful contribution hélp them develop setfoncepts
and social developments. Data (1) shows that they think it is easier if they are working

together in group, data (2) shows that the student was interested in making the project
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because they can put their head together tiddehow they construct the story, data (3)
shows that working in group can expose the use of English even more by discussing
vocabulary and grammar together, and data (4) shows how happy the student to build a strong
interpersonal relationship within threembers of the group. However, the limitation of this

grouping appears in the process of making the project, as follows:

(5) We find difficulties in deciding the topic that pleases each member of the group.
Sometimes, there were clashes among us.
(6) Working together in a group is a little bit difficult than working alone. We must share

our ideas and try to have agreement wit

choice but to say agree with my teamds
thenext part of the story, for example when trying to create the climax of the story.

(7) It is hard to manage our time to meet outside the class, because we have different
schedules.

(8) When we could not come up with a good decision, then we discussed it btinsesne
it took us so long to make up our mind.

(9) One of my students was so dominating. She did not want to listen others and got upset
when her ideas were not accepted by the other members of the group.

Data (5) and (6) show that conflict of interests happened when they start choosing rhe
topic for their narrative writing. Data (7) and (8) show that the students need to cope time
management problem. Data (9) shows the problem of individual participatemamber of
the group. To face these problems in the future implementation, the lecturers need to make
sure individual participation and their contribution as well as roles in groups. One member
should be responsible as a leader of the group.

Constructng Narrative Story Using Storybird

The use of computers was motivating and it guided learners to develop autonomous
behaviors to enhance their own learning (Prensky, 2010; Chapelle, 2003) when they made
decisions about the online resources to use, t@stcreation process, and when and how to
work. Storybird inspires the students by starting with the image and unlocking the story using

the vastarray of appealing images. The following are the benefits mentioned by the students.

(10) Before using thitool, | always encounter difficulty in starting the story. However,
after wusing Storybird I didndét face t
use storybird even not for college assignment.

(11) I love storybird so much! It makes me able to t®yv@and improve my skills in
story writing. When 1 firstly heard about Storybird, | directly visited the website
using my mobile phone and was intantly amazed with the abundance of beautiful
artworks there. | browsed the works done by other users and gig¢ato write a
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story. | think storybird is a great media to study because not only it can train my
writing skill, but it can also train my brain to use my imagination and creativity.

(12) Storybird provides us millions of colorful images we can gsth@ base to make
the story. By arranging the pictures,
structure, and that was so really relieving that somebody created this tool. Thanks
to the creator!

Data (10), (11), and (12 )sualscontents ahdhceedtiveSt or vy
at mosphere attracted even to the most relu
imagination by providing a variety of colorful and vibrant illustrations that ignite their
creativity, avoiding them from the blasjgage sydrome. However, the limitations of

Storybird were also perceived by the students, as follows:

(13) Since we can only use images from one artist, we meet difficulty to match the
pictures and our story. Sometimes, the pictures are not in line with tiyensto
were buildin. So, we need to change the story line in the middle of the writing
process.

(14) We cannot change font type, size, etc.

(15) After we created a narrative story, we can only share it online. We need to pay
some amount of moneytodownad t he story book in PDF
free.

From data (13) we know that the images in the Storybird can be two sides of the same
coi n. | t can ignite studentsdé creativity, b
pitfall of this website. One way that the students can do to avoid thHiepras by arraging
the images before they develop the story. Afterwards, they develop the story based on the
images they have arranged.

Data (14) shows t hat studentsd desire t
customizing all elements to obtain mopersonalised result is unbearable. However,
Storybird cannot accomodate this. Data (15) shows another pitfall of the website. Making,
sharing, and reading stories on Storybird are free. While, printing or downloading stories
have various fees that are atly explained on the web. The downloading feature is a part of
premium facility Storybird offers to its members. Those essential matters are to be considered

by lecturers regarding the strategies to use when using web tool.
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Conclusions

What makes Stohyrd an encouraging source to create stories is the possibility to
collaborate and share their creation with more readers. When having students creating
narrative story, they negotiate and create meaning by defining the context, the content, the
situationand characters of a story. Storybird can be used to follow a process aproach to
writing, it is recommended to have pngiting activity in the classroom before learners
continue with the collaborative online work. Storybird is a web 2.0 tool which casduketo
promote the <coll aborative creation of narr a

the free will they have to make desicions along the process.
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Abstract

The various selectiongf multimedia readinglevices such as the iPad, iPhone, and
Kindle as gadgetsold the prospective not only to replicate traditional textbooks but also to
offer for a social interface componefithere has been little research conducted -oeader
devices and the effethey hold on readingAlso, the literature has demonstrated that there are
more regative implications to using digital text in réagl thanthe positive. The aimof this
researchwas to assegke effects of digital texbn reading compreheios. 84 studentsvho are
studying in Electrical Engineering Department of Politeknik Negeri Ujung Pandang from
Computer and Networking Engineering and Electronics Engineering study program
participated in the research voluntaril®verall, the findings of this study provided support for
the conception that there is a positafect ofreading ondigital text Overall, the findings of
this study provide important information for the lecturer studlents in teaching and learning

process.

Keywords: Multimedia technology, reading comprehension, digital text.

Introduction
Technological advances are dramatically altering the texts and tools available to
students amh educatorsSince 2007, th@umber of devices available for displaying digital

text has increased expentially. The first ereader to take hold in the market, the Amazon
197
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Kindle, sold out two days after it was released in November ZBpdune 2011, Amazon
reported selling more Kaie books than hardnd softback books combineteanwhile, the

first largescale release of a touchscreen tablet, the Apple iPad in April 2010, further
expanded options for readers to access ditgtdl media with its inclusion of the application

A i B® @ethe time the iPad 2 was released in March 2011, more than 15 million units had
already sold, and by June 2011 that number was 27 million.

These technological advances have created high hopes among many educators,
adminigrators, researchers, andlipy makers, who believe that the digital devices offer
great promise as instructional tools for literacy education. Simple applications of existing e
reading technology such as changing font sizesameen, using texb-speech features to
provide dual mput of text, or using the Internet to collaborate on learning tesvimay
substantially improve the learning of many stud¢Btancarosa and Griffiths, 2012)

The enormous revelationf technology and its broad range of uses, the incorporation
of technology in learning has become a viable and inexpensive option. As a result, it is
becoming increasingly clear that traditional textbooks will be cast aside and the adoption of
the ebook will result (Biancarosa and Griffiths, 201.2The mass array of uftimedia
learning devices such as the iPad, iPhone, and Kindle hold the potential not only to replicate
traditional textbooks but also to provide for a social interface component. Therefore, it is
advantageous to utilize these current resources in adgeate and to measure appropriate
user interfaces that are capable of producing similar if not better learning outcomes from their
predecessors, textbooks. The goal of the study was to examine the effects ofdauthre
devices and textbooks on compeakion and transfer learning (Gertner, 2011).

Reading ébooks comes with a lot of advantages for users compared to reading print
books. For example; using less papehoeks take up less space and are easy to carry,
searching and notiaking is much eaer, the font size can be changes as desired, purchasing
is much faster and easier, preservation and protection is simpl@oks can be print and
published in a variety of file formats (html, pdf, lit, pdb, ef€psun, 2014 stated thdtis
important © point out that textbooks in digital formats are not merely digitized replicas of
print textbooks. With recent developments in new and affordable educational technologies,
textbooks in digital forms increasingly enable positive impacts on publishingiedegli
learning and teaching. As such, open textbooks not only possess the strong advantage of
being free, but they also offer further advantages over traditional print textbooks such as:
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1. More featuresopen textbooks may include interactive learning fum&isuch as bookmarks,
highlighting, annotations, text searching, quizzes, and hyperlinks; multiple digital media such
as text, pictures, audioyideo, animation, and interactive simulation; and options to
synchronize offline and online learning datdnichmay be used to anal yze
patterns to enable subsequent improvement of the texgeatadjogical methods.

2. Better accessibilitppen textbooks may be developed in a range of formats such as Web,
EPub, PDF. Thigesults in reduced physical siand weight, enabling increased portability
and mobility, and provides optiorns print, read online and download for offline reading on
various hardware devices such as a dedicated handéeicke, a personal digital assistance
(PDA), a mobile phone, oa desktop or laptop computer. The digifatmat reduces
production and distribution time, and consequently facilities expeditious availabiliéxtsf
that further support access.

3. Greater flexibilityopen textbooks may be updated quickly and providesactze the latest
cont ent .be updated, say,ud imcorporate new knowledge. It could be improved as
students and teachers develop bewgrys of expressing concepts or ordering learning
objects. It could be localized or customized for a varietyeafners, whether in different

cultures or at di fPrasadamdtUsubawa, 20ld4s of educati on

Literature Review

It is important to understand the cogratifunctioning of people readinffom
multimedia. According to the Cognitive Theory of Maitdia Learning (CTML), the visual
information processing channel may become overloaded when students must precess on
screen graphics and -@ereen text at the same time (Magad Chandler2001). However,
when words are presented as narration, words egmdzessed in the verbal channel, thereby
reducing the cognitive load in the visual channel. In several studies testing this theory, both
noninteractive multimedia environments and interactive media environments were used
(Gertner, 201) . The results show students who re&m interactie (graphics and
narration) readmore deeply and perform better on problsoiving transér tests than
students who reattom noninteractive (graphics and estreen text) (Moreno & Mayer,
1999; Mousavi, Low, &weller, 1995; Sweller, 1999)

While university students operate in a world immersed in digital text, they have not
simultaneously abandoned prifrt.fact, for their university studies, students prefer to read on

paper, although they also want the congane of online digital text. Liu has found that
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graduate academic library users like the access provided by online electronic resources, but
prefer to print the electronic documents in order to read them (Z. Liu, 2006). In a study of
students at the Univeidad Nacional Autonoma de México (UNAM), the majority of
students preferred print, and 63 percent reported that they could bear reading a document on a
computer screen for no more than one hour (Ramirez Leyva, 2088hwhile, in a recent

survey of studets at a university in China, an interesting gender imbalance was found in the
paper/electronic preference: 73 percent of the female students prefer print, while only 51
percent of male students prefer print (Z. Liu and Huang, 2008). More research nekded

in this area as emergingmembse o f t he A G astodgntsdormgsacedI9awheno n 0
graphichAWeb browsing first appeared go through the gesbndary education system.

According to Rukanci and Anameric in Tosun (2014oeks depending on ehtechnology

that can provide enough interaction as between a teacher and a student. It can appeal to
students with different learning styles and they can adjust their own reading and learning
speed. In addition it is clear because of its visual and aleinents, dooks could facilitate

learning and teaching, make it more enjoyable and optimize the permanence of learning.

Methods

84 studentsparticipated voluntarily from Electrical Engineering Department of
Politeknik Negeri Ujung Pandang which consists of 39 Computer and Networking
Engineering students and 45 Electronics Engineering studéitey are studying
Engineering field which requisethem to download and read manrlgamks as academic book
references for their workshop and laboratory report and presentation every week. The
studentsvere asked toead TOEFL reading text and answer multiple choice questions based
on the text provided. e students were allotte@d minutes time limit to read from their
multimedia devices. The procedures of collecting data were as follows:
.Scori ng reatingshbatsed én standardized TOEBCore br reading sction.
The score rarngfrom 20 for thdowest scoreand 68 for the highest. The question consists
of 50 multiple choicequestions.The correct answers were converted fr@huntil 67
based orh.ongman Complete Course for the TOEFL Test (2001:602).
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Table 1. TOEFRReadingTestconversion

NUMBER CORRECT CONVERTED SCORE

50 67
49 66
48 65
47 63
46 61
45 60
44 59
43 58
42 57
41 56
40 55
39 54
38 54
37 53
36 52
35 52
34 51
33 50
32 49
31 48
30 48
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29

28

27

26

25

24

23

22

21

20

19

18

17

16

15

14

13

12

11

10

47

46

46

45

44

43

43

42

41

40

39

38

37

36

35

34

32

31

30

29

28

28

27
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5 25
4 24
3 23
2 23
1 22
0 21

2. Classified students score into 5 levels as follows

Table2.Cl assi fication of studentsbé score

SCORE CLASSIFICATION
671 57 Very Good

5671 46 Good

457 35 Fair

3471 24 Poor

2371 21 Very Poor

The result was analyzed with descriptive statistics. Distribution of participating students by
gender and study program is presented in Table 3.

Table 3 Frequency distribution of students by gender and study program.

Groups Frequency (n) Percentage (%
Female 41 48.8
Gender Male 43 51.2
Total 84 100
Computer and 39 46.4
Study Networking Engineerini
Program Electronics Engineerin¢ 45 53.6
Total 84 100
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Findings and Discussion
Based on the responses of the students to the multiple choice of reading test question,
the results are presented in these following tables.

Table4.Cl assi fication of engineering studentso

Score Classification Frequency(n) Percentage(%)
671 57 Very Good 16 192
561 46 Good 38 45.2
457 35 Fair 20 23.8
3471 24 Poor 7 8.3
231 21 Very Poor 3 35
Total 84 100

There is positive effects aeading through multimedidevicesas it concluded from
84 students there were 54 students (6dRtgsified very good and good. They aoenpetent
and understand the content of the text easily. Their ability in reading through multimedia
devices is as similar as when they are reading ttrpuagt books. They can maintain reading
speed and use their best skill in reading the text. In contrere were only 30 students (36
%) classified fair, poor, and very pofound the difficulties in reading by using the devices.
Based on the findingshe difficulties that the students encountered namely they cannot read
the text very fast and they cannot concentrate very well in reading theirtegtit requires
fully concentration in reading through screen. They also feel inconvenient when thep have
frequently scroll down and up the pages.

Conclusion

Multimedia gives lecturershe tools to turn the classroom into cestef student
directed inquiry and tthnology offers tools for thinking more deeply, pursuing curiosity, and
exploring and expanding intelligence as learners build "mental models" with atoidénts
can visualize connections between ideas on any tBdiecational technology consultant Dell
and Szewczyk in 2008 concluded theaching with technology allows educators to better
meet the needs of students with diverse abilities while at the same time increasing motivation
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of all students. Technology functions as a bridge to higher reading/asteat by engaging
students in learning that is relevant and meaningfuttzer@ are further innovation and more
e-readerdevices and-extbooks beingroduced, it is important to appropriatelssess their
influence on readingvhile this study brought d light some of the positiveffects of
multimedia devices on reading achievemeiutture research is still needed due to the

increasingorevalence of -eeader devices.
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Abstract
This article shed |ight on one | earning
writing, namey SPICES learning model. SPICES the acronym for Studenicentered,
Problembased, Integrated, Communibased, Elective, and Systematic.
This reseach is aimed at finding outwhether or not applying SPICES learning model
significantly maximize the writing skill of the second semester students ofaskuAliyah
Lil Banat Parepare.
The result of the study shows that the use of SPICES learniuiglrsignificantly

maxi mize the studentsod writing skildl

Keywords :SPI CES | earning model, studentds writ

Introduction

Gaining a new language necessarily involves developing four language skills in
varying degrees and combinations: listening, reading, speaking, and writing. The skills are
divided into two, namely: receptive and productive skKill.

Verghese (2007: 78) elucidated that writing is a thinking process and is much more
than an exercise in transcription or copying. Furthermore, he explained that writing is
different from speaking in that it aims at compactness and precision in expresgielh @s
grammatical, idiomatic, and orthographic accuracy and in that conventions of writing tend to
be less flexible than those of speech. Moreover, the students who learns to write English has
not only to cope with the mechanical problems connectedthattscript of the language but
also with the problems of ease and fluency of expression, of grammatical and lexical
accuracy and of the appropriateness of the style of writing as demanded by the occasion or

situation. Learning to write, therefore, is leiag to use grammar with ease and facts in some
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sequential order as tools. In fact, teaching writing skill for the learners is difficult for some
teachers. Kompf (2005: 54) reported that teachers frequently being dissatisfied with their own
classroom pragtes in the area of curriculum, yet were unsure how to improve them.
Generally, they felt they were implementing the procedures that they had learned at college
and which they had read about in prescriptive texts on the teaching of writing, yet at the same
time these procedures seemed unsatisfactory. In particular, teachers reported that their
children lacked ideas and imagination in their creative writing, that little evidence of
improvement in ability to use writing skills (in spelling, grammar, senteicecture and
punctuation).

Clark (2007: 4) stated that most educators agree on the need for writing instruction in
the content areas but differ on where instruction should occur. Because of curriculum
demands, many teachers feel there is not enough d¢irteath writing in the content areas;
adding one more component is just too much strain on the time and quality of lessons.
In the meantime, those challenges ¥aiiting competencies on be caught on for scholars
because of various elements, specificdlh o s e | a c k fnaavativemesstinmmaking or 0 s
straight modelsind methodologies.

These factors also became the reasons of the difficulty of English writing for students
of Madrasah Aliyah DDI Lil Banat Parepare. Besides, the students stated thaif rtieesm
found difficulties in starting writing and exploring their idea because the lack of vocabularies.
The information was obtained through interview with the students. Their statement about the
difficulty in writing is also proved through their wriily score. From 40 students of the two
groups, the experimental group and control group, there were 12.5% students gained good
classification (between the ranges of 7B5), 57.5% of them gained fair classification
(between the ranges of 5@0), and thee were 12.5% of them gained very poor classification
based on Dirjen Pendidikan Dasar dan Menengah score classification.

No wonder with the result because usually the teachers just explain how to write well
but they didnot showy tdiedmdtghpr evaayr et or iwgrhitt e
writing skill, as the result, sometimes we find the learners become bored. Teachers ought to
build the studentsd interest to write by usi
Viswanath (2006: 113) pointed out that a teaching misdglpattern or plan that can be used
to shape curriculum or <course, to design i
action. Thus, a model of teaching can be used to desigrickdiaee teaching in classrooms

or tutorial settings to shape insttional materials including books p&s, computemediated
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programmes, curricula and lotgrm courses of study. In addition, by using an appropriate
model, the process of teaching learning will be more interesting for both, teachers and
learners, theyan build a good interaction while teaching learning process, they can create a
pleasant environment, the students can memorize easily what they have learnt, and apply
them in their activity.

On the whole, this study was then intended to addinesBndingout the effectiveness
of SPICES learning model in teaching writing. To know the result, the researcher compared
the achievement between the students taught by using SPICES learning model and the

students taught by Contextual Teaching Learning model.

Literature Review

Maghsoudi and Haririan (2013:64) reported that the instruction of brainstorming
strategy had a positive effect on EFL | earne
active, which might make them responsible for their own learnindikeig to learn better.
O6Connel | (2009) proved that students who
principles, such as the SPICES criteria, are more likely to be able to provide constructive
feedback about their own medical education experiecmetributing in the long term to

course improvements.

SPICES Learning Model

Officially, SPICES model introduced in 1984 in the field of healthe SPICES
model by Harden et al. (1984) presents six curricular approaches or strategies that are most
relevar to health professions education, since all of them are already in use in varying extent.
These strategies are considered as issues, as a spectrum between two extremes, the traditional

side on the right and the innovative on the [Efte six approachesea

SPICES MODEL

Studertcentered = ----mmmmememeee- Teachercentered
Problembased @ = ----meememeeeee- Information dissemination
Integrated 00 @ —memmeeeeeeeeee- Discipline-based
Communitybased -----mememeeee-- Hospitali based

Electives  —emmemeeeeee Standard program
Systematic =00 e Apprenticeshipbased






